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Abstract: Empirical studies focusing on the ways in which adult learners of English, especially 
students at tertiary level, can be motivated can rarely be found in the EFL context although 
the teacher’s role is acknowledged as important in creating and maintaining a motivating 
classroom setting (Kálmán, 2018). Therefore, the present study aims to investigate EFL 
learners’ perceptions concerning one particular motivational factor, namely their university 
EFL teachers’ use of explicit motivational strategies in the Hungarian higher education context. 
Data for the present study were collected from two universities in the country, using a 5-point 
Likert scale questionnaire. The results show that Displaying appropriate teacher behaviours, 
Creating a pleasant classroom climate, Promoting learners’ self-confidence, and Recognising 
learners’ effort are among the most important motivational dimensions among the learners. 
The strongest correlations appeared between Recognising learners’ effort and Promoting 
learners’ self-confidence scales, and between the Creating a pleasant classroom climate 
and Displaying appropriate teacher behaviour. These findings imply that participants who 
are motivated by teacher recognition and appreciation of their efforts are equally motivated 
by teachers’ efforts to enhance learners’ self-confidence. Furthermore, the results indicates 
that appropriate teacher behaviour plays a vital role in establishing a supportive and pleasant 
classroom climate where learners feel comfortable and motivated.
Keywords: EFL teacher’s role, explicit motivational strategies, motivation, adult learners of 
English, tertiary level

1 Introduction
Motivation is widely recognised as one of the major factors determining L2 
achievement and attainment (e.g., Csizér & Dörnyei, 2005; Horváth & Kálmán, 
2020; Lee & Lin, 2019). Guilloteaux (2013) stated that teaching second and 
foreign language students who lack motivation is one of the primary challenges 
for language teachers in many teaching contexts. Montalvo et al. (2007) 
emphasised the important role of teachers in motivating their students, noting 
that some students have higher levels of motivation when they are in certain 
teachers’ classes while demonstrating lower levels of motivation in others. It 
has been suggested that language teachers should be responsible for eliciting 
and maintaining the motivation of their students in order to create a motivating 
classroom setting (Kálmán, 2018; Lee & Lin, 2019). According to Dörnyei and 
Ushioda (2011), “almost everything a teacher does in the classroom has a 
motivational influence on students, which makes the teacher’s behaviour a 
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powerful motivational tool” (p. 109). Reflecting on these opinions, it can be argued 
that language teachers play a vital role in the development of their students’ 
motivation to language learning. However, little attention has been paid to the 
role of teachers in motivating language learners (Dewaele et al., 2018). Therefore, 
further investigation into the role of English as a Foreign Language (EFL) teachers 
in motivating their learners is warranted. This study is embedded in an EFL rather 
than an English as a Lingua Franca (ELF) context as in this research context, as 
the use of English in Hungarian universities is institutional and formalised in 
this research setting. Although university classrooms are often linguaculturally 
diverse with students from various backgrounds, in this particular research 
context, English serves as a foreign language in an academic context where it is 
primarily used for instructional and educational purposes. The participants use 
English to fulfil their academic requirements and achieve success rather than as 
a lingua franca for everyday intercultural communication.

Empirical studies examining the ways in which adult learners of English, 
especially tertiary-level students, may be motivated can rarely be found in the 
EFL context although the teacher’s role is said to be important in creating and 
maintaining a motivating classroom setting (Kálmán, 2018). Therefore, this 
quantitative study aims to investigate this issue from the EFL learners’ perspective 
to reveal their perceptions of their university teachers’ use of explicit motivational 
strategies in the Hungarian higher education context. While research on teachers’ 
use of motivational strategies in the Hungarian context exists, these studies have 
mainly focused on participants in primary and secondary education rather than 
tertiary level. Thus, this empirical study seeks contribute to this research niche 
and provide empirical evidence in relation to tertiary EFL teachers’ use of explicit 
motivational strategies in the Hungarian higher education context.

2 Literature review
2.1 L2 motivation

Motivation plays a crucial role in second and foreign language learning in general 
(Shili, 2023) and in language classrooms in particular (Al Kaboody, 2013). 
Students in EFL teaching contexts (where English is not the native language) 
learn English primarily for the purpose of international communication across 
diverse settings. In contrast, students in ESL teaching contexts (where English 
is the dominant language) learn English with the aim of thriving in the English-
speaking environment in which they reside (Ellis, 2015; Harmer 2015). Given that 
English is taught as a foreign language in Hungary, where the official language is 
Hungarian and not English, in this pilot study, the term EFL is used. 

Motivation has been investigated extensively in the field of second and foreign 
language learning (Cheng & Dörnyei, 2007; Dörnyei 2018; Dörnyei & Csizér, 1998; 
Khasinah, 2014; Lamb, 2017; Ushioda, 2014). Its important is highlighted by Dörnyei 
(2018): “motivation provides the primary impetus to initiate L2 learning and, later 



30Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG

on, the driving force to sustain the lengthy and often tedious learning process” (p. 1). 
Ellis (2015) stated that “motivation is primarily seen as affecting the rate of learning 
and ultimate achievement” (p. 46) and argued that learners’ motivation closely tied 
to their attitudes towards the target language and its community. Similarly, Dörnyei 
(2010) claimed that “without sufficient motivation, even the brightest learners 
are unlikely to persist long enough to attain any really useful language” (p. 74). As 
these perspectives demonstrate, having and sustaining motivation is essential for 
language learners in the process of achieving mastery in the L2.

Wong (2014) asserted that “motivation research seeks to explain why 
students behave and think as they do, what causes students to succeed in 
learning, and what causes them to fail” (p. 134). Without sufficient motivation, 
learners may struggle to accomplish their long-term goals, even if they possess 
remarkable abilities (Cheng & Dörnyei, 2007; Dörnyei, 2018; Dörnyei & Csizér, 
1998; Guilloteaux & Dörnyei, 2008). Dörnyei (2018) characterises motivation as 
concerning “the direction and magnitude of human behaviours, explaining the 
choice of a particular action, persistence in it, and the effort expended on it” (p. 
1). In addition to this, maintaining an adequate or high-level motivation is vital 
for learning a language as it can sustain the effort required to reach a high level 
of proficiency in a second language (Csizér & Dörnyei, 2005). 

Csizér (2020) claimed that the definition of L2 motivation should include 
the teacher, the learners, and the classroom or learning environment. Drawing 
on the teachers’ and researchers’ perspectives on L2 motivation, she defined L2 
motivation as follows:

[L2 motivation is] an interactional process which subsumes effort and 
persistence to learn a foreign language, and which is co-constructed by 
teachers and students alike in the classroom with an effect on activities 
and learning taking place both within and outside the classroom. (p. 11)  

Although “motivation is not the sole responsibility of the teacher” (Harmer, 
2015, p. 91), teachers can partially or fully influence their learners’ motivation 
through the teaching and learning process. As teachers can both motivate and 
demotivate their students, their role in shaping the learners’ motivation in language 
learning situations is substantial. 

2.2 Motivational strategies and English language teachers’ explicit roles in 
motivating L2 learners

Motivational strategies are defined as techniques which can enhance the learners’ 
goal-related behaviour (Dörnyei, 2001). Dörnyei further describes motivational 
strategies as “motivational influences that are consciously exerted to achieve 
some systematic and enduring positive effect” (2001, p. 28). Similarly, Lamb 
(2017) characterises them as “techniques deployed by teachers to deliberately 
enhance learner motivation” (p. 302). However, it is suggested that no single 
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motivational strategy can universally motivate every learner due to the dynamic 
characteristics of the classroom context (Dörnyei & Muir, 2019; Guilloteaux, 
2013). According to Kálmán (2023), motivational strategies used by teachers for 
the purpose of enhancing student motivation are labelled as explicit. In other 
words, the role of the teacher is tied to the explicit use of motivational strategies 
or techniques in the classroom to increate learners’ motivation.

1.	 Set a personal example with your own behaviour.
2.	 Create a pleasant, relaxed atmosphere in the classroom.
3.	 Present the tasks properly.
4.	 Develop a good relationship with the learners.
5.	 Increase the learners’ linguistic self-confidence.
6.	 Make the language classes interesting.
7.	 Promote learner autonomy.
8.	 Personalise the learning process.
9.	 Increase the learners’ goal-orientedness.
10.	Familiarise learners with the target language culture.

Table 1. Ten commandments for motivating language learners (Dörnyei & Csizér, 1998, p. 215) 

One theoretical foundation underlying teachers’ perceptions and practices 
regarding L2 motivational strategies is that of Dörnyei and Csizér (1998), whose 
research produced ‘Ten commandments for motivating language learners’ (i.e., 
ten motivational macro-strategies; Table 1). Guilloteaux (2013) noted that their 
empirical research succeeded in making “motivational strategies more teacher-
friendly” (p. 1). Dörnyei (2001) proposed four motivational aspects of teaching 
practice in the L2 classroom wherein teachers should (1) create the conditions 
for student motivation, (2) generate their initial motivation, (3), maintain and 
protect their motivation, and (4) encourage students to engage in positive self-
evaluation. Through this approach, language teachers are responsible for eliciting 
and maintaining high levels of learner motivation in the classroom (Cirocki et 
al., 2019; Lee & Lin, 2019). Based on the four motivational aspects of teaching 
practice above, Dörnyei (2001) formulated a taxonomy of motivational strategies 
comprising 35 macro-strategies (See Table 2) and 102 micro-strategies, which 
has also had a significant influence on the field of L2 motivation. Wong (2014) 
considered this framework to be “comprehensive and grasped both the importance 
of the dynamic nature of motivation and its relations to the learning environment” 
(p. 133). However, since classroom settings and language learners vary from one 
another, the effectiveness of motivational strategies may differ across contexts. 
In other words, “there is no universal motivational strategy that can be applied 
to all EFL classrooms across all cultures” (Wong, 2014, p. 146). This viewpoint 
was also supported by Cheng and Dörnyei (2007), who argued that the use of 
motivational techniques might vary based on culture-specific variables. Kálmán 
(2023) highlights additional influences, stating that “differences in teachers as 
regards career stage and training, as well as differences in learners stemming 
from proficiency level and age, can also significantly affect the outcome of 
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the use of motivational strategies” (p. 25). Therefore, it is important for English 
language teachers to know how to use motivational strategies effectively and 
efficiently depending on their context and learners.

Motivational strategies: Creating the basic motivational conditions
1.	 Demonstrate and talk about your own enthusiasm for the course material, and 

how it affects you personally.
2.	 Take the students’ learning very seriously.
3.	 Develop a personal relationship with your students.
4.	 Develop a collaborative relationship with the students’ parents.
5.	 Create a pleasant and supportive atmosphere in the classroom.
6.	 Promote the development of group cohesiveness.
7.	 Formulate group norms explicitly, and have them discussed and accepted by the 

learners.
8.	 Have the group norms consistently observed.

Motivational strategies: Generating initial motivation
9.	 Promote the learners’ language-related values by presenting peer models.
10.	Raise the learners’ intrinsic interest in the L2 learning process.
11.	Promote ‘integrative’ values by encouraging a positive and open-mined 

disposition towards the L2 and its speakers, and towards foreigners in general.
12.	Promote the students’ awareness of the instrumental values associated with the 

knowledge of an L2.
13.	Increase the students’ expectancy of success in particular tasks and in learning in 

general.
14.	Increase your students’ goal-orientedness by formulating explicit class goals 

accepted by them.
15.	Make the curriculum and the teaching materials relevant to the students.
16.	Help to create realistic learning beliefs.

Motivational strategies: Maintaining and protecting motivation
17.	Make learning more stimulating and enjoyable by breaking the monotony of 

classroom events.
18.	Make learning stimulating and enjoyable for the learner by increasing the 

attractiveness of the tasks.
19.	Make learning stimulating and enjoyable for the learners by enlisting them as 

active task participants.
20.	Present and administer tasks in a motivating way.
21.	Use goal-setting methods in your classroom.
22.	Use contracting methods with your students to formalise their goal commitment.
23.	Provide learners with regular experiences of success.
24.	Build your learners’ confidence by providing regular encouragement.
25.	Help diminish language anxiety by removing or reducing the anxiety-provoking 

elements in the learning environment.
26.	Build your learners’ confidence in their learning abilities by teaching them various 

learner strategies.
27.	Allow learners to maintain a positive social image while engaged in the learning 

tasks.
28.	Increase student motivation by promoting cooperation among the learners.
29.	Increase student motivation by actively promoting learner autonomy.
30.	Increase the students’ self-motivating capacity.

Motivational strategies: Encouraging positive self-evaluation
31.	Promote effort attributions in your students.
32.	Provide students with positive information feedback.
33.	Increase learner satisfaction.
34.	Offer rewards in a motivational manner.
35.	Use grades in a motivating manner, reducing as much as possible their 

demotivating impact.
Table 2. 35 macro-motivational strategies (Dӧrnyei, 2001, pp. 137–144)
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Regarding empirical research on motivational strategies, Csizér (2017) 
claimed that researchers have mainly focused on language learners themselves 
rather than the effects of L2 instruction on their learning process. At the 
same time, she encouraged researchers to conduct empirical research on 
motivational strategies in classroom settings, as well as research on language 
teaching strategies. Similarly, Dörnyei and Ushioda (2011) also suggested 
that a key role of educational researchers is to enhance language teachers’ 
motivational awareness providing them a range of potentially valuable insights 
and suggestions from which teacher can select based on their specific priorities, 
concerns, and the unique characteristics and composition of their students.

2.3 Empirical research on English language teachers’ use of motivational 
strategies in motivating L2 learners

Several studies have examined teacher’s explicit use of motivational strategies 
to enhance student motivation. Cheng and Dörnyei (2007) conducted a large-
scale research project in Taiwan, which was a modified replication of the study 
carried out by Dörnyei and Csizér (1998) in the Hungarian context. Their aim 
was to investigate the motivational strategies used by Taiwanese teachers 
of English focusing on how important they perceived certain motivational 
strategies and how frequently they applied these strategies in their teaching 
practice. According to the findings of their survey, displaying motivating teacher 
behaviour, promoting learner’s self-confidence, creating a pleasant classroom 
climate, and presenting tasks properly (Cheng & Dörnyei, 2007) were among the 
most important motivational strategies. These results were similar, though not 
the same as the rank order identified in Dörnyei and Csizér’ (1998). One notable 
finding was that although Taiwanese teachers did not frequently use the strategy 
of promoting learner autonomy, teachers in the Hungarian context regarded this 
strategy as important to increase student motivation in their classrooms. Thus, 
it can be concluded that motivational strategies used by the Taiwanese teachers 
of English were somewhat similar to those used by English teachers in Hungary. 
While some of the motivational strategies were transferable across contexts, 
others differed apparently influenced by cultural factors. Based on the results 
of Cheng and Dörnyei’s (2007) research, showing motivating teacher behaviour, 
enhancing learners’ self-confidence, creating an enjoyable and pleasant 
classroom atmosphere, and presenting task properly are regarded as important 
explicit motivational strategies for motivating learners in both contexts. However, 
as opposed to Hungarian teachers, teachers in Taiwan do not consider promoting 
learner autonomy to be an important motivational strategy for motivating their 
learners. 

Sugita and Takeuchi (2010) investigated English teachers’ uses of 
motivational strategies in a different Asian context: Japan. Several pedagogical 
insights can be drawn from their findings. Notably, some motivational strategies, 
such as keeping the class goals achievable, and bringing in and encouraging 
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humour in the classroom, showed no correlation with student motivation despite 
beingused frequently, and thus, it is vital to put much emphasis on the difference 
in learners’ English proficiency level when they try to enhance the motivation of 
their students. 

Research carried out by Wong (2014) investigated motivational strategies 
aimed at enhancing student motivation in the Chinese EFL context, aligning 
with the two above-mentioned studies in that is framework was based on the 
motivational strategies proposed by Dörnyei (2001) and Dörnyei and Csizér 
(1998). Wong’s (2014) findings identified 25 motivational strategies that were 
most frequently used among Chinese EFL teachers. Among them, the top five 
were as follows: offering rewards to students, using small group tasks, bringing 
in and encouraging humour, preventing rigid seating patterns, and making sure 
students receive sufficient preparation and assistance. Cirocki et al. (2019) also 
conducted similar research in the Ecuadorian context on a larger scale. Their 
results revealed that creating a friendly classroom atmosphere and a cohesive 
learner group, selecting and presenting instructional activities, and displaying 
appropriate teacher behaviour were the most effective motivational strategies.

In light of the aforementioned investigations, it can be concluded that 
motivational strategies that prove effective in one context might be less 
effective or ineffective in other contexts. Even in the Asian EFL context, the use 
of motivational strategies varies depending on the country and its education 
system. For example, the introducing humour strategy is frequently used in the 
Chinese EFL context (Wong, 2014), whereas Japanese teachers of English do not 
use it consistently despite regarding it as an effective strategy in motivating their 
learners (Sugita & Takeuchi, 2010). These findings suggest that the effectiveness 
of motivational strategies is influenced by cultural background, and teachers 
should consider whether the strategies they use are genuinely effective for 
motivating their learners. Furthermore, instructors should also consider applying 
different effective strategies throughout a lesson or course, as “learners tend to 
demonstrate a fluctuating level of commitment even within a single lesson, and 
the variation in their motivation over a longer period can be dramatic” (Dörnyei, 
2003, p. 17).

3 Research Method
This study employs quantitative methodology to investigate which motivational 
strategies used by tertiary EFL teachers are perceived as motivating by their 
learners. The decision to adopt a quantitative approach was driven by two 
main reasons. Firstly, this study aims to measure the reliability of the adapted 
motivational strategy constructs from three previous empirical research studies 
(Alrabai, 2014; Cheng & Dörnyei, 2007; Guilloteaux, 2013) in the context of 
Hungarian higher education. Secondly, in order to identify the correlational 
relationships between scales, a quantitative questionnaire was deemed to be 
the most appropriate instrument (Dörnyei, 2007).
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The purpose of the study was twofold. First, it sought to pilot a questionnaire 
designed specifically to measure the reliability of the adapted constructs of 
explicit motivational strategies in the context of Hungarian higher education. 
Secondly, based on the data collected, it aimed to investigate perceived 
importance among tertiary level EFL learners regarding the influence of different 
motivational strategies used by their EFL teachers. Therefore, this questionnaire 
study will answer the following research questions:

RQ1: Can constructs measuring explicit motivational strategies be adapted 
to reliably measure tertiary EFL teachers’ explicit motivational 
strategies in motivating EFL learners in the Hungarian higher education 
context?

RQ2: Which of the motivational strategies used by EFL teachers do EFL 
learners perceive to be motivating in the Hungarian higher education 
context?

(i)	 Are there any differences between the perceptions of Hungarian 
students and international students with regard to their EFL 
teachers’ explicit motivational strategies? 

(ii)	Are there any differences between the perceptions of male and 
female participants with regard to their EFL teachers’ use of 
explicit motivational strategies? 

RQ3: What are the correlational relationships between the scales?

3.1 Participants and context 

54 tertiary EFL learners participated in this study, all of whom were learning 
English at two universities in Hungary: one in the capital city and another in 
a rural town. They were recruited through convenience sampling, one of the 
most common sampling methods (Dörnyei, 2007). This sampling technique 
allows the researcher to collect data efficiently within a short period of time 
and tends to be cost-effective since it does not need extensive efforts to recruit 
participants. Among the 54 participants, there were 18 males (33.3%) and 36 
females (66.7%). With regard to their nationality, 30 participants (55.6%) were 
Hungarian students, while 24 participants (44.4%) were international students, 
consisting of Ecuadorian, Russian, Chinese, Kazakh, Vietnamese, Ukrainian, 
Myanmar, Kenyan, Polish, Algerian, Malaysian, Turkish, Iranian and Indonesian 
learners. Among the participants, 78% were majoring in English, and 22% were 
from different specialisations (e.g., computer science, physics, educational 
science and neuroscience), all of whom had experience in attending English 
language university courses. They were enrolled in different study programmes 
(i.e., B.A., M.A., and Ph.D. programmes). Moreover, 31% of the participants were 
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teacher trainees. The participants’ self-perceived English proficiency levels 
were B2 and above; as such, data was collected using an English-language 
questionnaire. On average, they had been learning English for about 13 years (M 
= 13.96; SD = 7.10). The majority of the participants were attending a university in 
the capital city (89%), while 11% were from a university in the rural town. All the 
participants in this study had studied at least two semesters at the Hungarian 
universities, and 91% of them had study abroad experience, whereas only 9% 
did not. The relatively high number is partly due to the fact that the international 
student participants currently studying in Hungary described their current 
studies as studying abroad. Since one of the purposes of this research was to 
pilot the adapted questionnaire, a small sample size was deemed sufficient 
for analysing trial data. Dörnyei and Csizér (2012) suggested that researchers 
need around 50 participants for a pilot study in order to uncover meaningful 
correlations. The inclusion of both Hungarian and international students in this 
study was seen as important as the selected context is higher education, and 
many international students come to study at Hungarian universities. Due to this 
diversity, the perceptions of those students towards the explicit motivational 
strategies used by their language teachers might differ due to the participants’ 
different geographical and cultural backgrounds. Furthermore, focusing on the 
perceptions of male and female participants regarding their EFL teachers’ use 
of explicit motivational strategies can also provide valuable insights into how 
various factors affect male and female students differently. Overall, the sample 
reflects the diverse population that characterises Hungarian higher education 
today.

3.2 The research instrument

This study adopted a quantitative research design, employing a 5-point Likert 
scale questionnaire, one of the most commonly used data collection tools in 
quantitative in SLA research (Dörnyei, 2007). A 5-point scale was chosen as 
Likert scales with odd number options are used more frequently than Likert 
scales with even number choices in education and social science research 
(Kusmaryono et al., 2022). Questionnaires provide a quick and simple way of 
obtaining broad and rich information (Hopkins, 2008). The questionnaire used in 
this study was developed based on instruments from three previous empirical 
studies (i.e., Alrabai, 2014; Cheng & Dörnyei, 2007; Guilloteaux, 2013) (see 
Appendix A). There were two main sections of the questionnaire: the first part 
collected demographic information about the participants such as their gender, 
years of learning English, experience in studying abroad, and their age, while 
the second part comprised a list of 64 items assessing about the participants’ 
perceived importance of the influence of different motivational strategies related 
to EFL teacher behaviours. For all items, participants had to indicate on a 5-point 
Likert scale to what extent they agreed or disagreed with the given statements. 
All of the items used in the questionnaire were positively worded statements, 
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as Dörnyei (2007) suggests that “responding to the negative constructions can 
be problematic” (p. 95). Each item began with the phrase “I’m motivated if my 
language teacher …”, covering the following ten motivational strategies scales 
adapted from Alrabai (2014), Cheng and Dörnyei, (2007), and Guilloteaux (2013):

1.	 Displaying appropriate teacher behaviours (DATB) (7 items): Measures 
how motivating it is for EFL learners if their language teacher demonstrates 
appropriate behaviours. Example: “I’m motivated if my language teacher 
pays attention to us and listens to each of us.”

2.	 Recognising learners’ effort (RLE) (6 items): Measures how motivating it is 
for EFL learners if their language teacher recognises their effort. Example: 
“I’m motivated if my language teacher takes care of my progress.”

3.	 Promoting learners’ self-confidence (PLS) (7 items): Measures how 
motivating it is for learners if their language teacher promotes their self-
confidence. Example: “I’m motivated if my language teacher designs tasks 
that make me experience success regularly.”

4.	 Creating a pleasant classroom climate (CPCC) (6 items): Measures how 
motivating it is for learners if their language teacher creates a pleasant 
classroom climate. Example: “I’m motivated if my language teacher 
creates a supportive and pleasant classroom climate where I am free from 
embarrassment and ridicule.”

5.	 Presenting and selecting tasks properly (PSTP) (5 items): Measures how 
motivating it is for learners if their language teacher presents and selects 
tasks properly. Example: “I’m motivated if my language teacher selects 
tasks that do not exceed my competence.”

6.	 Increasing learners’ goal-orientedness (ILG) (6 items): Measures how 
motivating it is for learners when their language teacher promotes their 
goal-orientedness. Example: “I’m motivated if my language teacher 
encourages me to set learning goals.”

7.	 Making the learning tasks stimulating and enjoyable (MLTSE) (7 items): 
Measures how motivating it is for learners if learning tasks used by their 
language teacher are stimulating and enjoyable. Example: “I’m motivated 
if my language teacher makes tasks challenging by problem-solving (e.g., 
puzzles).”

8.	 Enhancing the learners’ awareness of the values associated with knowing 
English (ELAEV) (7 items): Measures how motivating it is for learners if 
their language teacher enhances their awareness of the values associated 
with knowing English. Example: “I’m motivated if my language teacher 
familiarises us with the cultural background of English.”

9.	 Promoting group cohesiveness and setting group norms (PGC) (6 items): 
Measures how motivating it is for learners if their language teacher promotes 
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group cohesiveness and sets group norms. Example: “I’m motivated if my 
language teacher helps us to get to know each other well.”

10.	 Promoting learner autonomy (PLA) (7 items): Measures how motivating it is 
for learners when their language teacher promotes learner autonomy in the 
classroom. Example: “I’m motivated if my language teacher encourages 
questions and other contributions from me.”

As the first stage of the piloting process, the items in the questionnaire 
were assessed using a think-aloud protocol. For this procedure, a member of the 
target population, a learner of English, was asked to verbalise their thoughts while 
completing the questionnaire to ensure that the statements were interpreted 
as intended. Based on this feedback, some problematic items were reworded 
before the final instrument was distributed.

3.3 Data collection and data analysis

The questionnaire was administered in English since the target participants were 
tertiary EFL learners in Hungarian higher education whose English proficiency 
ranged from B2 to C2. Therefore, they were considered to have the necessary 
level of language competence to be able to complete the questionnaire. The final 
version of the questionnaire was distributed via a Google form link, which was 
shared through WhatsApp and email. All of the completed questionnaires were 
computer coded and SPSS (Statistical Package for Social Sciences) software 
29.0 was used to analyse the data.  

4 Results and discussion
This section presents the results of the study in detail and discusses the findings. 
First, it presents the reliability of the scales, followed by a comparative analysis 
of the scales. Then, it tabulates significant correlation coefficients to illustrate 
the linear relationships among the motivational strategy scales. 

4.1 Reliability of the scales 

To answer the first research question (Can constructs measuring explicit 
motivational strategies be adapted to reliably measure tertiary EFL teachers’ 
explicit motivational strategies in motivating EFL learners in the Hungarian higher 
education context?), the internal reliability of the ten scales was assessed by 
computing their Cronbach’s Alpha internal consistency reliability coefficients, 
which are shown in Table 3. According to Dörnyei (2007), Cronbach’s Alpha 
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ranges between 0 and +1, with a Cronbach’s Alpha of 0.70 or above indicating 
acceptable internal consistency reliability coefficients. As all of the scales used 
in this questionnaire have coefficients above this level, they can be considered to 
demonstrate good and excellent Cronbach’s Alpha reliability (Cronbach’s α > .70).   

Scale Cronbach’s α
Displaying appropriate teacher behaviours .88
Recognising learners’ effort .83
Promoting learners’ self-confidence .80
Creating a pleasant classroom climate .79
Presenting and selecting tasks properly .81
Increasing learners’ goal-orientedness .87
Making the learning tasks stimulating and enjoyable .82
Enhancing the learners’ awareness of the values associated with 
knowing English

.79

Promoting group cohesiveness and setting group norms .78
Promoting learner autonomy .80

Table 3. Reliability Coefficients of the Scales

4.2 Comparative analysis of the scales

To address the second research question, (Which of the motivational strategies used by university 
EFL teachers do EFL learners perceive to be motivating in the Hungarian higher education context?), 
descriptive statistics for the scales are presented in Table 4.

Scale M SD
Displaying appropriate teacher behaviours 4.28 .67
Creating a pleasant classroom climate 4.22 .66
Promoting learners’ self-confidence 4.21 .66
Recognising learners’ effort 4.21 .65
Presenting and selecting tasks properly 4.04 .72 *
Making the learning tasks stimulating and enjoyable 3.93 .67
Enhancing the learners’ awareness of the values associated with 
knowing English

3.91 .68

Increasing learners’ goal-orientedness 3.87 .76 *
Promoting learner autonomy 3.69 .66 *
Promoting group cohesiveness and setting group norms 3.58 .74

Table 4. Descriptive Statistics for the Scales — *The lines indicate significant differences 
between the scales above and below them, based on paired-samples t-test procedures 

performed linearly on the scales ranked based on their mean values (for paired-samples t-test 
results, see Appendix B).

As shown in Table 4, the motivational strategy scales with the highest 
mean values are Displaying appropriate teacher behaviours (M = 4.28; SD = 0.67), 
Creating a pleasant classroom climate (M = 4.22; SD = 0.66), Promoting learners’ 
self-confidence (M = 4.21; SD = 0.66), and Recognising learners’ effort (M = 4.21; 



40Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG

SD = 0.65). Although the mean values were slightly different among these scales, 
the results suggest that these four strategies are equally important in motivating 
learners, as paired-samples t-tests between these four scales showed that 
their mean values were not statistically significant (p > .05). Moreover, these 
motivational scales (with the exception of recognising learners’ effort) were also 
considered the most important motivational strategies in motivating EFL learners 
from the EFL teachers’ perspectives in Dörnyei and Csizér’s (1998) empirical 
research study. Therefore, it can be said that these strategies are important 
for motivating learners in English language classrooms, aligning not only with 
teachers’ perceptions but students’ as well.

The finding related to Displaying appropriate teacher behaviours, confirms 
the results of previous research conducted in Hungary (Dörnyei & Csizér, 1998) 
and in various other international contexts, including Taiwan (Cheng & Dörnyei, 
2007), the USA (Ruesch et al., 2012), Korea (Guilloteaux, 2013), Saudi Arabia 
(Alrabai, 2014), Ecuador (Cirocki et al., 2019), and Turkey (Yesilcinar, 2021). In 
this study, this strategy was also regarded as the most influential for motivating 
language learners. Kálmán (2018, 2021, 2023) similarly emphasised the 
importance of the teacher’s personality and behaviour in motivating learners. 
In addition, Al Kaboody (2013) stated that “teachers’ actions and behaviours in 
the classroom have motivational influence on students” (p. 49). In the present 
study, showing respect to each student (M = 4.57; SD = 0.77), paying attention 
and listening to students (M = 4.48; SD = 0.86), and showing enthusiasm for 
teaching (M = 4.46; SD = 0.86) were the most highly rated teacher behaviour 
items for motivating their learners. These findings were similar to those of 
Cirocki et al. (2019) in which Ecuadorian EFL students considered being polite 
to students as one of the most powerful and influential motivational strategies. 
Interestingly, expressing enthusiasm for teaching was also regarded as teachers’ 
most frequently used motivational strategy in Korea (Guilloteaux, 2013) whereas 
this strategy was found to be less useful in motivating the learners in the 
Japanese context (McEown & Takeuchi, 2014).  However, this macro-strategy 
was not considered the most significant in the study carried out by Adara et al. 
(2021), possibly due to the fact that the research took place during the Covid-19 
pandemic, which may have limited teachers’ ability to show proper behaviours 
to their students. McEown and Takeuchi (2014) found that teachers’ enthusiasm 
for teaching English rarely motivates learners in the Japanese context.

With regard to the Creating a pleasant classroom climate scale, the items 
that measured creating a supportive and pleasant classroom climate (M = 4.63; SD 
= 0.89) and bringing in and encouraging humour in class (M = 4.26; SD = 0.96) were 
regarded as the most important motivational strategies by the participants. Wong 
(2014) also found that humour in the classroom had positive impacts on secondary 
school learners’ motivation in the Chinese EFL context. However, findings from 
Sugata and Takeuchi’s (2010) empirical study in the Japanese EFL context showed 
that both having a sense of humour and giving support to learners showed a negative 
correlation with learners’ motivation, despite teachers applying them frequently 
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in their classroom settings. Likewise, secondary school students in Cirocki et al.’s 
(2019) study also regarded this strategy as the least motivating. 

The results also indicate that Promoting learners’ self-confidence is also an 
important motivational strategy, ranking among the top four scales. This finding 
aligns with previous studies conducted in various contexts, where this strategy 
was placed among the top five motivational strategies (Alrabai, 2014; Cheng & 
Dörnyei, 2007; Dörnyei & Csizér, 1998; Guilloteaux, 2013; Ruesch et al., 2012; 
Yesilcinar, 2021). Based on the present results, it can be seen that learners were 
motivated to a greater extent if their language teacher designed tasks that made 
them experience success regularly (M = 4.50; SD = 0.82), taught them various 
learning techniques that will make them learn easier and more effectively (M = 
4.41; SD = 0.81), and provided positive feedback (M = 4.41; SD = 0.92).

In relation to the item Recognising learners’ effort, previous research 
indicated that teachers from different institutional contexts did not consider it 
among the most important strategies over twenty years ago (Dörnyei & Csizér, 
1998). However, the present study’s results suggest that this strategy is perceived 
as essential for motivating learners, ranking as the fourth most important strategy. 
These findings, therefore, highlight aspects of language teaching such as caring 
about their learners’ progress (M = 4.67; SD = 0.73), recognising their effort and 
achievement (M = 4.39; SD = 0.83), and rewarding their achievement (M = 4.33; 
SD = 0.82) so as to motivate them.

The second most important group of constructs contains Presenting and 
selecting tasks properly (M = 4.04; SD = 0.72), making the learning tasks stimulating 
and enjoyable (M = 3.93; SD = 0.67), and enhancing the learners’ awareness of 
the values associated with knowing English (M = 3.91; SD = 0.68). The difference 
in the perceived importance among these three constructs was not statistically 
significant. Surprisingly, the strategy Presenting and selecting tasks properly ranks 
fifth in the present study which is similar to the studies carried out in Taiwan (Cheng 
& Dörnyei, 2007) and Saudi Arabia (Alrabai, 2014). Learners were motivated to learn 
if their teacher demonstrated how to do activities (i.e., making the instructions clear) 
(M = 4.50; SD = 0.82), made sure the students understand what they have to do (M = 
4.30; SD = 0.94), and gave sound reasons for doing a particular task (M = 4.09; SD = 
0.94). In regard to the Making the learning tasks stimulating and enjoyable strategy, 
participants believed that teachers need to introduce various interesting topics (M = 
4.51; SD = 0.72) and raise their students’ curiosity (M = 4.37; SD = 0.85) to motivate 
language learners. In connection with the motivational strategy Enhancing the 
learners’ awareness of the values associated with knowing English, learners were 
motivated if their language teacher increased the amount of English s/he used in 
class, which had the highest mean score (M = 4.22; SD = 0.90) compared to the 
other items in this construct. In the study 20 years ago, this strategy was placed 
as the tenth most important strategy (Dörnyei & Csizér, 1998), although it ranked 
as sixth in the current study. Interestingly, in the contexts of Yemen (Ahmed & Al-
Ward, 2020) and Saudi Arabia (Alrabai, 2014), this strategy was regarded as the first 
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and second most important, whereas it was viewed as less effective in the studies 
conducted in Taiwan (Cheng & Dörnyei, 2007) and Korea (Guilloteaux, 2013). This 
suggests that the perceived importance of this strategy differs from one context to 
another.

In relation to the construct Increasing learners’ goal-orientedness, learners 
reported higher motivation if their teachers knew their needs and fulfilled them 
(M = 4.26; SD = 0.81), helped them develop realistic beliefs about English learning 
(M = 4.15; SD = 0.88), and displayed the class aim and reviewed it frequently (M 
= 3.83; SD = 1.01). Surprisingly, the ranking of these three micro-strategies in 
the present study was exactly the same as the order found in Yesilcinar’s (2021) 
study in the Turkish context.

The least motivating strategies among the ten constructs were Promoting 
learner autonomy (M = 3.69; SD = 0.66) and Promoting group cohesiveness and 
setting group norms (M = 3.58; SD = 0.74). Although the mean value for the former is 
higher than the latter, the difference between the mean values of these two scales 
was not statistically significant (p > .05), suggesting that they hold comparable 
levels of importance. Unlike in the present findings, Promoting learner autonomy 
was ranked sixth in the research carried out by Cirocki et al. (2019), showing that 
this strategy was perceived as effective for motivating learners in the Ecuadorian 
context. However, in the present study, this macro-strategy ranked ninth, the 
same position seen in the ten macro-strategies proposed by Dörnyei and Csizér 
(1998). While Al Kaboody (2013) stated that “cohesiveness among learners has 
an influential motivational impact on learning” (p. 49), the participants in the 
present study did not regard their as highly motivating in their learning process 
compared to other motivational strategies. 

To investigate the differences between the perceptions of Hungarian 
students and international students with regard to their EFL teachers’ explicit 
motivational strategies, an independent samples t-test was used. As can be seen 
in Table 5, there was a significant difference in creating a pleasant classroom 
climate (CPCC), t(52) = 2.35 (p = .03), with Hungarian students reporting higher 
mean values (M = 4.41) than international students (M = 3.97). Surprisingly, on 
the other hand, there were no significant difference between male and female 
participants’ perceptions of their EFL teachers’ use of explicit motivational 
strategies.

Construct International 
Students (M)

International 
Students (SD)

Hungarian 
Students (M)

Hungarian 
Students (SD) t p

CPCC 3.97 .86 4.41 0.35 2.35 .03

Table 5. Independent Samples T-test of Hungarian and International Students’ Perceptions 
Regarding CPCC
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4.3 Relationships among the scales

To answer the third research question (What are the correlational relationships between the scales?), 
correlational analysis was conducted. Table 6 presents the significant correlations between the 
motivational strategy scales.

Scale 1 2 3 4 5 6 7 8 9 10

1 Displaying appropriate 
teacher behaviours —

2 Promoting learners’ self-
confidence .784 —

3 Creating a pleasant 
classroom climate .832 .765 —

4 Presenting and selecting 
tasks properly .531 .776 .574 —

5 Increasing learners’ goal-
orientedness .608 .741 .664 .758 —

6 Making the learning tasks 
stimulating and enjoyable .684 .783 .694 .767 .735 —

7 Enhancing the learners’ 
awareness of the values 
associated with knowing 
English

.718 .737 .696 .663 .755 .805 —

8 Promoting group 
cohesiveness and setting 
group norms

.677 .757 .680 .692 .818 .824 .773 —

9 Promoting learner 
autonomy .658 .794 .655 .680 .747 .745 .696 .796 —

10 Recognising learners’ effort .778 .865 .711 .660 .649 .629 .683 .653 .731 —
Table 6. Significant Correlations among the Motivational Strategy Scales (p < .01)

According to the results shown in Table 6, the relationships between all the 
scales proved to be significant (p < .01). One of the strongest correlations (r = .865) 
was found between the Recognising learners’ effort and Promoting learners’ self-
confidence scales, suggesting that these two scales tap into similar domains. 
That is to say, participants who are motivated by the teacher recognising and 
appreciating their effort tend to also be motivated by the teacher boosting learners’ 
self-confidence. This finding echoes prior research on motivation in second 
language acquisition conducted by Dӧrnyei (2001), suggesting that acknowledging 
learners’ hard work directly related to their self-efficacy, which can affect learners’ 
language learning motivation (Bandura, 1997). 

Another strong correlation (r = .832) was observed between the Creating a 
pleasant classroom climate and Displaying appropriate teacher behaviour scales, 
pointing to the important role of teacher behaviour in motivating learners. In other 
words, appropriate teacher behaviour plays a vital role in establishing a supportive 
and pleasant classroom climate where learners feel comfortable and motivated. 
This finding aligns with previous studies (Leoanak & Amalo, 2018; Öztürk & Ok, 
2014; Shah et al., 2021), suggesting a positive relationship between teacher 
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behaviour and their learner motivation. These studies suggest that teachers’ 
motivated behaviour had a substantial impact on the attitude of the learners, their 
understanding, and learning and mental development.

A third strong correlation was found between the scales Promoting group 
cohesiveness and setting group norms and Making the learning tasks stimulating 
and enjoyable (r = .824). this finding implies a latent connection between the 
teacher encouraging students to share their personal experiences and thoughts 
and introducing a variety of interesting topics in their lessons by using a variety 
of teaching aids. This strong relationship might be explained by the assumption 
that those learners who are motivated by sharing their personal experiences and 
thoughts during group activities are also motivated by tasks that are stimulating 
and enjoyable. This finding is in line with the study conducted by Dӧrnyei and 
Murphey (2003), which found that learners who enjoy participating in collaborative 
activities and tasks are more likely to be motivated by engaging and varied learning 
tasks.

On the other hand, some moderate correlations were observed between 
the scales. One such correlation was found between the scales Presenting and 
selecting tasks properly and Displaying appropriate teacher behaviours (r = .531). 
The finding suggests that appropriate teacher behaviours might tap into a slightly 
different domain presenting and selecting tasks properly. The scales Presenting 
and selecting tasks properly and Creating a pleasant classroom climate also have 
a moderate correlation between them (r = .574). This implies a positive correlation 
between teachers making instructions clear to students and creating a supportive 
and pleasant classroom climate where learners are free from embarrassment and 
ridicule. 

5 Conclusion, implications and future research
This study investigated the motivational strategies used by university EFL teachers 
from the perspectives of their EFL learners in the Hungarian higher education 
context. Firstly, the adapted constructs used in the questionnaire were evaluated 
using statistical analyses to determine whether their internal reliability coefficients 
reached the required threshold in the context investigated, which they did. 
Subsequently, the study explored the rank order of the investigated motivational 
strategy scales, and revealing that Displaying appropriate teacher behaviours, 
Creating a pleasant classroom climate, Promoting learners’ self-confidence, and 
Recognising learners’ effort were the four most important motivational scales. On 
the other hand, Promoting learner autonomy and Promoting group cohesiveness 
and setting group norms were identified as the least motivational strategies among 
the ten constructs. According to the findings of the research, the micro-strategies 
that learners find the most motivating are showing care about students’ progress 
(M = 4.67; SD = .73), creating a supportive and pleasant classroom climate (M = 
4.63; SD = .78), showing respects to students (M = 4.57; SD = .77), and introducing 
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a variety of interesting topics in the lessons (M = 4.57; SD = .72). In contrast, 
the micro-strategies that students find the least motivating are asking students 
toward the same goal (M = 3.28; SD = 0.98), encouraging learners to create tangible 
products (M = 3.26; SD = 1.17) and asking learners to think of any classroom rules 
that they would like to recommend (M = 3.24; SD = 1.05). Correlational relationships 
among the scales were also investigated in this study to determine whether the 
constructs have positive or negative relationships. The strongest correlations 
appeared between the Recognising learners’ effort and Promoting learners’ self-
confidence scales.

	 Displaying appropriate teacher behaviours and Creating a pleasant 
classroom climate proved to be the most important motivational strategies of EFL 
teachers for motivating their learners. Since teacher behaviours include showing 
respect to each student, showing their enthusiasm for teaching, paying attention 
and listening to students, creating a supportive and pleasant classroom climate, 
avoiding comparisons among students, and so on, it is highly advisable for EFL 
teachers to exhibit these behaviours to foster motivation in the Hungarian higher 
education context. Secondly, the findings proved that Promoting learners’ self-
confidence by designing tasks that make learners experience success regularly 
was also considered an important motivational strategy. Thirdly, teachers in 
this context should also recognise their learners’ effort and achievement. These 
insights can be beneficial for both pre-service and in-service EFL teachers, as they 
can enhance their learners’ motivation. In addition, administrators and teacher 
trainers should also take these results into consideration and introduce them to 
not only pre-service but also in-service teachers when conducting teacher training 
courses. The findings of this research contribute to the current L2 motivation 
theories from the point of view of the EFL learners’ perceptions regarding their 
university EFL teachers, given the lack of recent research has been conducted in 
recent years in the context investigated. 

	 Since this study focused only on EFL learners at two universities in Hungary 
to investigate their EFL teachers’ practice regrading motivational strategies, in 
further research, it would also be worthwhile to focus on the perceptions of both 
EFL teachers and EFL learners to examine whether they have the same perceptions 
of motivational strategies. In other words, the current findings can be triangulated 
by collecting information from different stakeholders to enhance the validity 
and reliability of the research findings. Last but not least, replication studies in 
different contexts with carefully categorized participants (e.g., English majors vs. 
non-English majors, students with different proficiency levels) could yield valuable 
insights and further enhance the generalisability of the research findings.

Proofread for the use of English by: Jamil Eftim Toptsi, Lector, Department of 
English Applied Linguistics, School of English and American Studies, Faculty of 
Humanities, Eötvös Loránd University.



46Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG

References

Adara, R. A., Puspahaty, N., & Nuryadi, W. U. (2021). Investigating EFL teachers’ 
motivational strategies during Covid-19 pandemic. The 2nd International 
Conference on Innovations in Social Sciences Education and Engineering 
(ICoISSEE). 

Al Kaboody, M. (2013). Second language motivation; the role of teachers in 
learners’ motivation. Journal of Academic and Applied Studies, 3(4), 45–54.

Ahmed, W. M. A., & Al-Ward, A. S. (2020). Motivational teaching practices from 
EFL learners’ perspective at tertiary level in Yemen.  Indonesian Journal of 
Applied Linguistics, 9(3), 695–703. https://doi.org/10.17509/ijal.v9i3.23220       

Alrabai, F. (2014). Motivational practices in English as a Foreign Language classes 
in Saudi Arabia: Teachers’ beliefs and learners’ perceptions. Arab World English 
Journal, 5(1), 224–246. 

Bandura, A., & Adams, N. E. (1977). Analysis of self-efficacy theory of behavioral 
change. Cognitive Therapy and Research, 1(4), 287–308.

Cheng, H. F., & Dörnyei, Z. (2007). The use of motivational strategies in language 
instruction: The case of EFL teaching in Taiwan.  International Journal of 
Innovation in Language Learning and Teaching,  1(1), 153–174. https://doi.
org/10.2167/illt048.0 

Cirocki, A., Soto, S. T., Encalada, M. A. R., & Cuenca, K. V. H. (2019). 
Motivational strategies in the secondary school EFL classroom: The case of 
Ecuador. Electronic Journal of Foreign Language Teaching, 16(2), 250–265. 
http://dx.doi.org/10.56040/acst1625 

Csizér, K. (2017). Motivation in the L2 classroom. In S. Loewen & M. Sato 
(Eds.) The Routledge handbook of instructed second language acquisition 
(pp. 418–432). Taylor & Francis.

Csizér, K. (2020). Second language learning motivation in a European context: 
The case of Hungary. Springer. 

Csizér, K., & Dörnyei, Z. (2005). Language learners’ motivational profiles and their 
motivated learning behavior. Language Learning, 55(4), 613–659.

Dewaele, J.-M., Gnokou, C., & Mercer, S. (2018). Do ESL/EFL teachers’ emotional 
intelligence, teaching experience, proficiency and gender affect their 
classroom practice? In A. J. Martínez (Ed.), Emotions in second language 
teaching (pp. 125–141). Springer.

Dörnyei, Z. (2001). Motivational strategies in the language classroom. Cambridge 
University Press.

Dörnyei, Z. (2003). Attitudes, orientations, and motivations in language learning: 
Advances in theory, research, and applications. Language Learning, 53(S1), 
3–32.



Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG 47

Dörnyei, Z. (2007). Research methods in applied linguistics. Quantitative, 
qualitative and mixed methodologies. Oxford University Press. 

Dörnyei, Z. (2010). Researching motivation: from integrativeness to the ideal 
L2 self. In S. Hunston & D. Oakey (Eds.). Introducing applied linguistics: 
Concepts and skills (pp. 74–83). Routledge.

Dörnyei, Z. (2018). Motivating students and teachers. The TESOL 
Encyclopedia of English Language Teaching (pp.1–6). https://doi.
org/10.1002/9781118784235.eelt0128 

Dörnyei, Z., & Csizér, K. (1998). Ten commandments for motivating language 
learners: Results of an empirical study. Language Teaching Research, 2(3), 
203–229.

Dörnyei, Z., & Csizér, K. (2012). How to design and analyze surveys in second 
language acquisition research. In Mackey, A. & Gass, M.S. (Eds), Research 
methods in second language acquisition: A practical guide,  1, 74–94. 
Blackwell Publishing.

Dörnyei, Z., & Muir, C. (2019). Creating a motivating classroom environment. Second 
handbook of English language teaching, Springer International Handbooks 
of Education. 719–736. 

Dörnyei, Z., & Murphey, T. (2003). Group dynamics in the language classroom. 
Cambridge University Press.

Dörnyei, Z., & Ushioda, E. (2011). Teaching and researching motivation. Pearson 
Education Limited.

Ellis, R. (2015). Understanding second language acquisition. (2nd ed.). Oxford 
University Press.

Guilloteaux, M. J. (2013). Motivational strategies for the language classroom: 
Perceptions of Korean secondary school English teachers, System, 41(1), 
3–14. https://doi.org/10.1016/j.system.2012.12.002 

Guilloteaux, M. J., & Dörnyei, Z. (2008). Motivating language learners: A 
classroom-oriented investigation of the effects of motivational strategies on 
student motivation. TESOL quarterly, 42(1), 55–77.

Harmer, J. (2015). The practice of English language teaching (5th ed.). Pearson/
Longman. 

Hopkins, D. (2008). A teacher’s guide to classroom research. (4th ed.). McGraw-
Hill.

Horváth, I., & Kálmán, Cs. (2020). Motivational disposition of translation and 
interpreting graduates. Interpreter and Translator Trainer, 15(3), 287–305. 
https://doi.org/10.1080/1750399X.2020.1838180 

Kálmán, Cs. (2018). EFL teachers’ motivation and motivational impact in corporate 
contexts. Journal of Adult Learning, Knowledge and Innovation, 2(1), 33–47. 
https://doi.org/10.1556/2059.02.2018.03 



48Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG

Kálmán, Cs. (2021). The teacher’s role in motivating adult learners of English: a 
questionnaire study in Hungarian corporate contexts. In Tankó, Gy., & Csizér, 
K. (Eds.), Current explorations in English applied linguistics (pp. 63–196). 
Eötvös Loránd University, Faculty of Humanities.

Kálmán, Cs. (2023). Supermotivators in language education: an interview study 
on teachers’ motivating agency. European Journal of Applied Linguistics and 
TEFL, 12(1), 23–49.

Khasinah, S. (2014). Factors influencing second language acquisition. Englisia: 
Journal of Language, Education, and Humanities, 1(2), 256–269.

Kusmaryono, I., Wijayanti, D., & Maharani, H. R. (2022). Number of response 
options, reliability, validity, and potential bias in the use of the Likert scale 
education and social science research: A literature review.  International 
Journal of Educational Methodology, 8(4), 625–637. https://doi.org/10.12973/
ijem.8.4.625 

Lamb, M. (2017). The motivational dimension of language teaching. Language 
Teaching, 50(3), 301–346. https://doi.org/10.1017/S0261444817000088 

Lee, T. S., & Lin, S. Y. (2019). English teachers’ uses of motivational strategies 
beyond an established framework. Educational Research, 61(4), 451–468. 
https://doi.org/10.1080/00131881.2019.1677170 

Leoanak, S. P. P., & Amalo, B. K. (2018). Teacher’s behaviour towards students’ 
motivation practice. In SHS Web of Conferences, 42. EDP Sciences. http://
dx.doi.org/10.1051/shsconf/20184200078 

McEown, S. M., & Takeuchi, O. (2014). Motivational strategies in EFL classrooms: 
How do teachers impact students’ motivation?  Innovation in Language 
Learning and Teaching,  8(1), 20–38. https://doi.org/10.1080/17501229.201
2.741133 

Montalvo, G., Mansfield, E., & Miller, R. (2007). Liking or disliking the teacher: 
Student motivation, engagement and achievement. Evaluation & Research 
in Education, 20(3), 144–158. https://doi.org/10.2167/eri406.0 

Öztürk, E. Ö., & Ok, S. (2014). Motivational behaviors of teachers in Turkish 
EFL classes: Perception of students.  Journal of Language and Linguistic 
Studies, 10(2), 120–133.

Ruesch, A., J. Bown & D. P. Dewey (2012). Student and teacher perceptions of 
motivational strategies in the foreign language classroom. Innovation in 
Language Learning and Teaching, 6(1), 15–27. https://doi.org/10.1080/1750
1229.2011.562510 

Shah, K. A., Asif, N., Shah, S. D., & Ibupoto, M. H. (2021). Impact of teachers’ 
behaviour on the motivation of students at high school level: empirical study 
of district Hyderabad, Sindh, Pakistan. European Journal of Social Sciences 
Studies, 6(3), 116–128. http://dx.doi.org/10.46827/ejsss.v6i3.1047 



Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG 49

Shili, M. (2023). The impact of English as a Lingua Franca on learners’ motivation 
and attitudes towards languages other than English (LOTEs). ALKALMAZOTT 
NYELVTUDOMÁNY, 2, 47–64. http://dx.doi.org/10.18460/ANY.K.2023.2.003 

Sugita, M., & Takeuchi, O. (2010). What can teachers do to motivate their students? 
A classroom research on motivational strategy use in the Japanese EFL 
context. Innovation in Language Learning and Teaching, 4(1), 21–35. https://
doi.org/10.1080/17501220802450470 

Ushioda, E. (2014). Motivation, autonomy and metacognition. In D. Lasagabaster, 
A. Doiz, & J. M. Sierra (Eds.), Motivation and foreign language learning: From 
theory to practice (pp. 31–49). 

Wong, R. M. (2014). An investigation of strategies for student motivation in the 
Chinese EFL context.  Innovation in Language Learning and Teaching, 8(2), 
132–154. https://doi.org/10.1080/17501229.2013.777449 

Yesilcinar, S. (2021). Motivational strategies in language learning: Student-
teachers’ perceptions and views. Muş Alparslan Üniversitesi Eğitim Fakültesi 
Dergisi, 1(1), 41–56.



50Working Papers in Language Pedagogy (Vol 19., 2024) NAUNG

APPENDICES

APPENDIX A
Questionnaire on EFL learners’ perceptions of their teachers’ explicit motivational strategies 

	

Please answer the following biographical questions.

1.	 What’s your gender?	 Male __________ Female __________ Other __________
2.	 How long have you been learning English (in months / years)? __________
3.	 What is your (self-perceived) English proficiency level according to CEFR levels (e.g., B1, B2, 

C1)? __________
4.	 Which university/college are you attending? __________
5.	 Please specify your study programme (i.e., B.A. / M.A. / Ph.D.). __________
6.	 What is your major at university/college? __________
7.	 Which year are you in? (first year, second year, etc.)
8.	 Have you ever studied abroad? If so, where and how long? 
9.	 Are you a teacher trainee? __________
10.	How old are you? __________
11.	What is your nationality? __________

Below is a list of possible motivational strategies that tertiary EFL teachers normally use to motivate 
their learners. This questionnaire investigates to what extent YOU are motivated by these in learning a 
foreign language. There are no good or bad answers, what matters is your personal opinion. Please put 
a tick in the appropriate box on the continuum between ‘strongly agree’ to ‘strongly disagree’. Please 
only tick one box and answer all the questions. Your participation is voluntary and anonymous.0

SA = Strongly Agree 
A = Agree 
N = Neutral 
D = Disagree 
SD = Strongly Disagree
 

No. Items SA A N D SD
1 I’m motivated if my language teacher respects each of us.

2 I’m motivated if my language teacher takes care of my progress.

3 I’m motivated if my language teacher designs tasks that make me 
experience success regularly.

4 I’m motivated if my language teacher brings in and encourages 
humour.

5 I’m motivated if my language teacher makes instructions clear to 
us by demonstrating how to do activities.

6 I’m motivated if my language teacher helps me develop realistic 
beliefs about English learning.

7 I’m motivated if my language teacher introduces a variety of 
interesting topics in her/his lessons.

8 I’m motivated if my language teacher familiarises us with the 
cultural background of English.

9 I’m motivated if my language teacher encourages me to share my 
personal experiences and thoughts with my classmates.
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10 I’m motivated if my language teacher teaches me some strategies 
that I can use to motivate myself.

11 I’m motivated if my language teacher pays attention to us and 
listens to each of us.

12 I’m motivated if my language teacher takes time to celebrate my 
success or victory.

13 I’m motivated if my language teacher teaches me various learning 
techniques that will make me learn easier and more effectively.

14 I’m motivated if my language teacher uses a short and interesting 
activity to start each class.

15 I’m motivated if my language teacher gives good reasons to us as 
to why a particular task is meaningful.

16
I’m motivated if my language teacher encourages me to select 
specific learning goals for myself (e.g., learning 5 words every 
day).

17 I’m motivated if my language teacher makes tasks attractive by 
including novel and fantasy element.

18
I’m motivated if my language teacher regularly reminds me that 
the successful mastery of English is beneficial to my future (e.g., 
getting a better job or pursuing further studies abroad).

19 I’m motivated if my language teacher helps us to get to know each 
other well.

20 I’m motivated if my language teacher lets us get involved in 
designing and running the English course.

21 I’m motivated if my language teacher establishes a good rapport 
with me.

22 I’m motivated if my language teacher makes sure grades reflect 
my effort and hard work.

23 I’m motivated if my language teacher emphasises effective 
communication rather than grammar mistakes.

24 I’m motivated if my language teacher creates a supportive 
classroom climate that promotes risk-taking.

25 I’m motivated if my language teacher explains to us why a 
particular activity is useful.

26 I’m motivated if my language teacher finds out my needs and 
builds them into the lesson.

27 I’m motivated if my language teacher raises my curiosity.

28 I’m motivated if my language teacher invites native speakers to 
our classes.

29 I’m motivated if my language teacher asks us to work toward the 
same goal.

30
I’m motivated if my language teacher gives me opportunities to 
assess myself (e.g., gives myself marks according to my overall 
performance).

31 I’m motivated if my language teacher shows her/his enthusiasm 
for teaching.

32 I’m motivated if my language teacher gives me other rewards 
besides grades.

33 I’m motivated if my language teacher makes it clear to me that 
mistakes are a natural part of learning.

34
I’m motivated if my language teacher creates a supportive and 
pleasant classroom climate where I am free from embarrassment 
and ridicule.

35 I’m motivated if my language teacher selects tasks that do not 
exceed my competence.

36 I’m motivated if my language teacher encourages me to set 
learning goals.
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37 I’m motivated if my language teacher breaks the routine by varying 
the way s/he presents her/his lessons.

38 I’m motivated if my language teacher encourages me to explore 
the English language community through the internet.

39 I’m motivated if my language teacher includes activities that lead 
to the successful completion of whole group tasks.

40 I’m motivated if my language teacher encourages peer teaching 
and group presentations.

41 I’m motivated if my language teacher shows her/his commitment.

42 I’m motivated if my language teacher rewards my effort and 
achievement.

43 I’m motivated if my language teacher provides me with positive 
feedback (i.e., specify what I did well).

44 I’m motivated if my language teacher avoids comparing me with 
my classmates.

45 I’m motivated if my language teacher makes sure we understand 
what we have to do.

46 I’m motivated if my language teacher displays the class aim and 
reviews it regularly.

47 I’m motivated if my language teacher makes tasks challenging by 
problem-solving (e.g., puzzles).

48 I’m motivated if my language teacher increases the amount of 
English s/he uses in the class.

49 I’m motivated if my language teacher asks me to think of any 
classroom rules that I would like to recommend.

50 I’m motivated if my language teacher gives us choices in deciding 
how and when we will be assessed.

51 I’m motivated if my language teacher tries to be herself/himself in 
front of us.

52 I’m motivated if my language teacher recognises my effort and 
achievement.

53 I’m motivated if my language teacher encourages me to think that 
I failed because of a lack of effort rather than a lack of ability.

54
I’m motivated if my language teacher shares her/his own personal 
interest in the English language with me.

55 I’m motivated if my language teacher helps me design individual 
study plans.

56 I’m motivated if my language teacher encourages me to create 
tangible products (e.g., a poster, a leaflet).

57 I’m motivated if my language teacher encourages me to use 
English outside the classroom.

58 I’m motivated if my language teacher explains the importance of 
the class rules.

59 I’m motivated if my language teacher is more like a facilitator than 
a lecturer.

60 I’m motivated if my language teacher shares with me that s/he 
values English learning.

61 I’m motivated if my language teacher notices my contributions 
and progress.

62 I’m motivated if my language teacher uses a variety of teaching 
aids, including multi-media.

63
I’m motivated if my language teacher brings various authentic 
cultural products (e.g., magazines, newspapers or song lyrics) to 
our class as supplementary materials.

64 I’m motivated if my language teacher encourages questions and 
other contributions from me.

Thank you very much for your kind help and participation.
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APPENDIX B 

Paired-Samples T-test Results of the Scales

Scales t p
Displaying appropriate teacher behaviours – Creating a pleasant 
classroom climate

1.223 .227

Creating a pleasant classroom climate – Promoting learners’ self-
confidence

.029 .977

Promoting learners’ self-confidence – Recognising learners’ effort .029 .977
Displaying appropriate teacher behaviours – Recognising learners’ 
effort

1.122 .267

Recognising learners’ effort – Presenting and selecting tasks 
properly

2.224 .030

Displaying appropriate teacher behaviours – Presenting and 
selecting tasks properly

2.604 .012

Presenting and selecting tasks properly – Making the learning tasks 
stimulating and enjoyable 

1.687 .098

Making the learning tasks stimulating and enjoyable – Enhancing 
the learners’ awareness of the values associated with knowing 
English 

.230 .819

Presenting and selecting tasks properly – Enhancing the learners’ 
awareness of the values associated with knowing English 

1.565 .124

Enhancing the learners’ awareness of the values associated with 
knowing English – Increasing learners’ goal-orientedness 

.642 .524

Presenting and selecting tasks properly – Increasing learners’ goal-
orientedness

2.381 .021

Increasing learners’ goal-orientedness – Promoting learner 
autonomy 

2.537 .014

Promoting learner autonomy - Promoting group cohesiveness and 
setting group norms

1.817 .075


