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Dear Readers, Authors, and Colleagues
in the Field of Chinese Education:

It is with great excitement that we welcome you to the first issue of the
Journal of Chinese Language Teaching in Europe. As the editors-in-chief
of this journal, we are proud to contribute to the field of Chinese language
education in Europe.

Europe has a long history and diverse cultural traditions, and people
here have shown a strong interest in learning Chinese. The growth of this in-
terest has promoted the rapid development of Chinese education in the re-
gion and has encouraged increasingly more educators and students to devote
themselves to it. As a unique academic publication, the Journal of Chinese
Language Teaching in Europe is committed to promoting the research and
practice of Chinese language education in Europe to meet the growing de-
mand.

This journal will contain a series of colourful articles covering various
aspects of Chinese language education. We will invite many outstanding
scholars and experts to share their research results, teaching experiences,
and insights. Our goal is to provide a diverse perspective to help Chinese
education practitioners, students, and researchers in Europe continuously
improve their professional standards and broaden their horizons.

Whether you are a Chinese education practitioner or student, or a reader
interested in learning Chinese, we encourage you to actively participate in
our academic community. We welcome your opinions and suggestions and
look forward to your contributions to discuss new ideas, new methods, and
new developments in the field of Chinese education.

Finally, we would like to thank all the editors, authors, and reviewers in-
volved in this journal, whose hard work and expertise have made its publi-
cation possible. A special thanks also goes to our readers; your support is
the driving force that moves us forward.



We hope that when you read the content of the Journal of Chinese Lan-
guage Teaching in Europe, you will gain knowledge, be inspired, and deepen
your understanding of Chinese education. We look forward to witnessing
the further vigorous development of Chinese education in Europe with you!
We wish that you all gain new perspectives and explore new topics.

Editors-in-Chief

e P14

Imre Hamar, DSc Ye Qiuyue, PhD
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QIUYUE YE
(Eotvos Lorand University, Chinese Department)

Motivation Research among Chinese Language
Learners in the Chinese Department
at Eotvos Lorand University, Hungary

Abstract

By investigating the motivation to learn Chinese among BA and MA stu-
dents in the Chinese Department of E6tvos Lorand University, this study
explores the main characteristics of learners at the language level, learner
level, and learning context level, as well as the similarities and differences
in learning motivation among learners of different Chinese proficiency levels.
Moreover, this study discusses how to stimulate and maintain learners’ moti-
vations to learn in order to ensure the sustainable and vigorous develop-
ment of Chinese teaching in Hungary.

Keywords: learning motivation, Chinese teaching in Hungary, motivation
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Introduction

Hungary has a deep-rooted foundation in Sinology with a rich history. In
recent years, Chinese language education has seen remarkable growth and
achievements. Beyond the rising trend of ‘Chinese fever’, what motivates
learners to study the language? This is a question worth delving into in its
own right, but it is also of practical significance for language teachers and
language teaching institutions.

Motivation and its Classification

According to Jones, motivation is defined as ‘psychological forces that de-
termine the direction of a person’s behaviour, their level of effort, and their
level of persistence’’. Among the various factors influencing second lan-
guage acquisition, according to Li motivation takes the first place at 33%,
followed by aptitude, also at 33%, and intelligence at 20%>. We should note
that the notion of ‘aptitude’ has been analysed in many ways, but it invaria-
bly includes motivation, so the latter appears to be the strongest single factor.

Many scholars follow Gardner et al. (1972) in classifying motivation into
integrative and instrumental types. The former type is closer to what others
(e.g., Ng and Ng, 2015) call ‘intrinsic motivation’, which refers to the (po-
tential) learner’s internal hopes, desires, and interests. The latter type is more
concerned with ‘extrinsic’ rewards, such as better grades or jobs, higher sala-
ries, peer approval, and avoidance of punishment.

Hungarian scholar Zoltan Dérnyei (2015, 2000) offers a more subtle
‘process’ model by adding a temporal dimension, suggesting that motiva-
tion is a dynamic phenomenon that may develop and go through several stages
as the individual learner follows their own path through language learning.
Each stage is characterised by a different type of motivation. For example,
the learner may start with preliminary instrumental (e.g., job-related) goals,
followed by (intrinsic) enjoyment of actual learning, then by satisfaction at
success. In Dornyei’s view, motivation is (at least partially) open to influence

Jones 2000: 455.
Li2013:09.
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by others, including peers, teachers, and family members, and different types
may co-exist or even conflict.

Dornyei (1994) proposes a three-tiered model of motivation. The ‘lan-
guage level’ is the most basic level, determining the direction and purpose
of second language learners, including both integrative and instrumental mo-
tivation. The ‘learner level’ encompasses emotional and cognitive factors,
such as achievement needs and self-confidence, shaped by the stable person-
ality traits of learners. Self-confidence is comprised of lack of language anxi-
ety, self-evaluation of second language abilities, outcome attribution, and self-
efficacy. Finally, the ‘learning context level’ consists of three motivational
components related to the course, the teachers, and the learning community
respectively.

Clearly, there are many different ways of conceptualising motivation in
language learning: for the purposes of the research project outlined in the
present paper, which was not planned as a diachronic investigation, it was
decided to use the last model mentioned above.

Research Objectives and Methods

(1) Survey Participants

This study focused on BA and MA students currently enrolled in degree pro-
grammes of the Chinese Studies Department at E6tvos Lorand University.
Participants included first, second, and third-year BA students and first-year
MA students. There were 54 first-year undergraduates, 25 second-year un-
dergraduates (11 in the regular class and 14 in the translation class), 32 third-
year undergraduates (16 in the regular class and 16 in the translation class),
and five first-year master’s students. A total of 116 questionnaires were dis-
tributed, and all 116 were returned, resulting in a 100% response rate.

(2) Questionnaire Design

The questionnaire consisted of two main sections. The first part collected
basic information about participants, including their name, gender, age, ma-
jor (some Chinese studies students major in Chinese, while others have it as
a minor), and the duration of their Chinese language learning. The second
part was designed on the basis of Dornyei’s three-tier theory of second lan-
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guage learning motivation, with reference to Zhang’s questionnaire (2018)
on the motivation of Nepalese students learning Chinese. It contained a total
of 28 questions, covering language level (integrative and instrumental moti-
vation), learner level, and learning context level. The language level section
included 18 questions, with the first nine related to integrative motivation
and the next nine to instrumental motivation. The learner level section in-
cluded four questions, while the learning context level section had six ques-
tions. The questionnaire was provided in both Chinese and Hungarian to
aid comprehension and completion by novice Chinese language learners. For
each question, participants used a 5-point Likert scale, with responses rang-
ing from ‘strongly disagree’ to ‘strongly agree’, corresponding to a scale of
1to 5.

(3) Data Collection

Initially, the questionnaire survey method was employed. Subsequently, the
collected data were analysed using Excel. Finally, based on the statistical
analysis, a comparison of motivation between learners of different Chinese
language proficiency levels was conducted to identify similarities and dif-
ferences.

Research Results and Analysis

(1) Language Level

Regardless of whether we consider integrative or instrumental motivation,
the average values for first and second-year Chinese learners were higher
than those for more advanced learners. Generally, as learning progresses,
learners’ motivation, especially integrative motivation, tends to decrease.
This is contrary to the findings of Cheng, who suggested that integrative mo-
tivation varies significantly with the level of learners: the higher the level,
the stronger the integrative motivation, especially among advanced learners
when compared to beginners or intermediate learners’.

In this study, however, the motivation of lower-level learners, in terms
of both integrative and instrumental factors at the language level, as well as

Cheng 2018: 159.
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at the learner and learning context levels, was stronger compared to that of
advanced learners. This phenomenon of decreasing motivation with increas-
ing proficiency level is noteworthy.

In instrumental motivation, there were significant differences among
learners at different proficiency levels. For example, many first-year stu-
dents chose to study Chinese based on the advice of their parents or friends
(Statement 4). However, second-year BA students and MA students, espe-
cially those in the translation class, were less influenced by such advice.
This difference could be attributed to the increasing recognition of the im-
portance of learning Chinese due to close Sino—Hungarian relations in recent
years, which has led individuals to encourage their relatives or friends to learn
Chinese, especially to become translators, who have obvious professional
motives. For Statement 5, ‘want to study or work in China’, undergraduate
students generally agreed, while master’s students disagreed. This is be-
cause students pursuing a master’s degree either have a strong motivation
to continue studying Chinese or are choosing to stay in their home country
temporarily due to a lack of suitable job opportunities. Undergraduate stu-
dents displayed strong motivation in Statement 18, ‘want to pass the HSK
exam’, especially first and second-year students, whereas master’s students
had relatively weaker motivation. Generally, HSK scores are crucial for schol-
arship applications and undergraduate graduation, making them more signifi-
cant at the undergraduate level. For master’s students, it depends entirely
on individuals’ needs. Both for undergraduate and master’s students, motiva-
tion for ‘engaging in research related to China’ (Statement 27) was relatively
weak. This explains why there are few undergraduate students from the Chi-
nese Studies Department at Eotvos Lorand University who apply for a
master’s degree in Sinology. In this study, there were only five first-year
master’s students. Among instrumental motivation factors, it is evident that
work, travel, and making friends are strong motivations for learners. Addi-
tionally, motivation for becoming a Chinese teacher or translator is also rela-
tively strong.

(2) Learner Level

Learners generally showed high motivation at the learner level, particularly
for the statement ‘I want to learn one more foreign language’ and the desire
to challenge themselves. However, third-year undergraduate students did not
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exhibit strong motivation in terms of ‘promoting Sino—Hungarian exchanges’
compared to students in other grades. The overall average motivation at the
learner level was higher for first and second-year undergraduates than for
third-year undergraduates and first-year master’s students. This aligns with
the findings at the language level. The reasons behind this discrepancy may
be related to the specific stage of graduation for third-year undergraduate
students and the polarisation of motivations among master's students (as de-
tailed in the ‘Language Level’ section).

(3) Learning Context Level

Regarding the curriculum, first and second-year undergraduate students, as
well as first-year master’s students, generally expressed approval of the course
materials. However, third-year undergraduates had a lower opinion of the
materials. The Modern Chinese course at the Chinese Studies Department
of Eotvos Lorand University uses textbooks from the New Practical Chinese
Reader series. This series is widely used due to its practicality and systematic
approach, but it may seem somewhat outdated in terms of certain topics and
vocabulary. While these textbooks are helpful for establishing a foundation
in Chinese for lower-level learners, third-year students, particularly those who
have studied in China, may have been exposed to different materials, leading
to higher expectations. All levels of students considered the Chinese course
very engaging, but third-year students showed slightly lower approval com-
pared to other years. This could be attributed to the fact that, despite the
recognition of the high-quality teaching and expertise of the Chinese Studies
Department at E6tvos Lorand University, third-year students may have en-
countered more native-speaker teachers while studying in China and thus
have higher expectations of teachers. Regarding the classroom atmosphere,
students from all grades generally considered it ‘not tense’, indicating that
the Chinese courses at the Chinese Studies Department of E6tvos Lorand
University provide a relatively relaxed learning environment. In terms of
teachers, all grades showed high motivation, especially for ‘liking my Chinese
teacher’, which signifies the excellence of the department’s teaching staff.
Students from all grades expressed strong motivation associated with the
learning community. In summary, students from all grades generally showed
high motivation at the learning context level, with third-year students exhib-
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iting slightly lower motivation. This may be primarily due to some students’
experiences of studying in China.

In conclusion, learners from all grades exhibited motivation levels greater
than 3 for language level, learner level, and learning context level, indicating
a relatively strong motivation overall. First and second-year learners displayed
stable and strong motivation, while advanced learners in the third year and
first-year master’s students had relatively weaker motivation. It is noteworthy
that third-year learners had the lowest motivation among the four different
proficiency levels in all aspects.

Strategies to Foster Motivation

Firstly, regarding the use of teaching materials, it is important to strike a
balance between continuity and diversity in order to tailor instruction to in-
dividual needs. For undergraduate students in their third year, classes could
be organised based on whether or not they have studied in China, with the
use of different teaching materials accordingly. Students who have progressed
from the second year and have not studied in China can continue to use the
New Practical Chinese Reader to ensure the continuity and systematisation
of their studies. However, for students who have studied in China, after a
thorough assessment of their one-year experience in China, more closely tar-
geted teaching materials should be selected. Targeted materials should not
only consider difficulty levels but also the relevance of content to contem-
porary times.

Secondly, there should be adjustments made to the direction of the master’s
degree programme. The master’s degree programme at the Chinese studies
department primarily focuses on research in Sinology. In 2015, with the sup-
port of the Chinese National Office for Teaching Chinese as a Foreign Lan-
guage, the department established a Chinese language teacher education pro-
gramme. As the survey indicates, motivation to engage in research related
to China was low for students at all levels, with this being the only question
with an average response below 3. This indicates that learners, regardless of
their proficiency level, are generally not interested in pursuing research re-
lated to China. This result raises questions about the current aims and con-
tent of the Sinology master’s programme. Therefore, adjustments are needed
to stimulate learner motivation. In early 2021, the Chinese Studies Depart-
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ment at EStvos Lorand University decided to revise the MA programme in
Sinology, incorporating more practical content such as translation. After the
master’s programme presentation in March 2022, 44 students applied for ad-
mission to the Sinology master's programme.

Thirdly, for the statement in the survey, ‘I want to become a Chinese
teacher or translator’, learners at all proficiency levels did not exhibit strong
motivation, especially third-year students, whose average motivation was
slightly above 3. To distinguish the motivational differences between ‘be-
coming a Chinese teacher’ and ‘becoming a translator’, interviews were con-
ducted to supplement the questionnaire data. The results of the interviews,
which involved sampling one class from each proficiency level, showed that
over 70% of learners chose ‘becoming a translator’ rather than ‘becoming a
Chinese teacher’. This indicates that motivation to become a Chinese teacher
is relatively weak across all levels. The Chinese Studies Department at
Eo6tves Lorand University initiated a Chinese language teacher volunteer
recruitment project in the second half of 2020, although the recruitment was
limited to individuals of Chinese descent. If the programme expands its re-
cruitment to include Hungarian learners or creates more positions for local
Chinese language teachers, it will probably enhance learner motivation and
contribute to the international promotion of the Chinese language. As Zhao
pointed out, ‘Chinese language education should be localised. The day when
Chinese language teachers are localised is the day when the Chinese lan-
guage will truly go global™*.

Lastly, it is worth noting that the instrumental motivation at the lan-
guage level significantly decreases for third-year students. This is under-
standable since, as goals such as passing the HSK exam, traveling to China,
or making Chinese friends are achieved, the corresponding motivation di-
minishes. To maintain strong motivation for effective language acquisition,
teachers should search for ways to encourage learners to set different goals
at each stage, combining short-term and long-term objectives and transfor-
ming instrumental motivation into integrative motivation.

4 Zhao 2014: 25



QIUYUE YE: Motivation Research among Chinese Language Learners 9

Bibliography

Cheng Yiyang 2018. ‘Research on the Motivation and Attitude of Chinese Language
Learners at Different Levels’, Language Teaching and Learning Research 2018 (03):
152-162. [CEFH 2018, ANFKFUGE 2138 KNS EHTT. |

Déryei Zoltan 1994. ‘Motivation and Motivating in the Foreign Language Classroom’,
The Modern Language Journal: 273-284. https://doi.org/10.1111/j.1540-4781.1994.
tb02042.x

Dornyei Zoltan 2000. ‘Motivation in Action: Towards a Process-oriented Conceptuali-
sation of Student Motivation’, British Journal of Educational Psychology (70): 519—
538. https://doi.org/10.1348/000709900158281

Dornyei Zoltan — Muir, Christine — Ibrahim, Zana 2014. ‘Directed Motivational Currents:
Energising Language Learning by Creating Intense Motivational Pathways’, in Lasa-
gabaster, David — Doiz, Aintzane — Sierra, Juan Manuel (eds.), Motivation and Foreign
Language Learning: From Theory to Practice. Amsterdam: John Benjamins: 9-30.
https://doi.org/10.1075/111t.40.01dor

Dornyei Zoltan — Maclntyre, Peter D. — Alastair, Henry. (eds.) 2015. Motivational Dy-
namics in Language Learning. Bristol: Multilingual Matters. https://doi.org/10.21832/
9781783092574

Gardner, Robert C. and Lambert, Wallace. E. 1972. Attitudes and Motivation in Second-
Language Learning. Rowley Mass: Newbury House.

Jones, Gareth R. — George, Jennifer M. 2000. Contemporary Management. New Y ork:
Irwin, McGraw-Hill.

Li Boling 2013. ‘General Introduction to Second Language Acquisition’. Shanghai Jiaotong
University Press. [Z54142013. 55 —i& &5 > 13818, |

Jiang Yuxin 2022. “The Influence of Cognitive and Non-Cognitive Factors on the Second
Language Learning and Suggestions for Teaching’, Journal of Advanced Research in
Education 1(2) December 2022: 31-37. https://doi.org/10.56397/JARE.2022.12.03

Ng, Chiew Fen — Ng, Poh Kiat 2015. ‘A Review of Intrinsic and Extrinsic Motivations
of ESL Learners’, International Journal of Languages, Literature and Linguistics (1) 2,
June 2015. https://doi.org/10.7763/IJLLL.2015.V1.20

Zhang, Yanling 2018. 4 Study on Motivation of Chinese Students Learning Hungarian
in Hungary. School of English and American Studies, E6tvos Lordnd University,
Budapest.

Zhao Jinming. 2014. “What are ‘Internationalisation’ and ‘Localisation’ in International
Chinese Language Education?’, Journal of Yunnan Normal University, Research and
Teaching Chinese as a Foreign Language Edition 2014(2). [#X4:%4 2014. f [
PROGEHH “EEse” “AREAL” ]






Journal of Chinese Language Teaching in Europe BUM S B 2024/1, pp. 11-28

ZEHONG MOU
(Eotvés Lorand University, Chinese Department)

An Error Analysis of Chinese Characters
Writing by Local Hungarian Learners of Chinese
as Foreign Language

Abstract

The shape of a Chinese character is a kind of square that is called a square
word. The handwriting of Chinese characters is an important and difficult
point. The situation is believed to be very different from that of the alpha-
betic script of Hungarian. This paper mainly studies and analyses Chinese
writing errors by local Hungarian learners.

This paper collects the exam papers of primary stage learners as original
research materials, analyses the objective reasons for their errors, puts forth
teaching suggestions corresponding to the features of the mistakes, and
makes suggestions for reducing the writing errors of Chinese characters by
local Hungarian learners.

Keywords: Chinese handwriting errors, Hungarian learners error theory,
teaching strategies for Chinese characters, Chinese character error analysis
BFL]
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Background, Status, and Theory

1. Character Writing Error Research Background

Chinese characters have a unique square shape and a handwriting style that
differs from that of the alphabetic script used in Hungarian. Learning to write
Chinese characters can be challenging, especially for learners whose native
language is based on the Roman alphabet. The impact of Chinese characters
on foreign learners is significant, as evidenced by higher response times and
error rates among European and American students compared to Japanese
and Korean students. The influence of native Hungarian handwriting habits
poses considerable obstacles for Hungarian learners of Chinese as a foreign
language. Unlike alphabetic scripts, Chinese characters are logographic and
composed of radicals in two-dimensional squares. This lack of a direct
grapheme-phoneme correspondence rule makes it difficult for learners to de-
termine the pronunciation of characters based solely on their written repre-
sentation. This obstacle is particularly pronounced for international students
or heritage Chinese learners whose learning strategies rely heavily on pho-
netics.'

2. Research Status of Chinese Character Writing Errors

In their studies, various researchers have examined the characteristics and
teaching methods of Chinese characters. Zhang” summarised the composi-
tion system and structural features of Chinese characters, highlighting the
variations in writing the same radical and the propensity for errors in simi-

Feng 2006: 15.
Zhang 1990: 112-113.
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lar characters. Fei® categorised modern Chinese characters into three levels:
strokes, parts, and completed words, emphasising the distinction between
completed and intact characters. Li* analysed the features of Chinese char-
acters and proposed methods to enhance character recognition, including fo-
cusing on radicals, incorporating theoretical knowledge, and analysing char-
acter structures. Yi’ explored stroke order and its norms, emphasising the
importance of correct stroke order in writing Chinese characters. Xiao® dis-
cussed errors that foreign students make at the component level and stressed
the significance of component teaching. Yuan’ investigated the phenomenon
of mirror-writing errors, which occur at the stroke, part, and whole character
levels. Zhao® emphasised the importance of following the compositional
rules of Chinese characters for accurate comprehension and learning. Hao’
described Chinese characters as a two-dimensional structure composed of
functional parts and strokes, emphasising their systematic nature. Guo'® ana-
lysed errors in Chinese characters made by foreign students from a stroke
perspective, categorising them into stroke-shaped, direction, internal, and
stroke count errors. These studies contribute to our understanding of Chinese
character characteristics and the development of effective teaching methods.

3. Theoretical Foundation

A comprehensive examination of errors in Chinese character writing neces-
sitates a profound understanding of the unique structural features inherent
in Chinese characters. These characters are characterised by a two-dimensional
and square construction. The intricate nature of this structural complexity has
been systematically classified by Fei,'' who categorises modern Chinese char-
acters into strokes, parts, and completed words, providing a robust framework
for analysis. This research, focused on the Chinese writing errors of Hungar-
ian students, distinguishes between two types of errors: those with implica-

> Fei 1996: 21.

4 Li1998: 131-132.

> Yi1999: 49-56.

®  Xiao 2002: 363-374.
7 Yuan 2003: 134-136.
8 Zhao 2006: 20-22.
° Hao 2007: 29-39.

%" Guo 2008: 63—69.

" Fei 1996: 21.
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tions for reading comprehension and those without. The application of error
analysis is crucial not only for identifying prevalent patterns but also for
dissecting subtle distinctions that emerge during the process of learning Chi-
nese characters. In our exploration of Chinese character writing errors among
Hungarian learners, we actively apply the theoretical foundation laid out in
the study to provide a nuanced understanding and practical insights. Fei’s cate-
gorisation, which classifies Chinese characters into strokes, parts, and com-
pleted words, serves as the foundation for our analysis. Fei’s categorisation
proves instrumental in identifying and analysing errors among Hungarian
students. When examining errors affecting reading comprehension, such as
missing component and redundancy error, component replacement error, com-
ponent mirror image error, confused strokes, loose structure, and strokes
missing and redundancy errors, Fei’s framework helps dissect errors at the
component and structural levels.

Furthermore, when addressing errors that do not impact identification,
such as Chinese characters stroke error, the error of the relation between
strokes, and homonyms, Fei’s categorisation aids in understanding the intri-
cacies of stroke-related errors and the relationships between characters.
Given that these errors, while not strictly adhering to conventional Chinese
character rules, signify an intermediate stage in the learning trajectory of
Hungarian students, it is essential to delve into the theoretical underpinnings
that contextualise these deviations. In this regard, the utilisation of the inter-
language theory, as proposed by Selinker'?, becomes instrumental in eluci-
dating the cognitive processes and linguistic strategies underlying these
errors in Chinese character writing by Hungarian learners.

This theoretical foundation serves as a robust framework for compre-
hending the nuanced dynamics of error occurrence, assisting educators in
developing targeted teaching strategies. Moreover, the insights gleaned from
this study contribute not only to a deeper understanding of the learning pro-
gression of Hungarian learners but also to the broader discourse on the in-
terplay between linguistic theory and practical language acquisition. Moving
beyond Fei’s framework, the application of Selinker’s interlanguage theory
becomes crucial in explaining the rationale behind these errors. Selinker’s
theory helps us comprehend the errors as part of the learners’ evolving lin-
guistic competence. For instance, when Hungarian learners apply the hand-

2 Selinker 1972: 219-231.
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writing method of their native language, struggle with the changes of approxi-
mate strokes, or make stroke order errors, Selinker’s interlanguage theory
helps elucidate these deviations as natural steps in the learners’ progression.

In summary, the theoretical foundation provided by Fei and Selinker sig-
nificantly enriches our analysis of Chinese character writing errors among
Hungarian learners. Fei’s classification offers a structured approach to un-
derstanding errors at different levels, while Selinker’s interlanguage theory
provides a dynamic lens to view these errors as integral parts of the lan-
guage learning process.

Research Purpose and Significance

Teaching Chinese characters as a foreign language has long been a chal-
lenging task, as it requires not only oral proficiency but also recognition and
writing skills. Hungarian students studying Chinese face difficulties due to
their non-Chinese character culture environment. Research suggests that stu-
dents in non-Chinese character cultural backgrounds are more prone to errors
in recognising, reading, and writing Chinese characters compared to those
in Chinese cultural backgrounds. This paper aims to contribute to the field
of teaching Chinese as a foreign language (TCFL) by analysing and ad-
dressing the challenges faced by Hungarian learners. The research draws
upon various theories to support its findings and offers teaching suggestions
and learning methods to help Hungarian learners improve their Chinese
character writing skills. Emphasising the possible errors and providing guid-
ance on different character types and components can help reduce interlan-
guage errors in Chinese character writing.

Research Object, Method, and Category

This paper collected 118 examination papers from the second-year of Chi-
nese Department of E6tvos Lorand University as the original materials. In
order to reflect on students’ handwriting errors scientifically and facilitate
statistical classification, this paper follows the following principles when
recording errors to ensure that the entire record is reasonable:
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1. Different people’s identical errors of the same Chinese character at the
same stage are recorded.

2. At the same stage, the same person’s same error for the same Chinese
character is recorded once, thereby recording the same Chinese charac-
ter’s different errors separately.

3. If there are several different errors in one Chinese character, each of the
errors should be recorded.

4. In the case of a few concurrent categories, the error of character is not
arbitrarily classified into a certain category but separately recorded.

The author believes that such a classification record can objectively, com-
prehensively, and accurately reflect the various situations that Hungarian
students have in writing Chinese characters.

Errors Types

There are differing opinions on whether students learning Chinese as a for-
eign language should be taught to write Chinese characters. Some scholars
propose omitting the teaching of handwriting Chinese characters.

While this viewpoint has some validity and increasing the focus on the
teaching of computer pinyin input is a useful suggestion, many still believe
that handwriting Chinese characters should be taught even in the computer
era. Just as computers cannot replace the human brain, typing cannot replace
handwriting. Handwriting is a manifestation of emotion, and an individual’s
handwriting reflects their state of mind and personality to some extent. It is
a level of expression that electronic fonts cannot replicate. Additionally, due
to individual differences, the same Chinese character can be written in com-
pletely different ways by different people. Therefore, it is necessary to study
the handwriting errors of foreign learners of Chinese.

In this study, the Chinese handwriting errors of Hungarian Chinese learn-
ers are categorised into two types: errors that affect reading and errors that
do not. The first type of errors impacts recognition when learners miswrite
strokes or components of a character, leading to difficulties in identification
for teachers. Some characters may even be unrecognisable by native Chi-
nese speakers and fall into the category of errors that affect reading. These
recognition-affecting errors can be further divided into five categories: miss-
ing components and redundancy errors, component replacement errors, com-
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ponent mirror image errors, confused strokes and loose structure, and strokes
missing and redundancy errors.
For example, writing the charactersfor ‘so much, so many’ (zhe me duo
N ! 4 .
HAZ) as < X 4~ 3, replaces the stroke ) * with the stroke /.. Moreover,
writing the character for ‘house’ (fang /=) as * /i’ misses the dot on the head,

andwriting the characters for ‘to tell, to speak’ (gaosu 2 7%) as “'}',,L;‘ 3, 1n
this lexical item, a writing error occurred as a result of the learner omitting

the radical ¢ 7 in the character ‘s 7. While native Chinese teacher can
guess the target word that the student wants to write if there are phrases or
context to help in the part of missing components, but they cannot ignore
such errors, which arestill errors that affect language learning.

This kind of error does not affect teachers’ reading or students’ under-
standing. However, it does not conform to the writing standards of Chinese
characters. Some errors even go against the writing standard. These types
of errors are divided into seven categories, namely: applying the handwrit-
ing method of the script of one’s native language, learner cannot grasp the
changes of approximate strokes, stroke order error, strokes missing and re-
dundancy errors, the error of the relation between strokes, the stroke cross
relation error, the stroke length relation error, stroke position relation error,
and homophone substitution error.

For example, in one instance the component of the character for ‘mad’ (feng

#) was written as ¢ ﬁ 7. The upper left corner of the word meaning ‘knowl-
edge, to know’ (zhi #)) was written as ‘4t o !;E’, and the character for ‘several’
(ji /1) in the upper right corner of the word for ‘ship’ (chudn #4) was written

as ‘49 4’. These were errors committed by students who did not have a
good grasp of the writing rules of Chinese strokes. The homonym is a case
of mistaken identity. It was supposed to be one word, but it was instead
written in homophone, which is called a ‘wrongly written character’ (biézi

#F). For example, students wrote the characters for “people’ (rén men A 1)

as <A\, for ‘Tang dynasty’ (tdngdai /Z1T) as ¢ *%’r * and ‘landscape’

. \ B -
(jingse ZEB)as ‘7. .
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Errors Summary

As shown in Table 1, the proportion of errors affecting recognition is 62%,
and 38% of Chinese characters are not affected among the sample.

The Errors Affecting Recognition

The Errors
Not Affecting MI. 20. 3%
Recognition. e
s blinsy ’ LS. 54. 8%
The Errors
J“foCtiI"IE ChEL.2% h-.., / SR. 57
Recognition. s
440. 62% e
SM. 104.
15%

= The Errors Not Affecting Recognition «CM = CR =CRP = MI LS SR« SM

Table 1. The Errors Affection Recognition"

As Table 1 shows, within the section of affecting recognition and reading,
31% of the errors were caused by component errors, and 23% of the errors
are caused by stroke redundancy and missing errors. This indicates that
handwriting errors in components of Hungarian learners of Chinese account
for the majority, showing that learners do not fully understand the meaning
and correct handwriting of the radicals."* The remaining 23% is due to stroke
redundancy and missing errors, which are other manifestations of a lack of
a foundation in handwriting.

13

Confused strokes, loose structure (LS), Component missing error (CM), Component
redundancy error (CR), Component replacement error (CRP), Component mirror
image error (MI), Stroke missing error (SM), Stroke redundancy error (SR).

It will easier for students to deconstruct characters into pieces that are less numer-
ous than the number of Chinese characters as a whole.
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The Errors Not Affecting Recognition

SCR. 28. 4%

_=SE

SLR. 44.
6% SPR. 30,

4%

The Errors
Affecting The Errors

Recognition. 440 ’;‘" Affecting
62% ecognition,

272,38%

50.8. 1%
MT. 20. 3%

m The Errors Affecting Recognition m50 mMT mAS mSCR mSLR SPR H

Table 2. Then Errors Not Affecting Recognition"®

According to Table 1 and Table 2, the proportion of errors caused by strokes
accounted for 50% of the total errors. The strokes of Chinese characters are
diverse. Therefore, it is difficult for Hungarian learners to notice these subtle
differences when writing Chinese characters in the early stage of learning
Chinese characters. In the homophone errors, character A was mistakenly
used instead of character B in the process of writing by learners. This indi-
cates that learners have stored the pronunciation of character A in their
memory but lack the knowledge of its form and meaning. Meanwhile, learn-
ers have stored the form and pronunciation of B character in their memory
but lack the knowledge of its meaning. The error’s proportion is relatively
low, constituting a mere 7% of the overall instances within this category of
errors, as delineated in Table 2.

"> Stroke order error (SO), Apply the method of writing mother tongue (MT), Stroke

redundancy error (SR), Stroke missing error (SM), Cannot grasp the changes of
approximate strokes (AS), The stroke cross relation error (SCR), Stroke length rela-
tion error (SLR), Stroke position relation error (SPR), Homophone (H).
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The Reason for the Error

1. Analysis of Chinese Character-Side Factors

When Hungarian learners commence their journey into the realm of learning
Chinese, their initial inclination is to rely on the Hungarian alphabet system
for writing Chinese characters. The notable divergence between the two sys-
tems becomes apparent, primarily in their structural compositions. The Hun-
garian script comprises 35 linearly arranged letters, which can be amalga-
mated following specific writing rules to construct texts.

Phonetic characters, graphical representations or letters conveying pro-
nunciation, play a pivotal role in this context. Different pronunciations cor-
respond to distinct meanings, and phonetic characters find prevalence in
regions beyond the Chinese character cultural sphere. Conversely, ideographs
leverage specific character structures and shapes to convey meaning, with
Chinese characters standing as the quintessential representatives within the
Chinese character cultural sphere. The intricacy of Chinese characters, the
presence of multi-stroke characters, and the necessity for adhering to a strict
stroke order present formidable challenges for foreign students. In the ab-
sence of an efficient and simplified learning approach, students might lose
their enthusiasm for mastering Chinese characters, leading to a substantial
decline in confidence.

2. Analysis of Teaching Material-Side Factors

Writing Chinese characters is a skill that requires constant and repeated
practice. In the initial stage of Chinese character teaching, writing Chinese
characters is the most effective method of memorising them. The content,
frequency, and intensity of training primarily depend on the textbooks used.
Currently, the teaching materials for Hungarian learners primarily focus on
reading and writing, and Chinese characters are taught in conjunction with
the words appearing in the texts. In the Chinese Department of E6tvos Lo-
rand University, the main textbook used by learners is the New Practical
Chinese Reader Textbook 1, designed for Chinese beginners. It includes text,
notes, exercises, applications, reading and retelling sections, grammar expla-
nations, and Chinese characters. The textbook aims to teach texts with the
guidance of grammar; enhance students’ listening, speaking, reading, and
writing skills; and enable them to communicate in Chinese. However, there
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is no dedicated writing course, and teachers only briefly explain Chinese
character structures during regular classes without delving into in-depth study.

3. Analysis of Teacher-Side Factors

Teachers play a pivotal role in shaping the learning experience of students
studying Chinese as a foreign language. One critical aspect influencing the
effectiveness of instruction is the quality of teachers themselves. As Boyer
said,

As a scholarly enterprise, teaching begins with what the teacher knows.
Those who teach must, above all, be well informed, and steeped in the
knowledge of their fields. Teaching can be well regarded only as pro-
fessors are widely read and intellectually engaged.'®

Therefore, it becomes imperative for teachers to continually work on im-
proving their personal qualities, aligning them with the dynamic nature of
Chinese character instruction.

To comprehend the nature and characteristics of Chinese characters is
fundamental for teachers. This understanding becomes the bedrock for adapt-
ing teaching approaches at different stages to ensure targeted instruction.
As Wanemphasised,

As a symbolic system for recording Chinese, Chinese characters are
as complex as other writing systems... The situation is very compli-
cated, and many people are intimidated by it. However, avoidance is
of no help. Only by facing it, conducting objective analysis earnestly,
and continually correcting one's own understanding can we gradually
solve the difficulties in teaching.’

Chinese language teachers should have a comprehensive understanding of
the intricacies of Chinese characters and adjust their teaching methods ac-
cordingly. This adaptability is crucial in accommodating the diverse learning
needs of students as they progress in their language acquisition journey.

Furthermore, the writing standardisation employed by teachers emerges
as a substantial factor impacting the development of writing skills among
beginners. According to Yan,

' Boyer 1990: 23.
"7 Wan 2000: 62-69.
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The uniqueness of Chinese characters themselves and the process of
recognizing them by people determine that our classroom teaching
must artfully utilize important means of engaging students visually,
such as writing on the blackboard, in order to focus students’ attention
on the forms of characters written by the teacher.'®

For beginners, learning Chinese characters involves studying the standard
regular script (kdishii 74 75), and the teacher’s blackboard writing serves as
the most immediate teaching material. The manner in which teachers present
characters on the blackboard significantly influences students’ comprehen-
sion of stroke order, structure, components, and character configuration.
The role of teachers’ writing as a tangible example and teaching refer-
ence cannot be overstated. If teachers fail to emphasise proper Chinese char-
acter writing in their demonstrations, it becomes challenging to effectively

correct writing errors. As stated by Hao,

Excessive correction can undermine learners’ confidence, while indis-
criminate tolerance may lead to the stubborn persistence of errors...
In other words, teachers should choose appropriate moments to cor-
rect errors affecting expression in a gentle manner."

This lack of timely correction not only perpetuates mistakes but also leads
to the emergence of new errors, ultimately impeding the progress of Chinese
character teaching.

In conclusion, an intricate interplay of teachers’ competencies, under-
standing of Chinese characters, and writing standardisation significantly
shapes the learning outcomes for foreign learners of Chinese. The multifac-
eted nature of these challenges underscores the need for ongoing profes-
sional development and a nuanced approach to pedagogy.

4. Analysis of Learner-Side Factors

The effectiveness of Chinese character learning for learners is intricately
linked to the appropriateness of their learning strategies. Empowering learn-
ers with effective strategies enhances their learning efficiency and facilitates
the achievement of Chinese language learning goals. Tailored strategies are

" Yan 1986: 145.
" Hao 2003: 76.
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essential at different learning stages. In the initial stages, beginners, particu-
larly foreign students, often grapple with Chinese character acquisition by
relying solely on rote memorisation of class-taught characters. Unfortunately,
lacking self-awareness, they tend to overlook consistent character practice,
leading to subpar writing accuracy and overall proficiency.

Intermediate and advanced learners, when relying on mechanical memo-
risation without delving into character rules, find themselves facing stagnant
writing skills. Clearly, learning strategies play a pivotal role in students’ lan-
guage acquisition. To enhance Chinese character writing skills, learners must
commence with effective learning strategies.

Simultaneously, the prevalence of electronic devices has steered students
toward typing rather than handwriting. The widespread use of technologies,
such as computers and cell phones, has diminished awareness of traditional
learning methods. Prolonged typing has gradually eroded the ability to hand-
write Chinese characters, significantly denting learners’ confidence.

In China, children predominantly learn electronic device usage based on
pinyin, rather than the logographic system of written Chinese. Tan*® hypothe-
sised that this shift might negatively impact Chinese children’s reading abili-
ties. A study assessing character reading ability and pinyin use among primary
school children revealed a higher incidence of severe reading difficulties than
previously reported. Furthermore, a significant negative correlation between
children’s reading scores and their use of the pinyin input method was ob-
served. The study concluded that

Pinyin typing appears to be harmful in itself; it interferes with Chinese
reading acquisition, which is characterized by fine-grained analysis
of visuographic properties of characters. Handwriting, however, en-
hances children’s reading ability.*'

Building on contemporary perspectives, research by Zhou® on children’s
methods of learning Chinese characters is also applicable to learners of Chi-
nese as a foreign language to some extent. The research underscores the
positive impact of multi-sensory learning on students’ recognition and mem-
ory of Chinese characters. In learning Chinese as a foreign language, stu-

2 Tanetal. 2013: 1119-1123.
2 Tan etal. 2013: 1122.
2 Zhou 2021: 1099.
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dents can enhance their perception and understanding of characters by in-
corporating visual, auditory, tactile, and other sensory experiences. Focusing
on cultivating students' understanding of the structure and form of Chinese
characters will aid in improving their learning outcomes.

Incorporating multisensory experiences augments character recognition
and retention, offering an innovative approach for foreign learners to over-
come initial challenges. This approach not only complements traditional
strategies but also addresses the impact of electronic reliance on tactile
learning experiences. The significance of handwriting for foreign learners
of Chinese cannot be overstated. Handwriting, encompassing visual, proprio-
ceptive, and tactile information, remains irreplaceable.

Errors in learning and writing Chinese characters often go unnoticed by
both teachers and students. Addressing these persistent mistakes is crucial
for improving learners’ Chinese character writing skills. A comprehensive
approach is imperative to systematically tackle the challenges associated with
writing Chinese characters, promoting accuracy and aesthetic appeal.

Chinese Character Writing: Suggestions for Improvement

Attaching importance to Chinese handwriting teaching and strengthening
training in class are influenced by many factors in actual teaching. Gener-
ally, teachers focus more on listening, reading, and speaking, neglecting Chi-
nese character handwriting. Therefore, when teaching beginners, teachers
should demonstrate the handwriting process, sequence, direction, and spatial
arrangement of strokes and reinforce practice to enhance students’ aware-
ness of correct writing, especially for error-prone characters.

To assess students’ handwriting in each class, teachers should consider
feedback from homework, papers, and writing samples. When correcting as-
signments, teachers should address pronunciation, reading, and Chinese char-
acter handwriting errors. Prompt correction and student revisions in note-
books are necessary. Some errors result from subconscious influences, such
as Hungarian handwriting habits. Errors have multiple causes. Teachers assist
learners in identifying and rectifying mistakes, encouraging repeated prac-
tice of correct versions for consolidation.
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Conclusion

This study involved native Hungarian speakers who were in their third se-
mester of Chinese studies at E6tvos Lorand University. In the initial stage,
learners are unfamiliar with Chinese characters and lack a comprehensive
understanding of them, resulting in diverse errors. However, through exten-
sive data analysis, certain patterns can be observed. The error types made
by Hungarian students in the primary stage of Chinese writing can be sum-
marised as follows.

The previous section conducted a list analysis, which revealed that hand-
writing errors made by Hungarian learners in the primary stage primarily
involve stroke errors and component errors. The majority of errors are re-
lated to strokes, especially an increased or decreased number of strokes,
while component errors are also predominantly of this type.

Specifically, regarding stroke and component errors, Hungarian learners
exhibit a concentration of stroke errors. Among the strokes, ‘hook’ strokes
are more prone to distortion errors. The ‘dot’ stroke ¢ *’ often has errors
involving an increase, omission, or deformation. Errors in the ‘horizontal’
stroke < — also occur frequently, with increased, omitted, curved, and de-
formed forms being common. As for component errors, the components
crw <0, ¢ 22 and ¢ 0 are more frequently associated with errors. In sum-
mary, Hungarian students in the primary stage tend to produce relatively
concentrated error types, particularly in terms of strokes and components.

These findings suggest that Chinese as a foreign language classrooms
should allocate more time to teach basic strokes and radicals. While stroke
order does not appear to be crucial for correct character writing at the end
of the first semester of university studies, teaching stroke order may reduce
the cognitive load involved in writing Chinese characters. This becomes
increasingly important as students progress through their courses and are
expected to remember more characters. The fewer variations in stroke order
for a given radical that need to be memorised, the easier it becomes for
stroke order to become automatic. This, in turn, allows learners to focus
more attention on radicals and characters as a whole. Such a simple change
in teaching methods can facilitate the deconstruction of characters into fewer
components, making it easier for students to remember how to write new
characters and recognise them when reading.
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This study contributes to the field of teaching Chinese as a foreign
language (TCFL) by shedding light on how Hungarian learners of Chinese
acquire Chinese characters based on the types of errors made in their writing.

For future research, it would be beneficial to replicate this study with a
larger sample of learners, enabling the results to benefit Chinese language
teachers nationwide. Additionally, including questions to participants about
their thought processes regarding characters and the methods they use to
remember them would provide valuable insights. Furthermore, conducting
similar studies with learners at higher levels of fluency, preferably during each
semester of Chinese study, would be interesting to investigate if more char-
acters are remembered correctly and written accurately as fluency improves.

Studies should also be conducted with left-handed learners of Chinese,
dyslexic learners of Chinese, and learners who possess both attributes.
Exploring how these individuals learn to write Chinese characters and whether
they develop their own writing rules that aid their learning, assessing the reli-
ability of these rules, and determining if specific instructional approaches
can assist them in learning Chinese would be worthwhile areas of investi-
gation.
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Abstract

The teaching of Chinese characters is a “big problem” in teaching Chinese
as a foreign language, especially for learners who are not in the cultural cir-
cle of Chinese characters, it is the biggest difficulty in learning process. This
article analyzes the current situation of Chinese character teaching in the
Chinese Department of Eotvos Lorand University from the aspects of teach-
ing materials, teachers and teaching methods, points out the advantages and
disadvantages, and proposes corresponding teaching strategies in order to
improve the teaching effect of Chinese characters.

Keywords: teaching of Chinese characters, grasping both language and Chi-
nese characters, arrangement of teaching content, teaching efficiency
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Chinese Characters and the Teaching of Chinese Characters

With more than half a century of development since the 1950s, teaching Chi-
nese as a foreign language (CFL) has gradually developed a relatively inde-
pendent teaching system. However, the teaching of the Chinese writing sys-
tem has created problems for both educators and many foreign learners that
hinder the development of teaching CFL. Chinese characters have always
been a key but difficult issue for foreign Chinese learners, especially for learn-
ers whose native languages do not contain Chinese characters. Liu noted that
for learners whose mother tongue is not Chinese the uniqueness of Chinese
characters makes it difficult to recognise, remember, and write them, and
they are considered the hardest part of Chinese learning.' Lii summarised the
reasons for why Chinese characters are difficult to learn: they are as difficult
to recognise as pictures; they contain complicated strokes; there are many
of them; there are complex relationships between the sounds, patterns, and
meanings of Chinese characters; and it is difficult to look up Chinese charac-
ters.” According to Chao, among the language systems existing worldwide,
Chinese grammar is easy for learners; generally, Chinese is not that difficult
for children who have never learned any language, but Chinese characters
are rather hard.?

Fei claims that because Chinese characters are difficult to learn, teach-
ing them has for many years been relegated to a secondary or ‘subordinate’
status in Chinese education throughout the world.* This has seriously af-
fected the development of teaching CFL and has aroused widespread con-
cern in academic circles. In 1996, Joel Bellassen, chairman of the French
Chinese Language Teachers Association, delivered a speech titled Integra-
tion, Independence or Separation? — the Dispute between Characters and
Language in Chinese Textbooks at the 5th International Symposium on Chi-
nese Language Teaching, pointing out that

‘currently, the major problem with Chinese teaching is that although
relevant textbooks have been improved to a certain extent, most text-
books ignore the teaching of Chinese characters, which is the main

Liu 2000: 369.
Lii 1995: 132.

Chao 1980: 86.
Fei 1998: 119.
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reason for the long-term stagnation of teaching Chinese as a foreign
language’.

Xu also claimed at the same symposium that ‘it is time to concentrate on ef-
fectively studying the teaching of Chinese characters in teaching Chinese as
a foreign language’®. The 5th International Symposium on Chinese Language
Teaching raised awareness of the need to lay greater emphasis on teaching
Chinese characters in CFL. In order to put this into practice, it would be im-
portant to start with a thorough analysis of the current situation of the teach-
ing of Chinese characters. In June, 1997, the Center for Language Education
and Cooperation, the former Office of China’s Leading Group for Interna-
tional Promotion of Chinese, held a seminar on teaching Chinese characters
to foreign learners in Yichang, Hubei Province, that examined areas such as
the relationship between the teaching of these characters in particular and
Chinese language teaching in general, the relationship between research and
teaching in this area, and the design, principles, and methods of Chinese
character teaching. As a result, a number of authors were selected to partici-
pate in the International Symposium on Chinese Characters and Chinese
Character Teaching jointly held by the International Society for Chinese
Language Teaching and the French Chinese Language Teachers Association
in Paris in February 1998. More than 180 scholars and teachers from all over
the world attended the symposium. Subsequently, Selected Papers on Chi-
nese Characters and Chinese Character Teaching (edited by Ll Bisong)
was published in 1999. In 2006, the Commercial Press published Research
on Teaching Chinese Characters to Foreign Learners (edited by Sun Dejin).
By this time, research on Chinese character teaching had already developed
into a school of its own (Wan 2019, 59).

Over the past decade, research has achieved a great deal in the area of
Chinese character teaching, investigating areas such as the ontology of Chi-
nese characters, the establishment of Chinese character teaching systems,
teaching methods, the compilation of teaching materials, the process by which
learners acquire Chinese characters, and the training of teachers. In 4 Study
on the Construction of Etymology Teaching Method of Teaching Foreigners
Chinese Characters, Peng Wanyong (2009) analysed the weaknesses of tra-
ditional teaching methods, proposed a new method for teaching etymology,

Bellassen 1996: 573
Xu 1996: 19.
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and comprehensively discussed this method. In 4 Study on Chinese Char-
acters Textbooks in Teaching Chinese as a Foreign Language, Yi Rong
(2007) selected seven widely used textbooks on Chinese characters for com-
parative analysis, pointed out shortcomings, and made suggestions on com-
piling textbooks of Chinese characters for foreigners. In a paper titled ‘Ex-
amples of Errors in Chinese Characters Written by Foreign Students’, Cui
and Hou (2008) suggested remedial measures for Chinese character teaching
based on the analysis of errors in Chinese characters written by foreign stu-
dents. Wang’s (2011) paper titled ‘Research Review on Foreigners’ Acqui-
sition of Chinese Characters’ offered an overview of research on foreigners’
learning of Chinese characters in recent years, analysed the current research
situation, summarised corresponding research results, summarised the fac-
tors affecting foreigners’ acquisition of Chinese characters, and analysed the
developmental process of the acquisition of Chinese characters. He started
from the perspective of learners themselves to explore relevant learning
strategies. In Investigating the Influences of Written Corrective Feedback on
Chinese Character Writing of CSL Elementary-Level Learners, Zhu and
Chen (2016) conducted two rounds of Chinese character-writing tests on 156
beginner-level Chinese learners at Beijing Language and Culture Univer-
sity and gave them three different kinds of written feedback. The research
results indicate that all three types of written error-related feedback posi-
tively affect learners’ writing of Chinese characters, while if there is no feed-
back, foreign learners’ writing will not be significantly influenced.

Research Status of the Teaching of Chinese Characters in Hungary

It is, perhaps, worth providing a brief overview of CFL teaching in Hungary,
which started with Sinology being offered as a major in colleges and uni-
versities in the 1950s. In the 1980s and the 1990s, with the rise of China’s
economy and the influx of Chinese immigrants, there was an upsurge of
learning Chinese in Hungary. Moreover, with the rapid development of the
Sino-Hungarian relationship in recent years, the number of Chinese learn-
ers in Hungary has risen sharply, and the enthusiasm for learning Chinese
continues to increase.
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In the early 1980s, only a dozen people in Hungary studied Chinese.’
Now, Chinese has been included in Hungary’s national education system for
university, secondary school, and primary school students. Both E6tvos Lo-
rand University and Pazmany Péter Catholic University have Chinese de-
partments, and several other institutions offer courses for Chinese majors.
Moreover, there are another two Confucius classrooms, one in the Sino-Hun-
garian Bilingual School in Budapest and the other one in a secondary school
in Kecskemét. Founded in 2004, the Sino-Hungarian Bilingual School is the
only primary school in Hungary where children take Chinese as a compul-
sory subject and the only public Sino-Hungarian bilingual school in the
European Union that teaches in Chinese and Hungarian, which indicates
that Chinese has established itself in the primary and secondary stages of
the Hungarian national education system.

On the one hand, Chinese teaching is thriving in Hungary; on the other
hand, relevant research on Chinese teaching is comparatively scarce, espe-
cially when it comes to the teaching of Chinese characters. Entering ‘Hun-
gary’ and ‘Chinese teaching’ as the keywords on www.cnki.net brings up
135 research results, including both undergraduate and postgraduate theses.
However, entering ‘Hungary’ and ‘Chinese character teaching’ brings up
only six research results, all of which are master’s theses written by volun-
teer teachers in Hungary. The titles of these theses give an idea of the quite
varied contexts and specific topics investigated: Based on the Concept of
“Learning by Doing” Research on the Teaching Practice of Chinese Char-
acters in Primary Interest Class by Wei (2020), Action Research on Chinese
Characteristics Online Teaching for Hungarian Primary Chinese Learners-
Take the Ninth Grade Chinese Learners of Radnoti High School in Szeged
as an Example by Gu (2020), Research on Cultural Teaching of Chinese
Characters in a Hungarian Middle School by Jiang (2018), Investigation
into Chinese Characters Learning of Students in Miskolc Abbey School by
Hou (2017), A Brief Analysis of Primary Chinese Character Teaching Meth-
ods in Hungary by Ding (2016), and A Study on Chinese Character Teach-
ing Strategies Based on Research on Chinese Character Learning by Xu
(2014).

In view of Hungary’s notable traditions and the vigorous current status
of Chinese teaching, these six research results are meagre in the extreme.

7 Mei 1990: 127.
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Though in the Chinese Department of E6tvos Lorand University is the old-
est, best established Chinese teaching institution in Hungary, hosting the larg-
est number of Chinese learners, it has achieved practically nothing in terms
of research on Chinese character teaching. Zhao pointed out that ‘Chinese
character teaching is an important part of teaching Chinese as a foreign lan-
guage as well as a critical factor that hinders the improvement of the effi-
ciency of teaching Chinese as a foreign language’®. Liu said that ‘If the prob-
lem of Chinese character teaching cannot be well solved in teaching CFL,
the overall development of CFL will be restricted”. Therefore, it is urgent
to study Chinese character teaching in Hungary and solve relevant problems.
This study takes in the Chinese Department of E6tvos Lorand University,
the most representative Chinese language teaching institution in Hungary,
as its research object.

Chinese character teaching in the Chinese Department of Edtvos
Lorand University

Chinese character teaching here refers to teaching activities conducted using
the teaching methods of foreign languages with foreigners as the teaching
objects, modern Chinese characters as the teaching content, and mastering
the skills of applying Chinese characters as the teaching objective. The ulti-
mate aim is to clarify the patterns, sounds, and meanings of modern Chinese
characters, as well as to help students to accurately identify and write Chi-
nese characters, as part of their general study of the language .

Chinese character teaching of in the Chinese Department of E6tvos Lo-
rand University is part of the language course, which is given cooperatively
by local teachers and native language teachers. Native language teachers are
in charge of teaching pronunciation and spoken Chinese, while local teach-
ers are responsible for teaching Chinese characters and grammar, with three
45-minute classes per week. The teaching of Chinese characters is mainly
carried out in the freshman and sophomore years, which takes up some time
in the three classes per week; Chinese characters are taught in Hungarian

Zhao 2004: 413.
Liu 2000: 68.
% Bian 1999: 71.



QIUYUE YE: A Study on the Teaching of Chinese Characters 35

by local teachers, so that their sounds, patterns, and meanings can be clearly
explained; the textbook used is New Practical Chinese Textbook (Liu 2002).
In the following sections we specifically analyse the teaching situation of
Chinese characters in terms of teaching materials, teachers, and teaching
methods. New Practical Chinese Reader (Liu 2002) is the textbook used.

1. Textbooks

Most of the teaching content regarding Chinese characters appears in Vol-
umes 1 and 2 of New Practical Chinese Reader, where it takes up 26 classes.
This series of textbooks emphasises the rules of forming Chinese characters,
containing teaching content that is intended to move ‘from easy to difficult’,
from basic strokes to radicals and single characters. General language devel-
opment is separated from the study of Chinese characters, which is divided
into two parts: namely ‘identifying and writing basic Chinese characters in
isolation’ and ‘identifying and writing Chinese characters from the texts in
the book’. Sixty commonly used, easy-to-learn, and strongly compatible ba-
sic Chinese characters and some radicals are taught in the first six lessons
of Volume 1, so that learners can master these radicals and combine them
into compound characters. In addition, the structural and writing rules of
Chinese characters are laid out in the textbook.

First of all, the textbook introduces the basic strokes and the order of
strokes, and then explains how strokes are combined, the radicals of Chinese
characters, as well as the overall structure of Chinese characters. The first
lesson only includes six basic strokes, namely dot stroke, horizontal stroke,
vertical stroke, left-falling stroke, right-falling stroke, and rising stroke, and
correspondingly lists six Chinese characters, ‘I ]’, “—, ‘/K’, *73°, “J\” and
‘FX’° as examples. The fourth lesson explains the order of strokes, that is, the
sequence of writing different strokes. For instance, a horizontal stroke comes
before a vertical stroke (e.g., “1); a left-falling stroke comes before a right-
falling stroke (e.g., “A’); the left radical comes before the right one (e.g.,
“49°); the top radical should be written before the bottom one (e.g., ‘R’);
the outside part comes before the inside part (e.g., ‘83’); for completely en-
closed characters, the inside part should be written before it is fully com-
pletely surrounded; and the central radical comes before the side ones (e.g.,
“/J\). It is of great importance for learners to gain a preliminary understand-
ing of the order of strokes. The fifth and sixth lessons further introduce the
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compound strokes and stroke combinations of Chinese characters, which en-
ables learners to obtain a more comprehensive understanding of Chinese
character strokes and the order of strokes. The seventh lesson introduces the
radicals, which helps learners to gain a basic concept of the structures of
Chinese characters. Lessons 8—12 introduce the structures of Chinese char-
acters in detail, so as to equip learners with a clear understanding of the
structures of Chinese characters. Based on this, the 13th and 14th lessons
present the methods of looking up Chinese characters via radicals and pho-
netic sequence, respectively. Lessons 15-24 give a detailed introduction to
the formation of Chinese characters. Lessons 25 and 26 distinguish homo-
nyms and characters with similar patterns. In this way, the sequence should
ensure that learners in the early stages will be able to construct a detailed
and scientific knowledge system of Chinese characters.

The arrangement of teaching content about Chinese characters in New
Practical Chinese Reader also needs improving. The knowledge about stroke
structures and radicals of Chinese characters is not always arranged in a
detailed and comprehensive way. The strokes and radicals of Chinese char-
acters are the key and most difficult points in Chinese character learning.
Mastering relevant knowledge is the key to learning Chinese characters. In
view of deficiencies in this aspect, it is suggested that the arrangement of
teaching content should emphasise the arrangement of stroke structures and
radicals of Chinese characters, so that learners can learn more about the
strokes and radicals of Chinese characters, thereby laying a solid foundation
for Chinese character learning.

2. Teachers

Chinese character teaching, as a part of the overall course, is carried out by
local teachers. Such an arrangement is undoubtedly rational. First of all, lo-
cal teachers teach Chinese characters in the learners’ mother tongue, which
helps to clearly explain the patterns, sounds, and meanings of modern Chi-
nese characters. In this way, students can correctly identify and write Chi-
nese characters. Secondly, local teachers who have learned Chinese charac-
ters know better about how learners whose mother tongue does not include
Chinese characters should overcome the fear of difficulties and learn Chi-
nese characters effectively. Although in the Chinese Department does not
offer any specific course about Chinese characters, this aspect has always
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been placed in a very important position. In each lesson, teachers spend
time explaining the structural framework of Chinese characters and guiding
students to write some key characters. Moreover, teachers assign abundant
assignments related to Chinese characters writing and require students to
write in squared exercise books with the correct sequence of strokes.
Chinese teaching is a rigorous task that has strict requirements on teach-
ers’ knowledge of Chinese characters and teaching skills. As pointed out by
Wang in his monograph Introduction to Chinese Characters Configuration,

‘Chinese characters must be scientifically interpreted in a way that
conforms to the rules [of composition] of Chinese characters, rather
than randomly associated based on subjective assumptions. Since Chi-
nese characters constitute a semiotic system, random splitting and un-
scientific explanation will not only violate the reality [sic] of Chinese
characters, but also disturb its system, making it more difficult to

remember and learn Chinese characters’''.

Chinese character teaching requires a certain amount of dedicated time. In
the Chinese Department of E6tvos Lorand University, Chinese character
teaching is included in the three classes per week. The specific duration is
decided by teachers according to the teaching tasks. Although teachers attach
great importance to teaching characters, due to the limited time and large
quantity of material to cover, the time spent in Chinese character teaching
usually cannot be guaranteed, which impacts the effect of Chinese character
teaching.

In the Chinese Department of E6tvos Lorand University grasps both lan-
guage and Chinese characters when it comes to the teaching of Chinese
characters. ‘Mastering both language—speech, vocabulary, and grammar—
and Chinese characters’ is currently the most extensively applied teaching
model for Chinese characters. Chinese character teaching is integrated into
the whole course. Students learn new Chinese characters, relevant gram-
mar, and the overall text at the same time. Apart from listening and speak-
ing, students are also trained to identify and write Chinese characters. This
teaching model focuses on both the pronunciation and patterns of charac-
ters. It ingeniously integrates the difficult points of Chinese character teach-
ing into each lesson, which helps students realise that it is not that hard to

"' Wang 2015: 19.
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learn Chinese characters. Carrying out character teaching in the normal teach-
ing process can remarkably improve learners’ learning interest, and learners
can gain a sense of accomplishment and become more proactive in their
studies. However, the mode that language teaching and Chinese characters
go forward together is also reflected as ‘identifying Chinese characters in
context’, which is not easy to implement, either. It is difficult to write some
characters that appeared quite early (e.g., ‘i’), while some characters with
simple patterns came into focus relatively late. It is thus clear that the one-
size-fits-all approach is not effective. It is necessary and important to think
deeply and analyse carefully, so as to make more reasonable arrangements.
It is suggested that teachers should appropriately reduce the requirement of
students’ being able to write complicated Chinese characters at the initial
stage of learning. As time passes and command of the language develops,
both general language teaching and character teaching can be realised, and
students will learn to identify Chinese characters in context. Zhou goes so
far as to say it is unnecessary for all learners to achieve all the four skills
(listening, speaking, reading, and writing), and it is important to distinguish
between receptive and productive skills: between reading and writing Chinese
characters.”” Some Chinese characters should be correctly memorised and
written, while some only need to be identified. This is especially applicable
to the initial stage of learning Chinese characters.

In terms of specific teaching methods, the most commonly used methods
include guiding students to identify Chinese characters, demonstrating the
correct writing, and dividing characters into different groups based on their
radicals for better memorisation. Guiding students to identify Chinese char-
acters can help learners establish the connection between pronunciation and
pattern of Chinese characters. In this way, learners can write Chinese char-
acters when they see the pinyin and correctly pronounce the Chinese charac-
ters when they see their patterns. Demonstrating correct writing is an impor-
tant link in the teaching of Chinese characters. The characters seem to be
complicated with multiple strokes, but with correct guidance and demon-
stration, teachers can help learners develop correct writing habits. Impor-
tance must be attached to demonstration and practice, so as to lay a solid
foundation from the beginning. While learning the writing of Chinese char-
acters, many learners write randomly without following the correct sequence

2" Zhou 1999: 197.
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of strokes and the structural framework of Chinese characters. Once the
wrong habits are formed, they will easily be ingrained in the hearts of Chi-
nese learners, thereby hindering their further study of Chinese. Dividing
characters into different groups based on their radicals for better memoris-
ing is another teaching method commonly used in the Chinese Department
of Eo6tvos Lorand University. Chinese characters are mostly pictophonetic
characters. While teaching them, teachers can explain the pictophonetic and
phonetic symbols based on the features of pictophonetic characters, so as to
achieve twice the result with half the effort. More diverse methods, such as
adding character-learning games and explaining the origin, development,
and cultural connotation of Chinese characters, can be integrated into the fu-
ture teaching of Chinese characters, so as to enrich the teaching activities
and better mobilise the enthusiasm of learners.

Conclusion

In a word, in the Chinese Department of E6tvos Lorand University offers rela-
tively rational teaching of Chinese characters in terms of teaching staff, teach-
ing materials, and teaching methods, though there are some shortcomings. In
the future, the Chinese characters in New Practical Chinese Reader should
be properly processed to foster strengths and circumvent weaknesses. Under
the teaching model of ‘mastering both general language and Chinese char-
acters’, requirements concerning learners’ ability to write complicated Chinese
characters can be lowered at the initial stage. In terms of the teaching meth-
ods, more attempts can be made to enrich classroom teaching and improve
its efficiency.
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It is especially worth mentioning that the Bulgarian Chinese Language Teach-
ing Union, founded by 21 schools, has further strengthened the Bulgarian gov-
ernment’s support and recognition of Chinese language education. In order
to ensure the quality and standardisation of Chinese language education, the
Bulgarian Ministry of Education and Science has issued a ministerial decree
officially promulgating a Chinese language syllabus in Bulgaria, which has
established Chinese language curricular standards for schools conducting
Chinese language teaching. This paper summarises the 70 years of develop-
ment of Chinese language education in Bulgaria, its current scale, and the
future demand for Chinese language education services in the country, as
well as current challenges and recommendations for its development. In or-
der to ensure the sustainable development of Chinese language education, it
is proposed to accelerate the integration of Chinese language education into
the local national education system in order to link the education and em-
ployment systems, which will help the cause of Chinese language education
in Bulgaria to better meet the needs of the future and to provide students
with a wider range of opportunities and choices.

Keywords: Bulgaria, Chinese language education, development suggestions
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Introduction

My experience in Chinese language and culture studies (hereafter Sinology)
goes back to 1993, when I began my studies in the first study group to ever-
enrol in the then Department of Oriental Studies of the University of Latvia
(now the Department of Asian Studies) (DASUL, 2022). In 1999, after my
graduation from the Master’s Programme in Oriental Studies, I took up stud-
ies at the University of Cologne, because in Latvia there is no doctoral pro-
gramme in Sinology. After obtaining a PhD degree, I returned, joined the
teaching staff of the Department of Asian Studies of the University of Latvia
(hereafter DASUL), and up to now (2023) I have continued my work at the
University of Latvia.

At present, there are only two of my colleagues who may have had
equally long and similar experiences, but they do not specialise in Sinology.
A history professor and specialist of Indonesia, Leons Taivans was among
the founders of the DASUL and is still engaged in academic and teaching
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work. My classmate, Agnese Haijima, who first studied Sinology but later
went to Japan and wrote her dissertation there is now my colleague and an
associate professor in Japanese studies.

Almost 30 years have passed since the beginning of my own academic
career and also since the beginning of Sinology studies at the University of
Latvia. In the meantime, many teachers have changed, many students have
graduated, teaching materials and methods have grown old, and new ones
have been taken up. There have been many different cooperation partners and
cooperation projects, as well as other activities relating to Sinology studies.
My experiences as both a student and a teacher (though from quite different
perspectives) can be a truthful witness to all these developments. In order to
render correct factual data, I have also consulted archive materials of the
university, articles written by our professors in the journal LU raksti/Acta
Universitatis Latviensis [Scientific Papers of the University of Latvia], pub-
lished and unpublished teaching reports by visiting Chinese language instruc-
tors, as well as some other documents and personal information from my
colleagues and classmates. Some data are inferred, deduced, or combined
from several factual sources.

Institutional History and Background of Sinology Studies

At present, the Department of Asian Studies of the University of Latvia (here-
after DASUL) is the second largest department in the Faculty of Humanities
(after English studies). It was established in the year of the restoration of
Latvia’s independence (1991), and at that time the department was called
the Chair of Oriental Studies (Orientalistikas katedra; Ivbulis, 2012: 7). Our
faculty has a long and interesting history. It was established in 1919, the
same year as the University of Latvia, as the Faculty of Linguistics and Phi-
losophy. In 1921, it was renamed the Faculty of Philology and Philosophy,
and in 1944 the Faculty of Philology. In 1965, foreign language studies were
separated, forming the Faculty of Foreign Languages, which became the
Faculty of Modern Languages in 2000. In 2008, the Faculty of Philology
was renamed the Faculty of Philology & the Art Sciences. However, in 2009
both institutions (the Faculty of Philology and Art Sciences and the Faculty
of Modern Languages) were merged, creating the Faculty of Humanities
(FMZF, 2022; Krumins, 2004: 29).
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In the very beginning there was only the Bachelor’s Programme in Chi-
nese language and culture studies (hereafter Sinology), and the whole study
process was mainly orientated toward Asian language studies. We had classes
in modern and Classical Chinese, as well as in Japanese and Korean. Later,
however, it was acknowledged that it was quite impossible to simultane-
ously master several Asian languages. Therefore, a group of students for spe-
cialised Japanology studies was enrolled in 1995, a group of Near East stud-
ies (Arabic, Farsi, and Turkish) in 2005, and groups of Korean and Hindi
Studies in 2013 (Ivbulis, 2012: 11; LSM, 2013). Each group studied only one
Asian language, and over time, increasingly more theoretical courses about
culture, history, and literature of the respective regions were added. Hindi,
Farsi, and Turkish language teaching was discontinued due to a lack of teach-
ers and new students. At present, there are groups in Chinese, Japanese,
Arabic, and Korean studies.

At first, BA studies in Sinology lasted four years and were followed by
MA studies in Oriental studies for two years. In 1997, six of us' graduated
with a BA degree (Seitere, 1997) and after two years, in 1999, two of us’
completed the MA (Kriimins, 2004: 226). For a long time, Sinology students
started their studies with zero knowledge about China. Only in the last few
years have there been some newcomers with prior knowledge of Chinese
language. After the adaption of the Bologna Declaration of 1999, the bache-
lor’s programme was shortened to three years. For Chinese studies this meant
a decrease in the programme’s quality, because in such a short period of
time it is quite impossible to obtain proper knowledge and professional skills
insuch a complex subject as Chinese civilisation and language.

In 2003, when professor Leons Taivans took over the leadership of the
department, he initiated several changes: the Sinology and Japanology Bache-
lor’s Programmes were incorporated into the Asian Studies Programme, the
Near East Subprogramme was added, and in 2006 the whole department was
renamed Asian Studies. Later, in the framework of the DASUL, five research
centres were established: the Centre for Japanese Studies, the Centre for
Southeast Asian Studies, the East Asian Research Centre (AsiaRes), the Cen-
tre for Near East and North Africa Studies, and the Centre for Korean Studies.

' Evita Bankova, Evita Grase, Agnese Haijima, Dana Rudaka, Rolands Udris, and

myself.
Agnese Haijima (at that time with the maiden name — Agnese Iljina) and myself.
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Each of them includes several lecturers and professors from the DASUL,
who manage the respective subprogrammes and courses and perform research
activities related to their respective regions (Department of Asian Studies,
2022). The East Asian Research Centre was especially active during the time
of Sinology professor Frank Jochen Kraushaar, who became the director of
the DASUL in 2010. The Centre for Korean Studies was founded by visit-
ing professor Seo Jinseok from Korea in 2016 (University of Latvia Library,
2017). During his time Korean language students were enrolled under the
subprogramme of Sinology.

In recent years, there have been many newcomers who have taken an
interest in Korean culture and language. Therefore now it is planned to sepa-
rate Korean Studies from Chinese Studies as an independent subprogramme.
Both the BA and MA programmes of the DASUL include Chinese, Japa-
nese, Arabic, and Korean language specialisation groups. Thus, in the MA
programme, in-depth research intoone’s selected regional culture and lan-
guage is possible. This is a unique case in the academic community of the
Baltic States. Recently, Associate Professor Kaspars Klavins has taken over
as director of the MA Programmein Oriental Studies as well as the lead of
the Centre for Korean Studies. Thanks to his efforts, a new international BA
Programme of East—West Intercultural Studies has been launched, with the
first group of students enrolled in 2021.

Students and Graduates

At first, students were enrolled in the DASUL every second year, but after
2000 the interest and demand for Asian languages rapidly grew, and new
groups were formed every year. In 1993, two years after the founding of the
DASUL, I, together with 10 other students, was accepted for Sinology Stud-
ies. But the university offered only 10 budget places. One student discontin-
ued after the first semester, and as a result we all could study free of charge
(now the budget is divided among Sinology, Near East Studies, Japanese
and Korean studies, so only 2-3 Sinology students per group can obtain budget
places). The first group of students turned out to bevery hardworking and
with high aspirations. Later, many of my classmates (including Ligita Jurkane,
Dace Liberte, and Dana Rudaka) worked for the Latvian Ministry of For-
eign Affairs or Saeima, and currently some (including Evita Grase, Agnese
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Haijima, and myself) work as Chinese or Japanese language teachers in Lat-
vian educational institutions.

There were also some very talented and efficient students from later
groups, including graduates from both the Bachelor’s Programme of Asian
Studies as well as from the Master’s Programmein Oriental Studies. Many
of them (including Georgijs Dunajevs, Ginta Elksne, Diana Komova, Zanna
Musina, Marija Nikolajeva, and Karens Petrosjans) successfully continued
academic careers, and others have begun or have already completed PhD
studies. Some of the earlier students engagedin educational work. For exam-
ple, Kaspars Eihmanis, Julija Gumilova, Irina Marinska, Karina Jermaka,
Irina Bezru¢enko were teachers of the DASUL for many years. The young
sinologists are rather active in scientific research, and results can be seen in
their publications. A couple of them are listed below:

(1) Kaspars Eihmanis ‘Pardomas par starpkultiiru hermeneitikas meto-
dologiju’ [Rethinking the Methodological Approachesof Cross-
Cultural Hermeneutics] (Eihmanis, 2004). His other articles, for ex-
ample, about Buddhism are uploaded to the Academia site of the
National Cheng Chi University in Taiwan (Academia, 2022)

(2) Karna Jermaka ‘KinieSu (han tautibas) béru rituali [The Burial Ritu-
als of the Han Chinese]’ (Jermaka, 2021)

(3) Marija Nikolajeva ‘Latviesu un kinieSu valodas telpisko adpoziciju
analizes metodologija: t€lushémas un metaietvari [Methodology of
Analysis of Latvian and Mandarin Chinese Spatial Adpositions: Image
Schemas and Metaframes]’” (Nikolajeva, 2016)

(4) Karens Petrosjans ‘Senkinie$u vésturnieka sniegtas zinas par Azijas
hunniem [The Sources of an Ancient Chinese Historian on the Xiong-
nu]’ (Petrosjans, 2015).

It is impossible to enumerate all of those who work as translators and inter-
preters. For example, Inese Lielmane has translated two modern novels from
Chinese into Latvian. Some of the most important translations are listed in
my article ‘Constructive Evaluation of Literary Translations from Chinese
into Latvian Language’ (Baltgalve, 2020: 50). Other sinologists, including
Jana Dani¢a, Anastasija Galkina (née Krilova), Marija Jurso, and Madara
Smalka, worked or still work in the Confucius Institute at the University of
Latvia as Chinese language teachers or administrative staff. Many of the
graduates teach Chinese language in secondary schools or give private les-
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sons. Still others have engaged in social or political work related to China.
Egils Dzelme and later Aleksandra Grevceva took up the director post of
the Asia and Oceania Division at the Ministry of Foreign Affairs. Arita Karina
Brake, Edvins Gajevskis, Krista Muizniece, Laura Pinkena, and others work
atthe Chinese Embassy.

Young sinologists contribute to bilateral relations of Latvia and Chinain
different ways. Jekaterina Pavlova is the head of the Library of the Baltic
Research Centre for East Asian Studies (or AsiaRes), which is part of the
National Library of Latvia. Parsla Dambe and Martin Survillo work in the
Chinese Cultural Center of Riga. Janis Ozolin$ and Alesja Rogaca are pro-
fessional tour guides for Chinese delegations and tourist groups. Ilona
Jevstropova has spent many years in China and has become a Chan Buddhist
nun. Now she lives in Riga and gives Chinese language lessons and instruc-
tions about Buddhist meditation. Anzelika Smirnova has become a well-
known TV show host in the People’s Republic of China (PRC), and she often
uses this possibility to introduce Latvian culture for Chinese people (Cunka,
2016). Regarding graduates, lastly I want to mention Artur Lyubanskiy, who
spent many years in China, but after that returned to Latvia and completed
his BA studies at the DASUL. Up to now, he is the only student to have
written his bachelor’s thesis in the Chinese language (Lyubanskiy, 2018).

Since Latvia joined the European Union, there have been increasingly more
international students (many via Erasmus exchange) who have taken part in
some of our programme’s courses or have even graduated from the DASUL.
For example, Aleksi Miika Viljami Nuppula from Finland and Dilge Bengii
Ozcoskun from Turkey have completed their BA studies in Sinology, while
Elizaveta Klevtcova from Russia, Kaliningrad, Patricija Uliceva-Kvietkauska
from Ireland, Ermolina Polina from Russia, and Matthew Mark Shaw from
Canada are all enrolled full-time in Sinology Studies and are now in their
second or third year. Although lectures generally take place in the Latvian
language, foreign students are always welcome and receive special advice
and homework for individual studies. In addition, starting from the second se-
mester, they can directly take part in Chinese language courses, which are then
mainly taught in Chinese or partly in English.

Asian language teachers from the DASUL pay much attention to the at-
traction of new students from secondary schools and high schools. My col-
league, the sinologist Karina Jermaka, who is now the Head of the Latvian
Chinese Studies Association, organises many diverse activities related to Chi-
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nese culture and language, in order to arouse interest about China among
children and teens. In recent years, [ have myself held lectures about Chinese
and Tibetan languages and cultures in several schools (e.g., Baldone Sec-
ondary School, Plavnieku Gymnasium, and Bralu Skrindu Atasienes High
School), while in the meantime introducing Chinese Studies at the DASUL.
Our colleague from the Centre of Near East Studies and expert of Arabic
language and culture Ingrida Kleinhofa organises an annual lecture seriesti-
tled ‘Small Academy of Asian Studies’ (Maza Azijas studiju akadémija). Lec-
tures arespecially designed for pupils of grades 9-12, and the teaching staff
of the DASUL give both captivating and useful introductions to different
Asian countries, including China (Kleinhofa, 2022).

Local Academic Staff

The first to come up with the idea of setting up a separate department for
Asian Studies was professor of Indology Viktors Ivbulis, and he also became
the first director of the department. He was joined by three other prominent
personalities and Asia specialists: Edgars Katajs, Péteris Pildegovics, and
Jelena Staburova. The expert of Chinese and Japanese languages, Edgars
Katajs was born in Harbin and had experienced there both Chinese and Japa-
nese rule there. He described his life and work in the autobiographical mono-
graph Zem desmit valstu karogiem [Under the flags of Ten States] (Katajs,
2000). His publications are voluminous and include translations of novels
and stories of modern Japanese and Chinese literature (into Latvian), com-
mentaries on Chinese idioms, and a monograph about Japanese culture. At
the university Edgars Katajs mainly taught subjects about Japanese literature
and history.

In 1990s, China still seemed to be a mysterious and exotic place for Lat-
vians, very far and unreachable for the most people. Only two individuals
(i.e., Edgars Katajs and P&teris Pildegovi¢s) had acquired deep knowledge
about Chinese culture and had spent a long time living and workingin Chi-
nese society. In newspaper articles about China published by Latvian jour-
nalists, there were always many mistakes, and I remember that Edgars Katajs
always pointed out and criticised them. Another important contribution to
the development of Latvian Sinology is his transcription table of Chinese
sounds, which was the first of its kind (Katajs, 1995). In later years, other
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sinologists also published their own transcription proposals, which focused
more on the specifics of the Latvian language (Staburova, 2006; Pildegovics,
2010; Baltgalve, 2014).

In the beginning phase, professor of history Jelena Staburova was also
teaching at the DASUL. She invested much effort into developing Sinology
and Japanology programmes and acted as the head of the Master’s Pro-
gramme in Oriental Studies. She also held courses on Chinese history and
Classical Chinese language. Staburova has published several important
monographs in Latvian, including Balts zirgs nav zirgs jeb Tradicionala Kinas
filozofija [White Horse is Not a Horse or the Traditional Chinese Philoso-
phy] (Staburova, 1995), Latvija-Kina-Taivana: trissturis vai aplis? [Latvia-
China-Taiwan: Triangle or Circle?] (Staburova, 1993), and many more in
Russian. In addition, she has also translated two of the most important Chi-
nese Classics from Chinese into Latvian: Analects of Confucius (Staburova,
2006) and Daodejing (Staburova, 2009). In 2005, she quit her job at the
DASUL and established the Confucius Centre (later renamed as the China
Studies Centre) at the Riga Stradins University.Now, her daughter Una Alek-
sandra Bérzina-Cerenkova, a doctor of social and political sciences with an
in-depth specialisation in Sinology, has taken over the management of this
institution (B&rzina-Cerenkova, 2022).

Two very important Latvian sinologists who joined the DASUL at the
very beginning were the outstanding professional diplomats and father and
son pair Péteris Pildegovics and Andrejs Pildegovics. At the same time, they
also worked for the Ministry of Foreign Affairs, often representing Latvia in
other countries as envoys and ambassadors. Andrejs Pildegovi¢s was still a
young man when he became one of our Chinese language teachers, only four
years older than most students. However, he had already mastered the Chi-
nese language and could advise us on this matter very professionally. After
some time, he discontinued teaching activities due to the big work load in-
volved indiplomatic missions.

The deepest impression for me and many young sinologists has been left
by Péteris Pildegovics, who taught Chinese language courses at the DASUL
for many years, even up to 2011, when he became director of the Confucius
Institute at University of Latvia. Moreover, P&teris Pildegovi¢s was the first
Ambassador of Latvia in the PRC, and he has also received the highest na-
tional award, the Order of the Three Stars, for his great personal contribution
to the successful development of mutual relations between Latvia and China.
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Péteris Pildegovicsis the only sinologist who has focused on compiling Chi-
nese—Latvian and Latvian—Chinese dictionaries. In addition, he has also pub-
lished a voluminous diary-chronicle My China Story (Pildegovics, 2019).
While the original text was in Latvian, the book now also has Chinese and
English editions.

Another one of our teachers was the young sinologist Ina Forande, who
had studied Chinese language at the Faculty of Asian and African Studies
of the St. Petersburg University in Russia. In 1997, she took part in the aca-
demic project ‘Recommendations for Rendering Chinese Personal Names
in Latvian’ (Forande, Gailite, 1997). However, soon after, she left the uni-
versity due to family matters, and now she is the manager of a Korean res-
taurant in Riga. For a couple of years, a part-time teacher was Arnis Alterns,
who had received MA in philosophy at the University of Latvia and later
learned Chinese language at the National Taiwan Normal University. He
taught Chinese philosophy and calligraphy.

In 1999, after the obtaining an MA in Oriental studies, I went to Ger-
many for a doctorate and returned only in 2007. In the meantime, some of
my classmates and other graduates stayed and worked as lecturers at the
DASUL. Here is an alphabetical list (by surname; working years are given in
brackets):

(1) Irina Bezru¢enko (2007-2013)

(2) Aleksandrs Dmitrenko (2013)

(3) Kaspars Eihmanis (2000-2014)

(4) Julija Gumilova (2009-2017)

(5) Karina Jermaka (2014-2022)

(6) Ligita Jurkane (2001-2004)

(7) Evita Kalme (2000-2005)

(8) Ieva Lapina (2009)

(9) Dana Rudaka (2002-2003)

(10) Irina Siuhina-Marinska (2007-2014).

Among them, the most outstanding personality is Kaspars Eihmanis, who
was in the second sinologists’ group and graduated from MA programme in
2001, together with my classmate Ligita Jurkane (Krimins, 2004: 226). As
one can see in the list above, he worked at the DASUL for 14 years, much
longer than anyone else. He developed the general frame of the Asian Stud-
ies Bachelor Programme, and his lectures about Chinese philosophy and lit-
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erature have left a deep impression in the memories of all the students. Being
very talented and erudite himself, Eihmanis was very strict regarding aca-
demic research work, and in his time many students’ theses were rejected
even during their defence.

Kaspars Eihmanis had his own perspective on reality in China and in
Latvia, and he boldly expressed his views on various topical issues. His
articles and interviews can be found online, for example, ‘Bypass Nowhere
(Do the Chinese Have a Philosophy at All?)’ (2011), ‘Education is Not a Vir-
tue That Can Be Observed in Latvia’ (2013), and ‘To Bow or Not to Bow to
the Emperor?’ (2018). Since the very beginning, Eihmanis was deeply inter-
ested in Buddhist philosophy and presented his analytic wisdom and re-
search results in the form of public lecture. These lecturesare now available
on the Satori Space and LU Open Minded online platforms (Eihmanis, 2019).
It is really a pity that he gave up work at the DASUL and, together with his
family, ‘emigrated’ to Taiwan. Currently, Eihmanis still takes up occasional
jobs, while at the same time carrying on with his doctoral studies at the Na-
tional Chengchi University (Eihmanis, 2022).

Two other teachers whom I would like to point out are Jiilija Gumilova
and Karina Jermaka. Jiilija Gumilova finished her BA in 2003 and then spent
some years in Taiwan, obtaining an MA from the Ming Chuan University.
After returning to Latvia, she took up work as a Chinese language teacher
for first year students. Gumilova never taught any other course except pho-
netics, but she was really excellent at her subject and always developed new
and effective visual and audio teaching methods. All of the students who had
attended her Chinese phonetics classes had perfect tones and pronunciation.

Karina Jermaka was at first my student, but after her graduation from the
master’s programme in 2012, she soon became my colleague. She teaches
mainly modern Chinese language classes and has also many private students.
One can even say that she helps raise the new generation of sinologists,
motivating them with her own enthusiasm and excitement about Chinese
culture and language. In addition, Jermaka organises and participates in a
great many activities related to China and acts as an event manager and in-
terpreter at various events organised by the Chinese Embassy and by the
Confucius Institute. She is also currently pursuing her doctorate at the Insti-
tute of Literature, Folklore, and Art (within the Faculty of Humanities).

My own teaching experience started in 2001 in the Institute of East Asian
Studies at the University of Cologne, where I held the position of a research
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assistant. My duty was to teach Classical Chinese and to supervise the reg-
istration of Chinese language books in the library catalogue. After the de-
fence of the dissertation in 2006, I returned home and started teaching at the
DASUL. There were urgent needs for personnel with a PhD degree and also
for new courses in the master’s programme. After some years, I took over
the lead of the master’s programme and prepared it for the following accredi-
tation. From 2015 to 2017, I acted as the director of the Centre for Indian
Studies and Culture (University of Latvia) and had a grand experience or-
ganising the International Yoga Day. I was young and enthusiastic and vol-
untarily accepted this double administrative workload for which I was not
financially compensated. I must admit that it was a very hard period in my
life but also a very valuable experience. Moreover, I was able to launch the
first Sanskrit language group at the University of Latvia, involving a teacher
from India.

However, after a half year of academic research in China at Sichuan Uni-
versity, I understood that my heart’s deepest desire is to teach Asian lan-
guages and to do research about Chinese and Tibetan cultures. Evidently,
this desire was genetically inherited, because my mother was also a lecturer
of the university, and my grandfather was a high school teacher. Thus, I
gave up all administrative duties and invested more effort into academic
projects related to Chinese classics, traditional and modern Chinese litera-
ture, Buddhist studies, Tibetan language, and Sanskrit literature, as well as
into teaching, translating, and interpreting activities. At the moment, I am
working on the compilation of a Tibetan Language Textbook and on the
translation and commentaries of the Chinese Book of Changes (Yi jing 5%£).

Visiting Professors and Chinese-Speaking Teachers

First of alll would like to mention the Chinese language and literature spe-
cialist professor Frank Jochen Kraushaar from Germany. He worked in the
DASUL for more than 10 years (2005-2019). Originally he was a visiting
professor but then mastered the Latvian language and was elected as a per-
manent staff member. I met him for the first time at the Ludwig Maximilian
University of Munich during my qualification studies. He had just obtained
his PhD degree and was teaching Chinese poetry. In the beginning of his ca-
reer, Kraushaar focused on traditional poetry but later also on contemporary
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and online poetic works. He has published a wide range of research works
ondiverse topics, including Internationalization of Higher Educationin Lat-
via (a monograph together with Maija Veide), ‘Eerie Parties: Ghosts and
Shaman in Li He (790-816) “Songs on Magic Strings™’, ‘Imprint of Civiliza-
tion: Book Culture in Literary China (AD 900-1900)’, and ‘Neoklassizistische
Cyberlyrik im China Netz’ (DFG, 2021).

Kraushaar was very active in international cooperation with sinologists
from other Baltic states, Germany, and Taiwan. He has worked on many aca-
demic projects, organised local and international conferences, and acted as
editor of Sinology journals. He had a definite vision regarding the develop-
ment of Far East studies at the University of Latvia and implemented some
changes while the head of the DASUL (2010-2015). In electronic mass me-
dia, one can find interviews with Kraushaar about actual social and cultural
topics related to contemporary China, including‘Beijing Olympics: A Guide
to the Language of Symbols’ (Kraushaar, 2008) and ‘The Red Dragon Is Not
Really Red’ (Silina, 2021). He does not take into account what others might
think or say but always openly expresses his views. Kraushaar has given a
wide range of guest lectures at the Latvian Academy of Culture, Tallinn Uni-
versity, the University of Trier, and the University of Hamburg, and now he
is a guest professor at the University of Innsbruck.

There have not beenmany visiting professors who have held lectures in
the DASUL, because financial resources have always been rather limited.
However, it is possible to name a few. In the very beginning, the DASUL
had a close cooperation with Scandinavian universities, for example the Uni-
versity of Copenhagen’s Nordic Institute of Asian Studies and Stockholm
University’s Department of Asian and Middle Eastern Studies. Accordingly,
at first Torbjorn Lodén, professor of Chinese language and culture from
Stockholm University, was invited. He was followed by Rotermund Hartmut
Otto Walter, professor of Chinese and Japanese Studies from Germany
(2008-2009); Mark Gamsa, professor of Chinese history and literature from
Tel Aviv University (2011); Helmolt Vittinghoff, professor of Sinology from
the University of Cologne (2012); and Wang Baohua FR1E, professor of
Chinese literature from South China Normal University (2018).

At this point I would like to tell a little more about Professor Wang
Baohua. The usual practice in the DASUL is that theoretical subjects about
Asian literature, religion, history, and culture are covered by local special-
ists, and native speakers are appointed only for language classes. However,
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already at a very early stage of my sinologist career, and even later — during
my MA and PhD studies — I had a ‘dream’ to listen to lectures in Chinese by
a Chinese professor. At first, it was rather impossible due to a lack of Chi-
nese language skills, but also later there was no such opportunity. For many
reasons, it is not common for European universities to invite Chinese profes-
sors to give regular theoretical lectures. Only when I became a teacher my-
self could I fulfil this dream for my students. In close cooperation with the
Confucius Institute of our university, we applied to Hanban for a special aca-
demic exchange project. After hard and lengthy efforts, in the winter term of
2018, Professor Wang Baohua finally arrived in Latvia. He spent two months
at the DASUL, giving specialised lectures about Chinese language and lit-
erature for advanced Sinology students.

Starting from the second semester, Chinese language classes at the DASUL
are usually taken over by Chinese teachers. During the time of my own stud-
ies, there were two teachers: Mr Xian Shizhen ££#{#X from National Taiwan
Normal University and Ms He Jie A7k from Nankai University (PRC). Xian
Shizhen was a very hard-working and diligent man, and everybody had a
good impression of him. However, He Jie seemed rather strange to us young
people. She did not have a precise and methodological way of teaching but
often just talked about communism and taught us songs of Mao Zedong. 1
attended her lectures after my return from exchange studies in Taiwan, and
she kept repeating that it was impossible to understand my Taiwanese Chi-
nese speech.

After his return to Taiwan, Xian Shizhen published an article ‘Latuoweiya
jiu yue’ HIR4ETV /1.3 [Nine Months in Latvia], where he described his ex-
perience in this‘snowy’country (8$#{#x, 1996). He Jie, for her part, wrote a
complete monograph about her impressions in Latvia, titled ‘Wo de yang-
chadui: meili Boluodihai’ FHFHEPA : MK Z RIS [My Trip Abroad:
Charming Baltics] ({2]7, 2018). However, this book should be considered
more as a fictional work, for there are too many imaginative episodes and
factual inaccuracies. Thereafter, the Ministry of Education of the PRC regu-
larly sent Chinese language instructors to teach Chinese at the DASUL,
including Mr Yu Congyang M7 from Beijing Language and Culture Uni-
versity (1998-2002), Ms Wang Shan £ from Xi’an International Studies
University (2002-2004), Ms Zhang Junling 5% from Jiaying Univer-
sity (2005-2007), and Ms Cui Yanlei ££$£8 from the Renmin University
of China (2006-2007).
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Wang Yingjia £521E from Wuhan University should be mentioned in par-
ticular. She was a Russian language specialist, had an excellent relationship
with students, and demonstrated an effective cooperation with colleagues. As
such, her contract was extended, and she stayed for two two-year terms (2007—
2010). She was followed by three other officially appointed teachers from
the PRC: Ms Zhang Hong 5K4] from Nankai University (2007-2009), Ms
Wang Yeshu F 4% from the Changchun University of Science and Technol-
ogy (2009-2011), and Ms Fan Li #2%] from the Anyang Institute of Tech-
nology (2011-2013). Students were not very happy with the teaching methods
of Ms Fan Li, and also there were many newcomers, so having just one lan-
guage teacher was no longer sufficient. Therefore, another Chinese teacher
was recruited in parallel — Ms Li Manlan Z=#1#, who was already living in
Latvia and was well acquainted with the needs of Western students and with
the Latvian environment. She worked for three years (2012-2014).

After the founding of the Confucius Institute at the University of Latvia
in 2011, all subsequent teachers were invited through it. A very professional,
communicative, and hard-working teacher was Ms Wang Qiongzi T32F
from Huanggang Normal University. She first came in 2013 and stayed for
two years (which is the usual term for Chinese language instructors). How-
ever, in 2018, she was again invited and continued teaching at the DASUL
for two more years, until 2020. In addition to her work at Huanggang Nor-
mal University, she is now also enrolled in doctoral studies. In between Ms
Wang’s two stints, we invited Mr Pan Junwu &Z E, from South China
Normal University, who worked here from 2016 to 2018. I expected that stu-
dents, who were mainly girls, would be pleased to have a male teacher for a
change and to have the chance to hear different pronunciations and lexica.
However, this did not turn out to be a very successful case, because stu-
dents could not get used to his strict critiques and modernised teaching meth-
ods. The last teacher to be mentioned is Ms Bai Bingyu H 7K, also from
South China Normal University, who has been teaching our students since
2020. Despite the fact that due to the COVID-19 pandemic lectures at the
time took place online, all students were very satisfied, and Bai Bingyu ex-
pressed a sincere wish to come to Latvia personally, as soon as the Office
of Citizenship and Migration Affairs of Latvia would issue her a visa.

All of the Chinese language instructors who have taught at the DASUL
have written detailed reports describing their impressions, experiences, diffi-
culties, and teaching methods while working with Latvian students. These
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manuscripts are stored in the archives of the Chinese Embassy and of the
Confucius Institute. Some of the instructors have even published articles in
academic journals about specifics of teaching the Chinese language to Lat-
vians, for example, Research and Exploration of Chinese Teaching in Latvia
IR AV LS T RV FURR 46T S P E RS (journal edited by Shang Quanyu
15 XI5, 2016) and article ‘Analysis of Grammatical Errors in Written Texts
by Latvian Students of Chinese as a Foreign Language’ (Wang Qiongzi
T35+, 2020).

Teaching Process, Materials, and Methods

Chinese language acquisition in the Bachelor’s Programme of Asian Studies
starts with two separate courses: Chinese Language Phonetics and Chinese
Characters. General language courses (e.g., Chinese I, Chinese II) begin only
in the second semester and include a complex training of all skills (i.e., read-
ing, writing, speaking, and listening). During MA studies, general Chinese
language courses are continued, but in addition there are specialised courses
of Written Translation, Consecutive Translation, and Literary Language. For
many years, newcomers were first taught by local teachers, who could better
introduce the basics of the Chinese language. However, in recent years, due
to the fact that most students already have had some experience with Chi-
nese language and culture, native speakers start teaching conversation classes
already in the first semester. Generally, language classes are taught on a shared
basis, both by Latvians and by Chinese. Grammar, text translation, and liter-
ary language courses are the responsibility of local teachers, but all other as-
pects (especially conversation and written composition) are covered by native-
Chinese-speaking teachers.

In the 1990s, the library of the faculty had hardly any books about Chi-
nese culture. There were only some outdated publications from the Soviet era.
The first textbook that we used for studies of the Chinese language was Jichu
Hanyu Keben EtIX1EI1R 7, which was in Russian. However, mostly we
learned from lecture notes and copied materials. Jelena Staburova taught us
Classical Chinese, and we exercised writing characters on the blackboard.
Ina Forande held classes in a specially equipped auditorium for learning
phonetics where everybody sat in a separate box with headphones and re-
peated phrases and sentences after the teacher or after the tape recorder.
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Péteris Pildegovi¢s mainly taught text translation, and in his lessons involved
analysing excerpts from newspapers and magazines about current events.
His own experiences and stories from China were especially interesting and
motivated us greatly.

Our first native Chinese teacher, Xian Shizhen from National Taiwan
Normal University, taught modern and Classical Chinese; he used Taiwan-
ese textbooks with full form Chinese characters. I learned simplified char-
acters only during my MA studies. That is why I got used to traditional
characters from the very beginning, and perhaps that is one of the reasons
why my later research focused on Chinese Classics and traditional Chinese
literature. At first Mr Xian used Guoyu Huihua Bl5E & 55 as the basic teach-
ing material, but later he added the textbook Xinxuan Guangboju ¥iEE
¥&B, which also had tape recordings. In this way we could improve our
listening and understanding skills and learn about Chinese literary trends as
well. In Classical Chinese we read idiom stories and fragments from the
Four Books (Sishu TYE). In addition, Mr Xian gave us many speaking, writ-
ing, and translation exercises (Xian, 1996: 13).

Teachers from the PRC at first used the following textbooks: Sucheng
Hanyu Chuji Jiaocheng 3R IEMRZAZ and Qiaoliang: Shiyong Hanyu
Zhongji Kecheng 22 . SERUNBEHFRIRZ (Yu, 2002: 2). Classes were
enhanced with CD and DVD audio and visual materials, documentaries, and
feature films, as well as with interactive knowledge-based games and in-
class competitions, Chinese folk songs, and popular songs. Other teachers
used their own compilations of teaching materials from different textbooks,
based on the necessities and knowledge levels of each group and each student.

When I started teaching at the DASUL, we decided that utilising unified
teaching materials would be of a great advantage for bachelor’s students, and
we started to use Xin Shiyong Hanyu Keben F1SEFNIBIRZ for all groups.
However after some years, teachers noticed that many topics were out of
date and replaced it with a newer textbook, Boya Hanyu B3 XiE, which
is used still today. Chinese teachers also use HSK Biaozhun Jiaocheng HSK
¥REZAZ, which has standard lexica, grammar, and topics covered on the
HSK exams. For the MA students different materials are used, according to
the interests and levels of each group. Furthermore, they are often asked to
write essays about various topics in order to develop composition skills. In
conversations they learn to express their own views and attitudes. Sometimes
MA students help in the faculty library to register new Chinese books. This
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is a very good bibliographic exercise that can develop both reading and com-
prehension skills and enhance their background knowledge about Chinese
literary tradition and sources.

Each teacher has, of course, a different approach to teaching and a dif-
ferent attitude to students. For example, Frank Kraushaar, who had a Central
European educational background, used to hold lectures in the form of semi-
nars and discussions, in order to shape students’ critical thought and scien-
tific perspectives. Kaspars Eihmanis put more emphases on the proper un-
derstanding of scientific research methods and on the comparison of Chinese
and Western ideas. On his exams students had to explain core concepts of
Chinese culture with great detail and in correlation with historical and social
backgrounds. A repetition of standard phrases and common assumptions was
not accepted. Karina Jermaka has developed many effective methods for
learning language along with social culture and art elements (drawing in
tongue twisters, interesting facts about traditional festivals, and modern life).
She attracts students with diverse activities, practical exercises, and visual
and interactive materials, but she also assigns a lot of homework.

As for myself, I mainly hold lectures about Chinese literature, culture,
and history, where I try to tell and visually show students my own experi-
ence in China and with Chinese people. Lectures are supplemented with
photos, pictures, charts, and video materials. Students are required to actively
participate, for example to answer questions, to translate words or sentences,
and to express their attitudes. When a group is small enough, half of the lec-
tures are organised in the form of a seminar, and then students have to pre-
pare presentations, write essays, or carry out group work. In translation and
interpreting courses for master’s students, actual issues are taken as bases.
Sometimes students are asked to individually choose the texts (or video re-
cordings), for example, those that could be useful for their research. Regular
homework and interim tests are the rule. At the end of each semester, I al-
ways distribute a questionnaire for each course, asking students to express
their opinions about the respective course in an anonymous form.

Concerning theoretical lectures, nowadays, the main problem is not a
lack of textbooks and materials (like in 1990s) but rather the surplus of in-
formation sources (mainly electronic media). Therefore, students must learn
to filter the information according to objective and academic criteria. Re-
garding language lessons, a serious problem is the different levels of stu-
dents. There are always some who have talent and are very successful in
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language learning, but others are not so gifted, have learning difficulties, do
not know how to complete homework individually, are lazy, or do not even
regularly attend class. In recent years, there have been groups of first year
students in which some individuals had already learned Chinese for two or
three years, while others had only learned for a few months, and still others
who had had no knowledge at all. In parallel to their studies at the DASUL,
some diligent students regularly attend classes at the Confucius Institute, and
their language skills improve much more quickly. Teachers have tried vari-
ous ways to solve this problem: they have differentiated difficulty levels of
the homework, given additional homework for some students, divided stu-
dents into several groups, and held lectures at different times; at times, even
extra lectures are arranged. Better students are sometimes allowed to attend
classes of more advanced language groups, and some BA students have even
successfully attended MA classes.

Over time, new teaching methods have been developed. Lately, seminars,
workshops, and .ppt presentations have become the norm. Teachers focus not
so much on the quantitative knowledge of students but instead give more
effort to improve their practical and autodidactic skills. In this way, students
cannot only profit from learning new information but can also develop their
academic skills and competences by themselves. Online language learning
tools, .ppt presentations, different types of software, and interactive internet
sites are put in use increasingly more often.

In addition to the compulsory lectures, teachers and students organise and
participate in many extracurricular activities relating to Chinese language
and culture. The Chinese Bridge Competition ;X B#FLEZE has been organ-
ised annually by the Confucius Institute (since 2004). The Chinese Language
Salon ;Y 1B7D 7 has taken place at either the university or the Chinese Cul-
tural Centre bimonthly (since 2008). The Chinese Talent Show 7 Z K
(since 2016) and Video Competition f#MEEER (since 2017) have been or-
ganised by Karina Jermaka and the Latvian Chinese Studies Association
every year.

Academic Mobility, Research, and International Cooperation

Starting with us as the very first group of students, there have been rather
many opportunities to continue Chinese language studies in China. After
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graduation from the bachelor’s programme, my classmate and I were offered
scholarships for exchange studies in either the PRC or Taiwan (at National
Taiwan Normal University). Two of us went to Taiwan, but all of the others
went to the PRC. Later, scholarships from the PRC’s Ministry of Education
and Taiwan’s Ministry of Foreign Affairs were available each year, and most
students who wanted to improve their language skills in a Chinese-lan-
guage environment were able to do that. Since the foundation of the Confu-
cius Institute, those who attend classes there can also apply for scholarships
offered by the Confucius Institute. Occasionally, there are also other opportu-
nities, for example the Erasmus Plus Program or European scholarships, to
study in China. Especially Taiwanese institutions, but later also those in the
PRC, gave preference to those students who wanted to continue their aca-
demic careers, not only further learn the language. In recent years, there have
been increasingly more people who apply to MA and even PhD programmes
in China (for example, Aleksandra Grevceva, Diana Komova, Zanna Musina,
Anzelika Smirnova). However, since the beginning of the pandemic, ex-
change studies took place only in online format. Students were very satisfied
with online lectures by Chinese teachers. However, they still greatly lacked
live Chinese language practice. In my opinion, for advanced students the
daily environment is even more important than official language classes.

Young sinologists also accept offers for exchange studies at Central Euro-
pean and Scandinavian universities. After my MA studies, I myself applied
for a DAAD scholarship and took up qualification studies at the Ludwig
Maximilian University of Munich (1999-2001). In recent years, rather many
students have applied for Erasmus Mundus scholarships (18 students of the
DASUL received this scholarship from 2015 to 2021). It must be said that
there are more opportunities to use Chinese on a daily basis in Central Euro-
pean countries than in Latvia. In the last few years, our teachers and profes-
sors have also used Erasmus Plus and other mobility programmes to apply
for guest lectures in other universities, for example at Beijing Language and
Culture University, South China Normal University, and others.

Sinology professors of the DASUL have always been active in interna-
tional cooperation and academic projects. A very successful, long-term coop-
eration project is the East Asian Research Centre Reading Room in the Na-
tional Library of Latvia (LNB, 2022). It was initiated by Frank Kraushaar
in 2014. Libraries and institutions from different countries donate and send
valuable publications about the culture, literature, history, and languages of
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Far East countries every year. Books are mainly in Chinese, English, Japa-
nese, and Korean, but some arein Latvian and Russian. Several cooperation
partners (alphabetically listed below) are involved in this project (LU, 2014):

(1) Chiang Ching-kuo Foundation

(2) Embassy of Japan in Latvia

(3) Embassy of the PRC in Latvia

(4) Japan Association of Private University Libraries

(5) Japan Foundation and Japan Publishers Association for Cultural
Exchange

(6) Korea Foundation

(7) National Central Library of Taiwan and its Center for Chinese Studies

(8) Press and Publications Administration of the PRC

(9) Taipei Mission

(10) Window of Shanghai Project of the PRC and Shanghai Library.

The AsiaRes Reading Room is also a site for specialised events, the aim of
which is to acquaint Latvian society with the cultures of East Asian coun-
tries, as well as with the newest academic research activities about Asia.
Both local specialists from the DASUL and foreign scientists from Europe
and Asia take part in these events (Baltgalve, 2014). In the scope of this pro-
ject, the National Library of Latvia hosts many lectures and other activities
related also to Chinese culture: exhibitions of Chinese paintings, workshops
of Chinese calligraphy and paper-cutting, Chinese tea ceremonies, perform-
ances, discussions on contemporary Chinese documentary movies, Chinese
and Tibetan language seminars, and lectures about Chinese poetry and about
Chinese Classics.

In 2017, Frank Krauhaar together with Kaspars Eihmanis organised an
international lecture series: ‘Island of Faith: Buddhism and Buddhist Teach-
ings in Taiwan’. The prominent Buddhist teachers Lin Chen-kuo and Huimin
Bhikshu were invited to introduce a Latvian audience to the meditation prac-
tices and activities of Buddhists in Taiwan (Zilberts, 2017). The DASUL is
a member of the Baltic Alliance for Asian Studies (BAAS), and there is an
active cooperation in the form of guest lectures, conferences, and common
publications among sinologists of the three Baltic states. The 3rd BAAS
conference was held at the University of Latvia in 2018, and the 5th BAAS
conference, ‘Asia in Transition: Tradition as the Source of Change’, was held
at the Tallinn University on September 23-25, 2022 (Peets, 2021).
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My own major projects have been related to literary translation and the
compiling of teaching materials. Two textbooks Miisdienu kiniesu valodas
pamati [Basics of the Modern Chinese Language] (2014) and levads senki-
niesu valoda [Introduction to Classical Chinese] (2016) and the anthology of
Miisdienu kiniesu stasti un esejas [ Contemporary Chinese Stories and Essays]
were published in 2018 with the support of the Taipei Mission. Currently, [ am
working on a Tibetan language textbook, and this project is supported by the
Embassy of the PRC in Latvia. The DASUL strongly motivates graduate
students to participate academic projects. That is why in the compilation of the
teaching material Introduction to Classical Chinese and the translation of
Contemporary Chinese Stories and Essays 1 also involved Sinology students
from the Master’s Programme in Oriental Studies.

Department members are usually elected for a six-year term, and once per
term it is possible to take an academic vacation. In 2013, I received a Taiwan
Fellowship scholarship from the Taiwan Ministry of Foreign Affairs to
research Chinese short prose of the Six Dynasties period (220-589 CE) at
Academia Sinica, and in 2018, I participated in Understanding China Pro-
gram (through the Confucius Institute). The latter research took place at
Chengdu University, for which I translated the body text of the Book of
Changes into Latvian and wrote preliminary commentaries. After complet-
ing both researches, I published several articles, including ‘Kiniesu stastosas
prozas (sjaosuo /)\z%) jédzieniska problematika [Problematic of the Chinese
Narrative Prose Concept Xiao Shuo /J\&t]” (2015)’, ‘Vards ka simbols
kinieSu ,,Parmainugramata” [The Word as a Symbol in Chinese “Book of
Changes]” (2019),‘Literaro tekstu tulkojumi no kinieSu valodas [Transla-
tions of Literary Texts from Chinese into Latvian]’ (2020), andWord ZHEN
= in the “Book of Changes”: Deconstruction Approach’ (2020). The re-
search on the Book of Changes is still ongoing. Every year, with the support
of the Embassy of the PRC, open seminar series are organised, where I offer
a detailed introduction about each hexagram. In addition, practical exercises
of eight trigram palm (baguazhang J\EME) are held, as well. In this way
the teaching of Changes (yixue £)=) can be explored in both theoretical and
practical forms.

Since the establishment of the Confucius Institute in 2011 and the Chi-
nese Cultural Centre in 2017, our teachers have maintained a close coop-
eration with these two institutions. Teachers hold lectures and practical semi-
nars about Chinese language, literature, and culture there, and students often
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help as interpreters or volunteers for different events. Teachers and students
of the DASUL assist the Confucius Institutein organising celebrations of
traditional Chinese festivals (e.g., Mid-Autumn Festival and Spring Festi-
val), concerts, performances, and other activities. Teachers participate in the
Chinese Bridge Competition as members of the jury. Chinese language spe-
cialist Karina Jermaka, who is also the head of the Latvian Chinese Studies
Association, has an especially good and productive cooperation with Con-
fucius Instituteand Chinese Embassy. Many of her private students attend
classes at the Confucius Institute and always rank first in the Chinese Bridge
Competition.

Other cooperation partners of the DASUL in respect to Sinology include
the International Confucian Association, Beijing International Chinese Col-
lege, Beijing Foreign Studies University, Lanzhou University of Technology,
and Northeastern University. In parallel with studies and work at the uni-
versity, our teachers and graduates also work as translators and interpreters;
they have occasional job contracts with translation agencies, including SIA
Nordtext, Skrivanek Baltic, Linearis Translations Ltd., and others. In com-
parison to experts in other Asian languages, for sinologists there are many
opportunities to develop themselves in research and translation work, as
well as in other kind of academic and social activities.

Conclusions

The DASUL was founded in 1991, but in 1993, the first group of Sinology
students was formed. Since then, the DASUL has developed and expanded
greatly. In the beginning, there were only 10 students, and new groups were
formed only each second year. Now there are Arabic, Chinese, Japanese, and
Korean specialisation groups every year, and the number of students varies
from 15 to 25 in each of them.

Many young sinologists (i.e., graduates of the bachelor’s and master’s pro-
grammes of the DASUL) have successful careers and are active in education,
culture, and politics. They contribute to the promotion of relations between
China and Latvia as Chinese language teachers, officers of the Ministry of
Foreign Affairs and of the Chinese Embassy, tour guides, interpreters, transla-
tors, librarians, and leading managers in international cultural institutions.
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A certain number of the graduates continue further academic studies and re-
search in MA and PhD programmes, both in Latvia and in China.

The teaching staff of the DASUL consists of visiting and local language
teachers, lecturers, assistant professors, associate professors, and full profes-
sors. Most outstanding sinologists of the country have worked as Sinology
professors at the DASUL, among them P&teris PildegoviCs, Jelena Staburova,
Edgars Katajs, Kaspars Eihmanis, and others. Ten Sinology teachers have
been former graduates. Visiting professors from European, Chinese, and other
universities have been invited, among them Torbjérn Lodén from Sweden,
Frank Jochen Kraushaar (who was later elected as a full professor) from Ger-
many, Wang Baohua from the PRC, and others.

In the span of 30 years, more than 20 visiting native-Chinese-speaking
teachers have worked at the DASUL. Yu Conyang, Wang Yingjia, and Wang
Qiongzi could be mentioned as the best ones. All of them have written de-
tailed reports, describing their impressions, experiences, difficulties, and teach-
ing methods while working with Latvian students. These manuscripts are
stored in the archives of the Chinese Embassy and of the Confucius Insti-
tute. Some of the native-Chinese-speaking teachers have published articles
in academic journals about specifics of the teaching the Chinese language
to Latvians.

Sinology studies at the DASUL consist of theoretical lectures about dif-
ferent aspects of Chinese civilization and of practical language lessons. The
formerare usually covered by local teachers, but language courses are taught
on a shared basis. Several textbooks have been used for Chinese language
studies, including Guoyu Huihua BIFEEEE, Xinxuan Guangboju FiEE
188\, Sucheng Hanyu Chuji Jiaocheng 3RBN B RREAR, Qiaoliang: Shi-
yong Hanyu Zhongji Kecheng $v% : SERUNIB P IRIZ, and Xin Shiyong
Hanyu Keben $1SEFNIBIRZK. At present, bachelor’s students basically learn
from two books: Boya Hanyu EHEX1E and HSK Biaozhun Jiaocheng HSK
FREZFZ. Classes are enhanced with audio and video materials, documenta-
ries, and feature films, as well as with interactive knowledge-based games,
in-class competitions, and Chinese songs. For MA students, teachers mostly
compile teaching materials from different sources, taking into account actual
social and cultural issues, as well as the needs and knowledge levels of the
students.

There are also some problematic issues regarding Sinology and Chinese
language studies. Regarding theoretical lectures, in 1990s there was a lack of
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materials about China, but nowadays, on the contrary, there is a surplus of
information sources. Therefore, an emphasis must be put making correct
choices when choosing information sources. Regarding language lessons, a
serious problem is the different levels of students. Teachers have tried vari-
ous way to solve this problem (e.g., they have differentiated difficulty levels
for homework, given additional homework, divided students into several
groups, held lectures at different times, and arranged extra lectures).

All students and teachers who are ready and wish to work, research, or
study in China are able to receive financial support and fulfil their desires.
There are different kinds of mobility programmes and scholarships both for
students and teachers (e.g., Erasmus Mundus, Erasmus Plus, Chinese Gov-
ernment scholarships, scholarships from the Confucius Institute, and the Tai-
wan Fellowship). In addition, there are many opportunities for sinologists to
develop themselves in academic research, interpreting and translation work,
and different kinds of cultural and social activities.

In recent years, since the COVID-19 pandemic, many academic activities
and international conferences offer onsite as well as online participation.
Online format is a good chance to invite participants from far-away coun-
tries, who perhaps would not have beenable to attend the event in person.
However, on-site activities offer moremore intense contact and discussions
with each other, as well as adaily Chinese language and culture environ-
ment for students.

Latvian sinologists are largely involved in international cooperation. A ma-
jor long-term cooperation project among several institutions from Latvia and
European and Asian countries is the East Asian Research Centre Reading
Room in the National Library of Latvia. Moreover, there is an active coop-
eration in the form of guest lectures, conferences, and common publications
among sinologists of the three Baltic states. In Latvia, a close and success-
ful cooperation has been developed with the Chinese Embassy, Chinese Cul-
tural Centre, Confucius Institute, and Taipei Mission. In the international field,
Latvian sinologists have contacts with Academia Sinica, Beijing Foreign
Studies University, Beijing International Chinese College, Chengdu Univer-
sity, the International Confucian Association, the Lanzhou University of Tech-
nology, the Ludwig Maximilian University of Munich, Northeastern Univer-
sity, South China Normal University, Stockholm University, the University
of Copenhagen, and many other higher education institutions.
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Over the past 30 years, Sinology at the University of Latvia has devel-
oped rapidly. As new generations of young sinologists are born, they become
involved in academic research, as well asin strengthening social, cultural,
and political ties between Latvia and China. However, in my opinion, most
Western students, and even PhD graduates and teachers, are rather low-level
specialists. Only when newly enrolled Sinology students will a priori pos-
sess speaking, reading, and writing skills in Modern Chinese language (just
like those who are enrolled, for example, in Spanish, Russian, or German
Studies) and only when all teachers (including local Latvian teachers and
visiting professors from other European countries) will be able to lecture flu-
ently in Chinese and write their articles in Chinese can it be considered a
proper start for specialised and professional Sinology studies. Then bache-
lor’s and master’s students will be able to analyse Chinese language in depth
and to really focus on studies of Chinese culture, history, and literature, com-
bining original sources in Classical Chinese and Modern Standard Chinese
with research works in Western languages.
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ELTE Confucius Institute

The ELTE Confucius Institute, which has been a Model Confucius Institute
since December 2015, has been Hungary’s leading Chinese language teach-
ing institution and cultural centre since its founding in 2006. The institute’s
activities in 2022 focused on three main areas: education, science and cul-
ture. In addition to these, projects supported by the Government of Hungary
and the Confucius Institute Centre continued to be a major focus.

In 2022, online courses continued to be a major focus of the institute’s
courses, and collaboration with our corporate partners also continued in 2022.
In addition, in 2022 we started teaching in a new city, Szentendre, in two new
schools. In 2022, we continued to teach on the basis of the teaching system
introduced in September 2018. In addition to the modular courses, Business
Chinese and HSK language exam preparation courses were also popular, with
a total of 2,357 students registering for the various language courses in 2022.

In 2022, there were four HSK and HSKK exams covering the HSK 1-6
and HSKK 1-3 levels, in March, July, October and December. A total of 739
individuals took part in the exams, a record in the history of the institute. In
2022, the institute was again awarded the ‘Excellent Language Testing Cen-
tre’ label.

In July 2022, our partner university, Beijing Foreign Language University,
held an online summer camp open to both high school and university stu-
dents, which was attended by 26 students. In October 2022, our partner uni-
versity organised an autumn online camp and in November 2022 a winter
online camp. A total of six students participated.

In December 2021 was the 15th anniversary of the foundation of the
ELTE Confucius Institute, but due to the coronavirus epidemic, the celebra-
tion took place only on 21 June 2022 in the Aula Magna Hall. The event
was attended by Deputy Minister of the Ministry of Culture and Innovation
Eszter Vitalyos, Deputy State Secretary for Higher Education Balazs Hanko,
State Secretary for the Hungarian Diplomatic Academy and the Stipendium
Hungaricum Program Orsolya Pacsay-Tomassich, Chargé d’Affaires of the

csiko.anna@konfuciusz.elte.hu
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Embassy of the People's Republic of China in Hungary Liu Bo and Coun-
sellor for Education of the Embassy Chen Kun.

On 26 April 2022, we managed to hold an in-person House Conference
of Young Sinologists.

With the support of the Ministry of Culture and Innovation and the Centre
for Language Education and Cooperation, the 9th training of the Central
and Eastern European Regional Teacher Training Centre took place from 17
to 20 June 2022, with participants from 14 countries. During the training, the
Central and Eastern European Chinese Language Teachers Association was
founded. The association has 34 founding members from 11 countries. The
10th-anniversary training of the Central and Eastern European Regional
Teacher Training Centre took place from 17 to 21 November 2022, with 71
trainers from 10 countries.

In 2022, Ink and Brush, a book of the works of the students of the institute’s
painting course, was published, as was a commemorative volume titled His-
tory of the ELTE Confucius Institute 2006-2021, two volumes of Far East-
ern Studies (Vols. 13 and 14/1), the latter containing publications in English,
and the 15th volume of the Confucius Chronicle magazine.

In addition to carrying out its priority tasks and educational programmes,
the ELTE Confucius Institute in 2022 also provided the public with colourful
cultural programmes. More than 50 different events were organised through-
out the year. Last year, free lectures and calligraphy, painting, taiji and kung-
fu courses with different Chinese themes were held online and in person,
giving visitors the opportunity to learn more about certain aspects of Chinese
culture. In the year 2022, the institute set a record for the number of art
education classes offered with 1.5 hours of Chinese calligraphy and painting
classes at the beginner and advanced levels held three times a week.

In 2022, the institute also participated in large-scale national events, in-
cluding the Researchers’ Night, the Earth Day Festival organised by the Bu-
dapest Zoo and Botanical Garden and the Children’s Day in the City Park,
which attracted thousands of visitors. In addition, it held its own events, in-
cluding an in-person Confucius Day celebration in September and a Lunar
New Year celebration online.
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Huba Bartos—Imre Hamar 2017.
Kinai-magyar szotar [Chinese—Hungarian Dictionary]
B E- A X &gt
(Budapest: ELTE Confucius Institute. 2097 pp.)

Huba Bartos—Imre Hamar—Melinda Pap 2023.
Magyar-kinai szotar [Hungarian—Chinese Dictionary]
SR E-ME -8 ML {3 5 s
(Budapest: ELTE Confucius Institute. 1710 pp.)

The beginnings of the Chinese—Hungarian dictionary have an adventurous
history. The first time Jené Zsamar started working on a Chinese—Hungarian,
Hungarian—Chinese dictionary was in Beijing in the 1940s, in the framework
of a Jesuit mission. In the 1950s, he continued his work in Taiwan with Jesu-
its working in French, English, Spanish, and Latin, and the project expanded
into a multilingual dictionary. The result of their efforts was a work contain-
ing millions of entries. Tibor Vajda, a Jesuit who preached the Christian re-
ligion in Taiwan, also made a significant contribution to the further develop-
ment of the Hungarian section. The proofreading of the dictionary was
commissioned by the Akadémiai Kiado (the publishing house of the Hun-
garian Academy of Sciences) and started in 1981 in Hungary. However, dur-
ing the proofreading process, the experts identified several inconsistencies
and omissions, and the work was soon abandoned; hence the dictionary was
never published.'

The first Chinese-Hungarian and Hungarian—Chinese dictionaries to be
published, compiled with appropriate professional competence, were edited
by Huba Bartos, PhD, and Imre Hamar, DSc. The first edition of the diction-
aries was published in 1998, followed by a second, revised edition in 2001 and
a third edition in 2013. In the framework of this project, an online Chinese—

' Martoni 1985.

esik.szandra@btk.elte.hu https://doi.org/10.61637/cltcee.2024.1.7
https://orcid.org/0000-0002-1818-4915
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Hungarian dictionary was created by the ELTE Confucius Institute and
MorphoLogic Ltd.?

The work on the new, two-volume Kinai-magyar szotdar | Chinese—Hun-
garian Dictionary] presented here was started in 2014 with the support of
the Hungarian State and the Centre for Language Education and Coopera-
tion (Hanban). Containing 6,090 first-level headwords and some 74,000
linked compound headwords, it is the largest Chinese—Hungarian dictionary
ever published. The commemorative copies were handed over to Chinese
Premier Li Keqgiang (Z¥525%) and Prime Minister Viktor Orban at a cere-
mony in November 2017 during the 16+1 Summit in Budapest. The diction-
ary was finally commercially available bythe end of 2018.

The editors-in-chief, Huba Bartos, PhD, and Imre Hamar, DSc, are promi-
nent scholars in the field of Hungarian sinology. Huba Bartos is the deputy
director-general of the Hungarian Research Centre for Linguistics at the Hun-
garian Academy of Sciences and an associate professor at the Department
of Chinese Studies at E6tvos Lorand University, specialising in Chinese syn-
tax. Imre Hamar is vice-rector for international affairs at E6tvos Lorand Uni-
versity, head of the Department of Chinese Studies and the Confucius Insti-
tute, and the director of the Institute of East Asian Studies. His main research
interests are Chinese religions and philosophies, especially Chinese Bud-
dhism. He teaches Classical Chinese text reading and Chinese Buddhism
for the master’s and doctoral programmes in Chinese studies.

In parallel with the Chinese—Hungarian Dictionary project, work began
on its counterpart, the Magyar-kinai szotar [Hungarian—Chinese Dictionary],
which contains 57,000 headwords. It was published 2023, with Melinda Pap,
PhD, assistant professor at E6tvos Lorand University, joining the editors-in-
chief. Her main research area is Chinese Buddhism, and she teaches both
undergraduate and PhD courses at the Department of Chinese Studies, where
she has been working since 2008. She recently joined the ELTE Roman
World and the Far East Research Group. In addition to the editors-in-chief,
one should not forget the many other sinologists who have contributed to
the dictionaries with their excellent work.

By ‘Chinese’, the editors of the dictionary mean, as is common practice,
the modern Chinese vernacular, which is based on Mandarin dialects, mainly
the Beijing dialect. In mainland China, it is referred to as putonghua &= 3818,

*  http://www.morphologic.hu/kinai/ [Last accessed: 19.01.2024].
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while in Taiwan the term used is guoyu Bl5E. Regarding the Chinese—Hun-
garian Dictionary, we see that the authors also considered putonghua’s his-
torical antecedents (guanhua B1E), the classical written language (wenyan
X = or guwen &), and the literary language derived from the language
of traditional drama and prose (baihua B1%). However, as a modern Chi-
nese dictionary, its content is largely based on the vocabulary of modern
vernacular and literary language. At the same time, the Chinese—Hungarian
Dictionary does not avoid dialect-specific expressions, which, although not
part of the vernacular, are widely known and used.

The vocabulary is not only diverse but also very uptodate, with words of
recent origin and culture-specific words. The Chinese—-Hungarian Diction-
ary is based on the glossaries of the most standard monolingual and bilin-
gual dictionaries, such as Xiandai Hanyu Cidian GIANIETEEE Beijing:
The Commercial Press, 2013), ABC Chinese-English Comprehensive Dic-
tionary (John Defrancis ed. Honolulu: University of Hawai’i Press, 2003),
Pleco (electronic dictionary, https://www.pleco.com/), and 4 Modern Chi-
nese—English Dictionary G, X 21582 Beijing: Foreign Language Teach-
ing and Research Press, 2014). The Hungarian—Chinese Dictionary is
based on the Hungarian—Russian Dictionary (eds. Laszl6 Galdi—Pal Uzonyi)
published by Akadémiai Kiadd in 2013 and the Hungarian—German Dic-
tionary (eds. E16d Halasz—Csaba Foldes—Pal Uzonyi) published in 2002.

The dictionaries mainly apply the simplified characters used in the Peo-
ple’s Republic of China (jiantizi {E1&=), but the Chinese—Hungarian Dic-
tionary also includes characters’ traditional versions (fantizi Z{KZF) in
brackets, if the latter differs from the simplified form. The need for the use
of unsimplified characters is demonstrated by the fact that classical texts
with traditional characters still appear in mainland China and alsoby the
fact that traditional formsare still the official character versionsused in Tai-
wan and Hong Kong.

The structure of each entry in the Chinese—Hungarian Dictionary is as
follows. The basic form of a first-level heading is in red, with its traditional
form in red in brackets. Behind these, in black, are the other, non-standard
variants. The characters are followed by their pinyin & transcriptions (i.e.,
the standard, Latin alphabet transcription system of the Chinese language
that is widely used internationally), then their word class and meaning. The
dictionary contains the first-level, one-character headwords in alphabetical
order by pinyin transcription. Also listed alphabetically under the headwords
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are their compounds (i.e., words and phrases that begin with the letter of
the headword).

The entries in the Hungarian—Chinese Dictionary also proceed in alpha-
betical order, and their layouts basically follow the above scheme. Title
words are in red, followed by possible variants, grammatical information,
and their meanings in italics and pinyin. To meet the needs of Chinese dic-
tionary users, the headings also indicate possible word changes, changes in
vowel length due to conjugation, and information on prepositional usage.

For both language pairs, the carefully selected examples accompanying
the articles are remarkable, as they help to give the words a more precise
meaning in context for the user. One of the cornerstones of Chinese is the
use of separating verb conjunctions, which the dictionary also explains, to
the delight of the user: in the pinyin transcriptions, the symbol // indicates
that the members on either side of the sign can sometimes be separated.
Also noteworthy is the inclusion of set phrases that usually consistof four
characters (chengyu A%1E), which arevery characteristic of the Chinese lan-
guage. These are a crucial part of Chinese culture, and their use shows the
richness of our linguistic toolbox. Since the meaning of these expressions
cannot be deduced from the characters that constitute them, they present a
great challenge not only to language learners but also to translators. In the
Chinese—Hungarian Dictionary, under the label *5%’, these expressions are
also found in the relevant characters’ entries. The editors used two methods
to give their meaning. Where there is an approximate Hungarian expression,
it is written with the literal meaning given in brackets. However, where there
is no good Hungarian equivalent, the literal meaning is given, with an expla-
nation in brackets to helpthe user’s understanding. I believe that this method
reflects the precision and good work of the editors. The same logic and ac-
curacy have been applied to the Hungarian—Chinese Dictionary, so that
idiomatic expressions and idioms are also found at the end of the dictionary
entries, well separated.

Due to the nature of the Chinese writing system, the ability to usea
printed Chinese dictionary can almost be considered a special competencein
itself that a language learner must acquire separately. However, the Chinese—
Hungarian Dictionary also describes in detail the process of looking up
characters. Once the user knows the pronunciation (transcription) of a char-
acter in question, they can browse alphabetically, directly to the word. In the
case where a character’s pronunciation is unknown to the dictionary user, a
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pair of look-up tables is used. Let us consider a concrete example. The char-
acter we are looking for is 4l (ji machine), but we do not know its pronun-
ciation. We first identify the radical, in this case 7K (mu tree), a four-stroked
character on the left side of the character. In the Radical Lookup Table, we
look for /K from the four-stringed (sihua YIE) keys and then go to the
Table of Characters by Radicals and Number of Strokes, using the number
of lines next to it.To use the second table, we need to determine the number
of strokes of the character we are looking for outside the key, which in this
case is two. Thus, in this table, we will find the character A/, under 7K in the
two strokes category (erhua __[E|), with the pronunciation next to it. After
that, in the dictionary, we can easily find the entries alphabetically ordered
under the letter J, with the pronunciation /7.

Printed Chinese dictionaries can be very helpful after one has a bit of
practice, but for a new, Western user, the process of finding the characters
described above can be a difficult one (especially if we consider that identi-
fying the radical is not always so easy). Online dictionaries are therefore
often considered to be more user-friendly by Chinese learners, but profes-
sional language users may still find themselves in jobs and situations where
the use of a printed dictionary is indispensable. To meet the needs of the
widest possible range of Chinese language users, an online version of the
dictionaries has been developed.’
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