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Programming Theorems Have the Same Origin
6=/E9, 3pMjBM< *IERBS$.D /iV]Oy

Abstract One of the classical ways of learning programming is to divide programmirtg tasis in
groups, so-called programming theorems, and then to trace thetaglexifiack to the programming
theorems. Each teaching method introduces a different amouwagm@nmming theorems into the
learning process, occasionally even combining them. In this artigle show that the basic and
complex programming theorems have the same origin; consequentlybé aalg)h to present one
theorem and trace everything back to it. At the end of the article gtheth explain the practical use
of still introducing more theorems.

Keywords programming theorem, programming methodology, methodical programming, algorithm,
specification

1. Introduction

In order to be able to solve a programming task, we need to identify its essence: programming tasks
can be categorized into groups according to their type, which is useful because for each group we
can create an algorithm rule that solves all of the tasks in that specific group. These task types are
called programming theorems because their solutions are justifiably the correct solutions. Their
number can vary from teaching method to teaching method. [1,2,3,4]

If we are familiar with the programming theorems, all we have to do to solve most tasks is to
recognize the suitable programming theorem, use the specific data of the general task type, and in
the general algorithm substitute them with the task-specific data. Applying this method is supposed
to lead us to the correct solution. [5,6]

In these tasks we usually have to assign a certain result to one (or more) data collection(s), which,
IRU VLPS O Lwelwill havidly 8sMbime sort of sequences. The essence of a sequence is the
processing order of the given elements. Most of the times, it is sufficient to deal with sequences
whose elements can be procegsedke by one? one after another. In the input sequence, this
requires an operation that is capable of giving the elements of the sequence one by one, while in
the output sequence elements can be followed by a new element. In simple cases sequences can b
illustrated as arrays.

The basic programming theorems are those that assign one value to one sequence: [7]:

X sequential computing
X counting

X maximum selection
X decision

X selection

X search

2. The first programming theorem

The first programming theorem comes from a simple task, that of calculating the sum of numbers.
In the following, we will provide the specification and the algorithm of the task, which are the two
pillars of the programming theorem. We are applying the marking system from [5,6].
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Programming Theorems Have the SamerOrig 2

Input; Ne 3 XeHN GH : + +i+:+ whereH=3o0orH=: orH=19)
6(Xy,... %)= 6(Xy,...,.%1)+Xn, F()=0
Output SeH

Precondition F
PostconditionS=6(Xy,..., %)

Sum(N,X,S):

S:=0

For i =1toN do
S:=S+X i

End For

End.

Generalizing this task, we will get thealled sequential computig programming theorem.
We generalize the operation +:

1) the generalized, binary (f) operation should have a (left-side) zero element (F0);

2) when we apply the operations one after another, the result should not depend on the execution
order; that is, the operations should be associative.

The operation, based on binary operation f and zero element FO, and interpreted at H*, is indicated
with F.

Input: Ne3 XeHN FFH:+ | +7+:+ o}H
FOX, oK) =f(F(X4,....%1),Xn), FO=R
Output SeH

Precondition: F
PostconditionS=F(%,..., %)

Note: many times F i§ average, deviation, scalar multiplica8pfigo =, , , writing one after
another, Max, Min.

Computing(N,X,S):

S:= Fo
For i =1toN do
S:=  f(S,X]i] )
End For
End.

Note: we are indicating changes from the previous algorithrbsldjithoth here and from now
on.

3. Counting

Sequential computing can be formulated so that its result is the sum of all elements with T feature;
thus, leading us to tlkeunting programming theorem.

Function F will be aonditional sum. This means that we define function f asralitional
function, whose value is the first parameter+1 if the second parameter is of T feature, otherwise
it is the value of the first parameter.

Central-European Journal of New Technologies in Research, Education and Practice
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Input: Ne3 XeHV F:H: 3, f:3iH: 3,3
FXpaXy 7 10 TXY)

FXq,...X :
"N Xqme XN 1 otherwis
FO)=R
fap: BLITO |
a otherwise

F=0
Output: Counte 3
Precondition F
PostconditionCount=F(X,...% : ‘—e<- AYqs

X\
Counting(N,X,S):
Count= O
For i =1toN do
Count:=f(Count,X[i]) . [If TX[] ) then Count:=Count+l |

End For
End.

Note: the change marked with * is the normalized algorithmic transformation of the conditional
expression.

4., Maximum selection

If we replace functiohwith functionmax, we will get to one of the versions of rireximum
selectiontheorem.

Input: Ne3 XeHN FFH:+ PDJ[ +7+:+,*H, (Hordered set)
F(Xy,..., %)=max(F(X,....%i1),Xx),
FO=F
a ffathb
max a,b -,
otherwise
Fo=- f
Output: MaxVakH

Precondition N>0
PostconditionMaxVal=F(X,...,X)
Maximum(N,X,MaxVal):

MaxVval:= - f
For i =1 to N do
MaxVal:=max(MaxVal,X[i]) . [If X[l >MaxVal then MaxVal:=X[]] |
End For
End.

With a very simple modification, we can even define the version that provides the maximum index
as well. The output, the post-condition and the algorithm change as follows:

Central-European Journal of New Technologies in Research, Education and Practice
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Programming Theorems Have the SamerOrig 4

Output: MaxVabkH, Maxinde 3
PostconditionMaxVal=F(X,....X)and "0D [, Q Gant Xxn—~MaxVal
Maximum(N,X,MaxVal,MaxInd):

Maxval:= - f
For i: =1 to N do
If X[i] >MaxVal then MaxVal:=X]i] ;. Maxind:=i
End For
End.

If we make use of the precondition, we can leave out the check of the first element from the
iteration; in fact, in the classical version we do not need the maximum value either. Hence, the final
version is like this:

Maximum(N,X,MaxInd):
MaxInd:=1
For = 2 to N do
If X[i] >X[Maxl nd] then MaxInd:=i
End For
End.

5. Decision

In sequential computing, functibrcan be operator too, which leads us to tHecision theo-
UHP 7KH RSHUDWRU fRU- LV DVVRFLDWLYH LWV JHUR HOH|
version.

Input: Ne3 XeHN, :H:/ 7 +:/or [i]/:] -L
FOX,...%)= L "L"1 )7 ;
L "L"1 )% ;L "L T(X) or TOX),
f(a,b)=a or b, F()=FEfalse

Output: Existse L

Precondition F

PostconditionExists= L "L"1 )7 ;
Decision(N,X,Exists):

Exists:= false
For i: =1 to N do
Exists:= Exists  or T(X[i] )
End For
End.

Note: in the iteration the variaBleists can change in the following way:
x false, ..., false, true, ..., true
x false, ..., false

that is, either it remains to be false all through, or it becomes true and stays like that. Consequently,
once it becomes true, the iteration can stop. Before it does, it is constantly false, so we do not need
to change value. The decision programming theorem derives from this: by the end of the iteration
we will be able to distinguish which of the two cases we are dealing with.

Central-European Journal of New Technologies in Research, Education and Practice
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Input: Ne3 XeHN 7 +:/
Output: Existse L

Precondition F

PostconditionExists= L "L"1 )7 ;
Decision(N,X,Exists):

ii=1
While L "1 and not T(X[i] )
i:=i+1
End While
Exists L"1
End.

6. Selection, Search

At the end of the decision iteration, the value of variable i is the ordinal number of the item of
feature T, provided that we know such an item exists (that is, the iteration will stop once an item
LV IR X Qdkctiontheorem

Input: Ne3 XeHY 7 +:/
Output: S>3

Precondition: L "L”1 )7 ;
Postcondition: ” 6 " 1and T(X%)

Selection(N,X,S):

ii=1

While  +**and not T(X[i] )
i=i+1

End While

S:=i

End.

The ordinal number of an element of T quality is N+1 if it has not gone beyond the end of the
VHTXHQFH Séatchthedriony :

Input: N e 3, XeH"Y 7 +:/

OutputExistseL, Se 3

Precondition: F

PostconditionExists= L "L"1 j7and Exists " 6" 1and T(%)

Search(N,X,Exists,S):
ii=1
While L ” 1 and not T(X[i] )
i=i+1
End While
Exists L"1
If Exists then S:=i
End.

Central-European Journal of New Technologies in Research, Education and Practice
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Programming Theorems Have the SamerOrig 6

7. Complex programming theorems

Complex programming theorems belong to problems that assign sequence(s) to sequence(s) [8]:

X copying,
X multiple item selection,
X partitioning,

X intersection,

X union.

8. Copying 2function calculation

We can also define the theorem of sequence computing by applying §)rtotieach element
of the input array and placing the elenfeat (he end of the output array).(This way, the null
elementKo) of Y will be the empty array, and funckowill add the elements gfXi) to the
elements of. Practically, functiof will beanaddition operation interpreted for the array (which
is what have signal&H ORZ Z LW KplRishatkD WLRQ A

Input: NeN, XeHN J +:* N:* | ™y*:* | 2push back
Output YeGN

Precondition

Postcondition: L "L"1 < ) J«; X))

Copying(N,X,Y):

Y:=empty

For i =1 to N do
Y:=push_back (Y, a(X[iD)
End For

End.

If we assignestring type variables to the input and output arrays, the above algorithm would look
like this:

Copying(N,X,Y):

Y=

For i: =1 to N do
Y=Y +g(X[i])

End For

End.

This refers even more to sequence computation.

Since each elementYofvill beg(Xi), the theorem can be expressed like this as well (we are indi-
cating functiomg from the previous algorithm withow):

Input: NeN, XeHN | +:*
Output YeGN

Precondition

Postcondition: L "L 1=f(%)

Central-European Journal of New Technologies in Research, Education and Practice
Volume 1, Number 1, 2019.



6=/E9, 3pMJBM< *IERBS$.D /iV]Oy 7

Copying(N,X,Y):

For i =1 to N do
Y[i]:=f(X[i])

End For

End.

Finally, we will arrive to the theorem of conditional copying with a simple modification, namely,
that we apply function calculation only to elements with property T.

Input: NeN, XeHY | +:* 7 &

Output YeGN

Precondition

Postcondition: L "L”1 ;7:<=f(Xi) and not T(X : <i=X;

Copying(N,X,Y):
For i:=1to N do
If T(X[i]) then Y[i]:=f(X[i]) else Y[i]:=X]i]
End For
End.

9. Multiple item selection

In sequence computing we may substitute furfetiath conditional addition interpreted for the
array, which will lead us to the theorem of multiple item sel¥ctidhbe added to arraif it
has property, otherwise it is not added (that is, we add nothing).

Input: NeN, XeHN 7 +L

Output YeH

Precondition

Postcondition: L "L”1 i 7;;eYandnotT(X :;i*Y
Multiple_item_selection(N,X,Y):

Y:=empty
For i=1to N do
If T(X[i]) then Y:=push_back(Y,X[i]) {else nothing todo }
End For
End.

Starting from counting:
Counting(N,X,Count):

Count:=0
For i=1to N do
If T(X[i]) then Count:=Count+1
End For
End.

Connecting the two algorithms:

Central-European Journal of New Technologies in Research, Education and Practice
Volume 1, Number 1, 2019.
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Multiple_item_selection(N,X,Count,Y):

Count:=0
For i=1to N do
If T(X[I]) then Count:=Count +1; Y[Count]:=X]i]
End For
End.
Or a different approach:
Input: NeN, XeHN 7 4L,
fiH u+: +
_'—eS _f..e:84f;4a :%;
f(X,e).—\ éé ;_éin ™ (.:t
Output YeH

Precondition
Postcondition: L " L"1=f0%X))
Multiple_item_selection(N,X,Y):

Y:.=empty

For i=1to N do

Y:=f(Y, X[i])

End For
End.
We arrive to the final version after inserting the core of function f:

Multiple_item_selection(N,X,Y):

Y:=empty
For i=1to N do
If TOX[i]) then Y:=push_back(Y,X[i]) else { nothing to do }
End For
End.

1Q Partitioning

The previously mentioned operation of conditional addition interpreted for the array will be ap-
plied with two conditions now.X§ has propertyl, then we add it to arrdy otherwise to array
Z.

Input: NeN, XeHN 7 +L
Output: CounteN, Y,Z*N"
Precondition

Postcondition:
R

‘—e—L s
g@5
and L "Céunt): T and L ”L2Coun):not T(X) and
YZ « hnd zZZ « 1

Central-European Journal of New Technologies in Research, Education and Practice
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Partitioning(N,X,Count,Y,Z):
Count:=0
For i:=1to N do
If T(X[I]) then Count:=Count+1; Y[Count]:=i
End For
CountZ:=0
For i:=1to N do
If not T(X[i]) then CountZ:=CountZ+1; Z[CountZ]:=i
End For
End.

In the above algorithm, independent loops with the same amount of steps or branches with the
same conditions can be handled together. This is how we get to the well-known algorithm of sort-
ing in two.

Partitioning(N,X,Count,Y,Z):
Count:=0; CountZ:=0
For i=1to N do
If TCX[i]) then Count:=Count+1; Y[Count]:=i
else CountZ:=CountZ+1; Z[CountZ]:=i
End For
End.

Therefore, sequential computing led to copying, copying led to multiple item selection, and multi-
ple item selection led to partitioning; in short, even patrtitioning originates from the theorem of
computing.

11. Intersection (decision in multiple item selection

The theorem of intersection is essentially the combination of two theorems, that of multiple item
selection and that of decision. We have already proven that both derive from the theorem of se-
guential computing.

Input: N,MeN, XeHN YeHM
Output: CounteN, Z e HCou"
Precondition:isSet(X,N) and isSet(Y,M)

Postcondition:
R

‘—e—_Lis

g@5
D]

and L "Cdéunt): ZeX and Z+Y and isS€Z,Count)
Definition:  isSeH" N : L

isSet(hnN)=L M "LeM”"QeKLe*M:K
Intersection(N,X,M,Y,Count,Z):

Count:=0
For i:=1to N do
If (Xi] inY) then Count:=Count+1; Z[Count]:=X]i]
End For
End.

Central-European Journal of New Technologies in Research, Education and Practice
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operator in(x,Y):
=1
While M”0and [¢<>M@
=+l
End While
in M”0
End.
After inserting the function:

Intersection(N,X,M,Y,Count,Z):

Count:=0
For i=1to N do

=1

While M”0and ;>L@°*<>M@

=+l
End While
If M ”Othen Count:=Count+1; Z[Count]:=X]i]
End For
End.

12. Union (copying + decision in multiple item selectioh

Practically, the theorem of union is the blend of the copying, multiple item selection, and decision
theorems. It has already been demonstrated that all three are based on the theorem of sequential
computing.

Input: N,MeN, XeHN YeHM
Output: CounteN, Z e HCou"
Precondition:isSet(X,N) and isSet(Y,M)

Postcondition:
Q

‘—e—L E Is
h@5
1-D\
and L 7"Cdéunt): ZeX or Z*Y and isSet(Z,Count)

Union(N,X,M,Y,Count,Z):
For i=1to N do
Z[i]:=X]i]
End For
Count:=N
For j=1 to Mdo
If not (Y[j ] inX)then Count:=Count +1; Z[Count]:=Y[j]
End For
End.

After inserting the function and assigning value to the arrays:

Central-European Journal of New Technologies in Research, Education and Practice
Volume 1, Number 1, 2019.
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Union(N,X,M,Y,Count,Z):

Z:=X; Count:=N
For j=1 to Mdo
=1
While L"land ;>L@e<>M@
ii=i+1
End While
If i>N then  Count:=Count+1; Z[Count]:=Y[j]
End For
End.

13. Conclusion

From the above analysis, we can see that the first 6 theorems (sequential computing, counting,
maximum selection, decision, selection, and search) all originate from one programming theorem,
namely sequential computing, which is simple addition.

Furthermore, it was proven that 5 additional complex theorems (copying, multiple item selection
partitioning, intersection, and union) derive from the same theorem, that of computing, as well.

It is worth dedtating some time to uncovering why even complex theorems can be traced back to
one of the simplest programming theorems. We can derive copying, multiple item selection, and
partitioning backo sequential computing because copying applies addition interpreted for the ar-
ray (that is, we start out from an empty array and while processing the elements of X, we add them
to Y, to which we have referred with the operafpush backt L Qthébkekh of copyingMul-

tiple item selection is different from this only in the fact that we apply conditional addition. (The
relation is similar to summing and conditional summing as explained in our previous article.) If
multiple item selection can be traced back to computing, so can partitioning, and since intersection
and union are based on the above, even those theorems are proven to originate from sequential
computing.

Among complex theorems, we have not dealt with sorting. It is so because the specific algorithms
of sorting can be traced back to different programming theorems, for example minimum selection
sort comes from minimum selection and copying, insertion sort comes from search and (while)
copying, countindistribution sort comes from counting and copying, etc.

Despite all the above, we are not saying that it is useless to manage these theorems independently
Beginner programmers will recognize the programming theorems while dealing with the different
task types, which, in the case of basic theorems, correspond to the above defined six, while with
complex theorems, they are most likely the above five. [1,5] With more advanced programmers, it
would be worth to base the theorems not on the task types but on the solution types. In that case,
decision, selection and search are three sub-types of the same solution principle; therefore, they
can be considered as one programming theorem. [2]

This article was supposed to demonstrate that theoretically it is sufficient to check the validity of
the first programming theorem because all the rest can be deducted from it. In sum, if sequential
computing is correct, so are the others.
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Real-time Tools in Classroom

BAKONYI 9LNWyUd® =R OW,iQe6=ROWiQ

Abstract Today we are surrounded by IT devices and a lot of difip@ications from which more
and more are usually work in real-time. These systems are mairdgdsystedms but there are
general operating systems which offers such possibilities too. Mareaan talk about real-time
applications on the web as well. Therefore, it became very itfpotach informatician especially
for future informatics teachers to know about the bases of this techBetoglgody knows the fact
that each new technology appears sooner or later in edandtifimds its place in it. These new
possibilites may giv DGGLWLR QDO Wah&sOMe lgaestidh isih&HheKthey van live with
the opportunity or not.

Keywords reattime VA\VWHPVY WHDFKHUV:- WUDLQLQJ FODVVURRP UHVSRQVH

1. Introduction

Our public life is already supported by applications. We may follow the tracks of airplanes, trains,
buses, use chatbots as customers, even we may meet with robot waiters (2018 -

https://bit.ly/21hjUTw) or receptionists (2018 - https://bit.ly/2WawF70). For today autonomous

cars became reality but real-time functionalities are built in normal. ddrertoare more and

more smart houses which are able to collect data about the environment or react to our requests
in real-timePeople are planning to build smart cities, which are able to handle common resources

and meanwhile take care of the well-being of humans. It seems that we are living in the world of
0T (Internet of Things).

All of the previously mentioned possibilities describe computer-computer or  human-computer

interactionsls there any newness in human-human interactions? Almost everybody has a smart
phone with which people are able to speak with each other without any lagging. We use social
networks to keep in contact or to get help in any problem we are facing to. What about education?

"Students inhabit a 21st-century world for 18 hours a day, and, all too often, educators put them in ¢
classroom for six hours of that day, and the students feel a tremendous disconnect. We have a res
them the skills to optimize thegatmslgit.ly/2FNB3mb5)

Naturally, they must learn lifelong to keep on with their professions, but we have to offer a base
on which they can build their future knowledge. Real-time world is arsomeéeuggve to explain

the ideas of real-time application features [1, 2, 3]. This technology appeared in the education as
well thereforevecan present RT educational tools and their usefulness. [4,5,6,7]

2. Real-time systems

2.1. The Notion

Before anything else we have to explain what, we mean under an RT system. Usually people think
that a real-time system must be a very quick system, but it is a disillusionisTiot #ey
quickness of the operation but the existence of a deladtieans that a system is real-time if the

1 EFOP-3.6.3-VEKORP:6:2017-00001: Talent Management in Autonomous Vehicle Control Techrioldgies
Project is supported by the Hungarian Government and co-financed topeai Social Fund.
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response must finish within the given deadline. If noigelegeptable then it is caléeldard-

real timesystem (a delay may cause a catastrophe) otherwgdtitemhtimesystem. It is quite

simple to understand and define it but how can we develop such systems? The solution is not easy
at all!

2.2. Architecture

Frequently real-time systems are running on embedded systems which are created for a special goa
A typical RT system is a controlled system which collects data through its sensors and controls the
environment with its actuators warranting the deadline of the response. (Figure 1.)

Sensors Controlled system ! Actuators

Figure 1. Model of a controlled system

Usually it executes only one process, which collects data and may give some kind of responses
within a deadline, but nowadays general operating systems offer RT features too.

Classification of RT systems:

x Single task running on a device without OS (Naturally the programmer has to know the
detailed information about the execution time of a single instruction, the accuracy of the
system clock, the 10 operations and the timer.)

x Single task running on a device with OS (not too difficult to calculate the execution time
of a program, similar to the previous)

X Multitask 2 running on a device/computer with OS

X The real interesting question in the case of a multiuser,

multitask OS is: how can we ensure the deadline running together
1 2

several different tasks, which are a possibly mixed set of normal
3

‘/ and real-time process@hich of the processes should run next?
~ m (Figure2.)

X The workis done by the schedulers. The common idea is
Figure 2 Processes in different stal

to give some extra priority level to the real-time processes and so they can get more resources
to run. Let us see how interrupt & priority handling may help

x First the low priority interrupt arrives,

x Time for task switch - the interrupt handler has to be detected and loaded

x The lower priority handler just has started, but after a
while a higher priority interrupt arrives with a ¢l jiimms —, _ §oeedine
deadline. If the lower finishes the work, the deat _ . 7T mesms ;},g
of the higher priority process is missed! o ]

x Time for task switch - the higher interrupt handler & e
to be detected and loadethe deadline is hold

X The lower priority handler may continue its wc...
Everything is fine!

Higher priority

Figure 3. The deadline is missed
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Deadline
switch time batweesn nnrmal
Process to interrupy—
s Hi A
7 72 Higher priority [ ——
. T | Lower priori
normal A 2 interrupt A ity
process  p o o interrupt >

G interrupts arrive timeline

Figured. Nested (multilevel) interrupt handling

Naturally, the implementation is much more complicated, but the base idea(s) is shown in a subject
named Operating System$ ¢&mester in programmers training, and a few semesters later in

W HD F KH U VWrhewe drb diffete@tddeas of schedulers and we have to calculate the speed of
timers, interrupts, the latency etc. The scheduling is more diffteuliaive several processors in

the computer.

In the case of Suse Linux Enterprise RT we can define so called cpusets and dedicate tasks to a
givencpuset 2 if the cpuset consists of only one CPU, then we are back at the case of a unique
SURFHVVRU« ,Q WKH V\VWHP WKHUH LV DOZD\V D URRW FS.
create shield cpuset which is not used by the OS it may be used only for special dedicated tasks at
it is shown on Figure 5.

Figure 5. Usage of cset, shield in SuSe Linux

2.3. Real-time Web 2 Notion

If you understood the above described real-time notion you hardly believe that it may work in the
case of web applications. You are right, but the real-time web has a different meaning! An RT web
application doeQ RW QHHG FOLHQWYV . UH,Twhite\awlassh/ wRebladdlidodionK W K
doesNow there are several techniques the programmer may use to support RT web functionality
likelong polling, web sockets, etc. Using these technics, an RT web application can join to a service
hub getting notifications from other participants without direct refreshing.

Such types of applications are used widghthe ARS (Audience Response System) is one of the
most well-knownThese types of systems are used to serve group meetings, virtual conference
participations etc.

Sure, this type of applications can be used in education as well.
2.4. Benefits of Using a Classroom Response System

There are a lot of ready-made, platform independent, free of charge (mainly only part of it) CRS
on the market. E.g. Kahoot (https://kahoot.com/ ),Socrative (https://www.socrative.com/),
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Spiral (https://spiral.ac/), VoxVote (http://www.voxvote.com/) and Sli.do (https://www:.sli.do/

Our question should be why they are so popular in modern schools. The answer is quite complex
as usual in real life. First today children are digital nativékethay always use their mobile

devices as we emphasized previously. Remember the idea of Comenius learning should not be a
task but a source for pleasure. We all knovdéiagomething is much more effective than to

read or listen to i it was shown by E. Dale. Therefore, using a CRS in class each of the students

is forced to deal with the topic. Practiced teachers know that nobody is able to pay attention too
long, so some changings in activity may help to raumidwanderifgrmative evaluatianse

executed quickly, and we all know the benefits of them from the viewpoints of the teachers and
the students as well. Meanwhile children may feardmnal attergiathe teacher who may give
immediate feedbacks to the results and it can mean a good motivation for them. Students, even
shy ones are brave enougimtmIvéhem into the common work if the system gives anonymous
possibilities. Furthermore, CRS helpseifiassessasemtell? it makes possible to compare our

RZQ NQRZOHGJH WR WKH RWKHUV:- :LWK D PRGHUQ &56 WKI
some data analyses later to enhance the effectivity of our teaching methods.

2.5. E-Lection

In our teaching practice we saw, the usage of such a CRSsgystlemtitherefore we decided
to integrate one of them to help studems we started tose such a web-based RT Classroom
Response System adding more interactivity to the lectures, we noticed a lot of problems.

Since we are not able to buy ready-made devices for each of the seats in the auditoriums, therefore
we wanted to use the studeaten devices. Moreover, we had a lot of preconditions (configurable
authorization, post data analysing, etc) and they were missing from ready-made CRS system. So we
had to implement an own CRS, called E-Lection which fits to our needs.

In the next some steps we describe our work.

1. Naturally, we had to make sure that the students have smart devices, that is why for
preparation we made a survey in 2015/2016 academic year to explore the situation.

Survey about smart device usage

Circumstances:Google Form (to ensure the anonymity of students)

The survey availablathttp://bit.ly/1leGP5HmM (Hungarian)

Participants: 486 students from ELTE

Questions (interesting now): Do you have a mobile phone? Which type?
Table 1: Phone typésVW XGHQWV.:- RZQ

Own phone types ELTE students

Smart phone 92,4 %
Android 68,4 %
Apple iPhone 0,3%
Windows Phone 8,3 %
Other type 15,3 %

Normal 6,3 %

Nothing 1,3%
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The results showed that we are ready to use a BYOD system (Bring Your Own Device) over 92
percentage.

2. In the 2017/2018 academic year, in September we asked the students whether they think
it is good to use a CRS system or not.

Survey about the idea of using a CRS

2.6. Precondition: Previously they did not use any CRS systems in ELTE. To fill the survey
was not compulsory.

Circumstances:Google Form (to ensure the anonymity of students)
The survey available ahttps://bit.ly/2rcvR4P. (only in0O04&ingarian)

Participants: 121 students who attended the 1st semester and 76 students who attended the 5th
semester.

Precondition: Previously they did not use any CRS systems in ELTE. To fill the survey was not
compulsory.

Questions: (all together 13+1)

a) Would you consider it benefitting if you could use your own mobile device (phone, laptop,
etc.) during lectures? (gradg) 1-

b) Would you consider it useful if bilateral communication happened between the lecturer and
students? (grade5}) -

W you con -
Would you consider it benefitting Usefulness of bidirectional communication

; 3
| 21 1 i | :| I
- ‘ | |

Figure 5. Results for question a and b.

The results showed that the students want to use their smart devices during lessons. More of them
want to communicate and contact with teachers.

3. In 2017/2018 academic year, we implemented and tested our system - at first time using it
in Operating system subject. This subject is a compulsory subject of programming
informatics at the 5th semestesd FRPSDUHG WKH VWXGHQWV:- UHVXO\
E-lection in this year. (In the time of writing this paper, we do not have final results from
2018/2019 academic year.) We compared the results of this semester and the results of the
previous year (2016/2017 autumn semester). [5]

Circumstances each year we had at about 200 students.
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Marks in 2016 and in 2017 Worse and better results
: Mot ’ I .
2016 w20 2016 w201

Figure 6. Compared results with and without E-Lection

As you can see on Figure 6, E-lection did not help too much for not graded or failed students, but
the percentage of better results increased.

4. This academic yewe retuned our system and tested again during Operating Systems
subject. Usually the lectures started with one or two questions refreshing the basic ideas of
the previous lesson and the students may answefrthibenmiddle of the semestes w
asked the students opinion about the usefulness of E-Lection.

Surveyabout the usefulness of E-Lection 2018/2019 academic year [7]

Circumstances:Google Form (to ensure the anonymity of students)

The survey availableathttps://bit.ly/2CDsn108ttps://bit.ly/2JycD®&nglish, Hungarian)
Participants: 84 students who filled the survey, Operating Systems (217 students all)

Questions 7KHUH ZHUH PRUH TXHVWLRQV«

a) In your opinion has E-Lection made classes more interesting? (grade: yes, no, sometimes)
yes No sometimes

73,8% 21,4% 4,8%

The result shows on Figure 1., that they enjoy our E-Lection system.

E +RZ KHOSIXO DUH WKH WHDFKHUV: TXHVWLRQV DQG Wi
important concepts and principals?

How helpful are the teachers' questions and their
discussions in understanding the most important
concepts and principals?

1 2 3 4 5
Grade

YLIXUH 8VHIXOQHVV Rl WHDFKHUV- TXHVWLRQV
5. To get a full panorama of CRS usage we decided to explore whether future teachers learn
about CRS systems or not and what is the opinion of active teachers. We made a survey.
Surveyabout the usage of any kind of CRS, 2018/2019 academic year [4]
Circumstances:Google Form (to ensure the anonymity of students)
The survey is availablethttps://bit.ly/2KgLaBIl (Hungarian)

Participants: 102 teachers/students who filled the survey,
Questions 7KHUH ZHUH PRUH TXHVWLRQV«
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a) The first thing we were interested in was that how many of them used CRS in school. The
possible answers were never, rarely and often. (some of the persons skipped the question only 92
answers arrived.)

2035 48,7 25,6 4 10,3
3650 31 18 58,1 12 38,7 1 S
50 32 20 62,5 6 18,8 4 12,5
Together 92 57 61,3 28 30,1 9 9,7

b) Do you think CRS is useful in school?

2035 46,2%
36-50 35,5% -
50 40,6%
Together 41,2%

The result shows that teachers (over 35), who never learned about CRS in university are open to
use new technologies and they keep on with IT technology! (It is true, that most of them were
informatics teacher, therefore a general survey from human sciences may show another result.)

Usefulnes of CRS - opinion

3. Conclusion

The spread of rich set real-time applications in daily life must change the focus points of education
againWe must reorganize the content of subjects to present the newness of science and meanwhile
we may use modern IT technology to make our teaching methods more inspiring. We implemented
an own classroom system E-Lection and examined its reception and compared the achieved results.
Our work is not finished yet, because we have to give new interesting features to the application
according to the studenteeds.
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Interdisciplinary Technical Exercises for Informatics
Teacher Students

MAKAN Gergely ANTAL 'y U MINGESZ 5y E HAINBL =R Q WORASZ Katalin
O(//TE5 -iQWRADAI Gergely

Abstract ORUH DQG PRUH RI WRGD\.V dBftvare bpénateBitdd theprheasMiel RQLF DQG
the signals of the real world and act as a result of prodafmimgtics is getting closer to interdisci-
plinary fields. The technology of everyday devices, automotive industry 4rijuisternet of Things
(IoT) are based also on engineering, physics, electronics, biblatineafields besides informatics.
Accordingly, the interdisciplinarity is important in education too, it is esstt@i telated solutions
of technology for the informatics teacher students since they will certainlgiuréegtheir teaching
practice. Although the development of technology is still very rapidinhgrinciples of operation
remain the same, so education should focus on this rathen thenteaching of a current software
development environment or hardware realization. Following thisedemyemvorked out several
laboratory exercises for our programme of informatics teacher stDdentstheir work they con-
struct some circuits, write the code and practice the fundamentasmétrotdedded software de-
velopment. We report on how they could understand andHearos$t important principles during
working on an educational, a commercial, an industrial and a miediekdtie exercise. The associ-
ated experience-based learning helps systematic understanéivej@mdeht of creativity. Based on
our experience, students are getting more self-confident byahmaodern technical systems, which
we consider particularly important.

Keywords technical informatics, Arduino, interdisciplinary education

1. Introduction

One of the most important issues of education is how to adapt to the rapid development of tech-
nology. Besides the experience and knowledge related to modern tools the students live in a rapidly
changing environment, they used to get huge amount of information very quickly and accordingly
their attitude can also be very different than it was earlier. It is a serious problem that pupils and
students feel strange in the school environment; they do not understand why to learn several parts
of the curriculum. This is getting to be a common approach in public thinking too: the school
should teach what is needed in practice. It is a frequent debate if it is really needed to teach more
universal knowledge today rather than teaching today's solutions and the use of tools directly. Is it
necessary to do elementary math calculations without any tools, to know and to be able to prove
the Pythagorean theorem? Is it required to teach physics, biology, and other science subjects as &
separate subject?

In the field of informatics, the problem is particularly evident: we do not know what kind of tools,
programming environments will be used at an IT company a few years later. So, it seems to be the
best for students to acquire such knowledge that can help them to adapt to the quickly changing
environment in the future. It is important to learn logical thinking and to understand the most
important operating principles as they change the least. As IT solutions are getting common in
more and more fields (education, industry, medicine, communication, navigation, entertainment,
etc.), a certain level of interdisciplinary knowledge and openness is very useful.

Many people find it hopeless to understand the operating principles of modern devices, they are
considered as "black boxes" even more than Jaefsrdnought we can't see the details of opera-

tion. The devices often apply the latest results of technology; their operation is related to different
fields of expertise. However, if we try to find the underlying principles instead of the details of the
solutions, we can get a generalization that is understandable to many, the tools are often based on
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the principles that can be observed in everyday life. It is supported by the various universal building
blocks based on modern technology developed especially for edycatityaf]l They allow

students to make rather serious tools by playing and enjoying the work. Therefore, it is important
in teacher education to acquire in-depth knowledge and right attitude. The high-level and extensive
knowledge of teachers is essentiaK D W F Daged\byHEhd kblaw®dge of modern educational
methods, it can only be made more efficient by these. Our research] ¢nasiplg¢veloped its

activities according to the above. In order to support the education of informatics teacher students
we develop courses, educational materials, tools and methods. We focus on practical education,
and we aim to teach the required theoretical background and universal principles that can be learnt
more efficiently during laboratory practices.

2. Technical methods and tools for informatics teacher training

7KH YDVW PDMRULW\ RI WRGD\:V GHY hrthié doftwHretdaziatedy UR Q L
All the devices around us will be like this in the near future, regardless of size and application field.

However, the construction and operation principles can be relatively simple and universal, as it is

shown in Figure 1. Real-world signals can be translated to signals that can bediaculteddsy

and then these can be converted to numbers to allow digital signal processing. As a result, infor-

mation is obtained, that can be used to act on the real world. Devices of this type are also called

embedded systems due to the presence of the main operating unit, i.e. the built-inGprocessor [

External Slgnal A/D
sngnals ‘ Sensor - condltlonlng - converter l
S e Processor
Ly ‘;7 : ; and
i Software
Slgnal J
| t
mpac \--- conditioning - converter
PHYSICS ELECTRONICS CS/MATH
REAL VIRTUAL

Figure 1. Block diagram of modern electronic devices.

This structure can be easily seen in many educational devices too, the teachers and students car
make such systems using the available building blocks. They can design the algorithm of operation
and write the corresponding code.

It is important to note that reliability is essential for all devices, embedded systems. Air bags must
work in the right time, during patient monitoring software or hardware failure can risk life, but we
alsOH[SHFW WKDW PRELOH DSSOLFDWLRQV ZRWQyS$tte&,thaty H XV L
they make bank transfer to the right account and keep our data private. The catastrophe of a rocket
is often mentioned as a typical exampledtowe disaster can be caused by a simple inattention
during the software code developméhtlh consequence, it is essential to develop a careful,
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technology-oriented approach and attitude that directly appears in the official requirements of ed-
ucation output. It is instructive to see what standards apply to IT teachers in our country. Here we
highlight a few things that are more directly related to the above:

x Encourages students to form their own opinions, helps to develop critical thinking, with
particular emphasis on drawing the attention to the dangers of IT applications.

x Has the knowledge to enable learning and interpreting the new results in the IT field. Knows
the basic research methodology of the field.

x Able to find and integrate the knowledge of different fields, especially mathematics and nat-
ural sciences.

x Able to apply the theoretical knowledge acquired in his specialty in practice, to convey it to
the students.

X Is aware of the fact that knowledge and competencies developed in the field affect other
fields as well.

X Able to use the tools of informatics education of the school professionally, to use these in
teaching and distance education. Able to develop curriculum for informatics and to support
the application of IT in the development of other curricula.

x Works with teachers of related fields. Able to coordinate the scheduling of teaching the sub-
jects also present in related subjects.

x Committed to demanding teaching and continuous self-education.

The standards of required professional knowledge is extensive and includes the technical fields,
robotics too.

2.1. Popular technical informatics education tools

Increasingly better, cheaper and more efficient tools are available that supports the learning about
the architecture and operating principles of ®dayices in a playful, enjoyable and practical way.

Lego robots]], single-board computers like, microdjt4rduino B] and the Raspberry B] [

are good examples. They can handle many different sensors; several kinds of signals can be ac
quired. Students have direct access to the raw data what they can process, and they can produce
impact as well accordingly. Therefore, the whole system is very transparent, the function of the
sensors and other components can be clear even without knowing the details of the electronics
background. Of course, there are many different levels of knowledge, but teachers must have in-
depth education, they should not be confused, if the student ask, for example, how a robot can
sense the nearby objects. Teaching of the lBldDOHG "7THFKQLFDO DSSOLFDWLF
the informatics teacher students at our university takes 15 and 30 hours per semester concerning
the basics of theoretical background and practice, respectively. The curriculum includes robotics,
application of the Raspberry PI, and particularly based on the Arduino platform, which is extremely
popular worldwide.

2.2. Arduino applications? advantages and drawbacks

Arduino is development platform based on a single-board computer hardware and a simple user-
friendly software development environment. It is very transparent, practically it is a microcontroller

(a single chip integrating a CPU and peripherals) whose pins are connectediseqasyread-

ers. Many additional components, sensors, actuators are available, therefore students can mee
more directly with electronics and circuits. In addition to this, the developers also solved the pro-
gramming with a very good sense of proportion. The programming language is C++, but in most
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cases, it is sufficient to know the most general parts common in other languages as well. The envi-
ronment is kept simple, there are a limited number of functions, but they are really useful. The
architecture of the programs fits well to the application principles of the microcontrollers without
using operating systems (setup and loop functions replace the main function). The microcontroller
is a professional component of commercial, industrial and medical technology, essential in embed-
ded systems, were reliability, following the well-established principles, standards and rules are all of
particular importance. Of course,Rl WKHVH FDQ-W EH H[SHFWHG EXW FIL
development of undesired attitude should be avoided in any case.

There ar@huge number of solutions for almost any task and problem on the internet. A consid-
erable part of these are developed by hobbyists, students, so not by experts. There are many smart
ideas, but sometimes the drawbacks are substantial especially regarding high quality education. Or
one hand, it can motivate the students to reproduce instead of working out own version, in most
FDVHV WKH\ GRQ-W HYHQ XQGHUVWDQG ZK\ WKH WHDFKHU D
solutions of the internet. On the other hand, due to the lack of comprehensive expertise of hob-
byiststhere is a large number of virtually working but technically incorrect solutions. The numer-
ous hits for a single problem can make it very hard to find the right one even for an experienced
teacher. Unfortunately, even the official Arduino pages and the textbooks show sometimes inade-
guate guidelines what can causetbastdange habits. Therefore, we consider it important to help
understanding the operation and principles as much as possible, to show the professionally correct
applications, to develop self-reliance and care. We do not aim to provide step-by-step instructions,
rather we show cases studies as examples to demonstrate the application of the right methods and
approach. During the laboratory practicing the use of embedded software and hardware develop-
ment methods mean experimental learning, help to be confident when problems have to be solved.
In accordance with the requirements of education output, cautious thinking and right attitude can
be improved, including careful consideration of the problem, ability to find a right solution, proper
application of the professional methods, testing, finding and fixing the problems efficiently.

3. Arduino exercises

Laboratory exercises for the informatics teacher students are related to several different fields. Stu-
dents work with various sensors, circuits, mechanical parts and see several methods and ap-
proaches. They acquire fire and working safety knowledge, they learn to record the phases of the
work and practice collaboration. The lecturer evaluates and scores their work. The students are free
to select a solution for the given problem; they can use any of the supporting material available on
the internet. The selected problems effectively develop their problem-solving skills. First, they can
give a simpler solution, then they are asked to develop a more advanced and more professional
version. In order to support this the lecturer can give some guidelines and explanations. It is im-
portant to note that they experience how to work in a laboratory environment equipped with in-
struments and other hardware. They learn that there are important rules and standards in order to
guarantee the required quality and reliability even if the reason is not necessarily clear at first sight.
In the course we have used the following exercise examples that demonstrate how solutions need
some knowledge of mathematics, physics and occasionally some other disciplines, what can be
somewhat surprising for the students.
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3.1. Measurement of voltage and resistance

Students certainly meet the problem of voltage measurement in most Arduino applications related
to analogue signals. This is aided by the an&dedjgéal converter (ADC) of the microcontrol-

ler. Students learns the principle of converting a real value to integertheynéeperience the

effects of quantization and samplingy understand the role of the voltage reference. The voltage
can be expressed &s |

8y 5L T%&?Ué @)

wherex is the integer code at the output of the ANG;is the reference voltage (its default
nominal value is 5 V for Arduinon Unwmls the number of bits of the output code (10 for Arduino

Uno, so the voltage resolutiorMg/1024). The task was to build a simple voltage divider circuit

on a breadboard, whose output was connected to one of the analogue inputs of the Arduino board.
The students had to write a code to sample and calculate the voltage using equation 1.

+5V

ARDUINO
UNO

ANALOG IN

— GND

Figure 2. Voltage divider circuit connected to the Arduino k
One can seleeatresistor to measure any of theMR and R by
connect its lower end to the GND.

The Arduino integrated development environment (IDE) provides a so-called Serial monitor tool
that can display the data sent by the microcontroller using only a few simple functions of the Serial
library P]. This is a quick method to see how the system is working and to find the possible errors.
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The next task was to measure resistance. The voltmeter code had to be modified, but the students
hadWR NQRZ DQG DSSO\.2heRalve af & reSiskét Sardnecad to groGin()

can be obtained by measuring the voltageldh it he same current flows through both resistors,

its value can be easily obtained.a¥ i/ Re Finally, the unknown resistance is given as the volt-

age on it divided by the current:

i P B 4 2)

God &a
whereR«is a known reference resisiogis the reference voltadg. is the measured voltage.
During the exercise the students had to measure the value of three resistors and to display the value
of the potentiometer in real time. They got help where to find the Arduino library fugictions [
required to start a conversion and to read the ADC code and to send the data to the host computer
over the serial port. Student were facing the problem of integer division, where undesired rounding
occurred and caused large error in the measurement. They have solved the problem by using float-
ing point constant for numbers that could be represented also be integers (e.g. 5 V reference volt-
age). Some time was needed to find the reason of this error, but the success was a good experience
for them. Being informatics teacher students, they were a bit less familiar with the electronics part,
but they understood the main principles after completing theexerci

4 L

3.2. Gate controlling system

Exercises that model the operation of an ordinary system are particularly useful. This directly
demonstrates practical usefulness and the underlying principles. A related task was to assemble &
model of a garage door actuator system and to write the operating code.

Moving a stepper motor had to be realized by working out the appropriate algorithm based on the
knowledge of the operation principle and driving methods. The rotation of the gate between 0 and
90 degrees were provided by the stepper motor. This is also a good example of the possibility of
theoretical abstraction, since in reality not a stepper is used for the purpose, but it only means the
management of a component, the main principles are not affected. It was also a part of the task to
implement an emergency stop using an optical sensor. If an obstacle was detected, the movement
had to be stopped. In order to make a photogate they got a photocell whose resistance had to be
measured. They built the circuit and wrote the corresponding code. Opening of the gate was started
by pressing a button connected to one of the pins of the Arduino board configured as digital input.
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s o
GND
— 28BYJ-48 STEPPER MOT|
ANALOG IN :
DRIVER :
1
ARDUINO ULN2003 10kQ !
UNO :
] \}* Ren !
DIGITAL IN| m |
|
DIGITAL OU |
GND :
— I
GND - |+5V..+12V ERNRRPITS IR
—
() sV
— GND

Figure 4Arrangement of the gate controller sysfém Arduino board controls a stepper mc
using driver circuiThe gate opens upon pressing a button and the movement idesti b
photogate detects an obstacle.

The task provides various options for solving the operation of the individual components. Half or
full step can be used to control the motor, the speed of rotation can be changed, end positions can
be detected. The photoresistor can be replaced by a phototransistor; infrared light can be used
instead of visible light. The opening process can be controlled remotely; the operating logic can be
varied. The movement speed can be reduced when approaching the end positions, a flashing LED
can indicate that the gate is moving. The students usually write a for loop to do the required number
of steps, however, the loop function can also be used with properly implemented conditional exe-
cution. Timing of the stepping can be solved more precisely using timer peripheral and interrupt
techniques. These possibilities provide various levels of complexity to accommodate to students
with different skills and experience. According to our observations the students had the following
main difficulties: to understand the gearing of the stepper motor; to suspend the movement before
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starting and during the presence of an obstacle. The mechanical construction and driving principle
of the stepper motor was new to the students. The microcontroller code runs without an operating
system, which was also unusual. Some more tutorials and simlptansi{d the understand-

ing of the operation principles of the stepper motors. Examples and more detailed explanation of
the loop function can also be useful to help straightforward implementation of suspending the
motion.

3.3 Heart rate measurement using photoplethysmography

7RGD\-V VPDUWSKRQHY DQG VPDUW ZDWFKHY DUH FDSDEOF
the suitable principles, the so-called photoplethysmography. An exciting exercise can be built up
to measure heart activity by an Arduino board too.

The principle of the measurement is rather simple: direct an infrared light into the finger and meas-
ure the intensity of the reflected or passing through light. This depends on the instantaneous blood
volume in the fingeflp, 13. Therefore, one can get a time dependent signal mainly proportional

to the blood pressure changes, so it can be used to detect the heart beats. The changing components
of the signal is very small; it is superimposed on a large mean (DC) value. The students learn why
and how to remove the large DC component and what are the simple methods to amplify the signal
to fit into the input range of the ADC. The principle is rather general, it is applied to handle the
signals of different sensors, e.g. a microphone. Building the circuit is a bit more what can be ex-
pected from the student during the lecture therefore in order to support the experimental work we
SURYLGHG RXU ('$4 X LipHafdy that lhedperates @lDodthe required sensors and
circuits 14, 15 16. Note that if longer time is available, students can build the circuit on a bread-
board, so they can learn and experience more about electronic signal processing. Details can be
found in our recent related artidd.[

The students had to implement periodic sampling of the time dependent signal. This can be imple-
mented in a simple and common way, however one should know the limitations of the method
[17). The Arduino IDE provides a simple chart recorder feature with the so-called Serial plotter
tool to display the signal in real time. This allows the students to have an early success by visualizing
their own heart function and they will be motivated to continue with the more complicated tasks
too. Real-time heartbeat detection can be implemented in various ways, and a LED can be toggled
to indicate when a heartbeat occurs. The task can be extended considerably, if the heartbeat time
instants are available. Several heart rate variability indicators used in the medical practice can be
computed including the mean (mean RR) and standard deviation (sdRR) dbtheditaater-

vals (RR intervals) and the proportion of the intervals longer than the previous one by more than
50ms(pNN50) [L§ 19 19. Histogram of the RR intervals can also be calculated and displayed.
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Figure 60n the left-hand side, the arrangement of the finger photoplethysmdsysyaiyn
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Figure 7. The students used the EDAQuino shield as
toplethysmograph device.

We have found that designing and implementing the level crossing detection algorithm was not so
easy for the students. This was mainly due to the lack of experience in real-time digital processing
and the special programming requirements of the microcontroller were still not easy to follow. This
highlights what could be the part of related education and what could be practiced during the
teaching of different courses including introductory subjects of programming.

34 Temperature regulation

One of the simplest and most common method to keep something at the desired level is the on-
off control applied in many everyday devices and systems. According to the general method of
regulation, the deviation from the desired value has to be measured and increasing or decreasing
should be forced accordingly. For on-off control, the strength of the effect,ig does not
dependent on the magnitude of the deviation from the desired value. In order to implement the
on-off control, students used a power resistor that can be energized by applying voltage on it. The
heating power depends on the voltage as follows:
86 | 3)
2 L 7 a
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whereV is the heating voltadgejs the value of the power resistor that acts as a heating element.

This needs considerable current, that can be provided by external power circuits driven by some
of the digital outputs of the Arduino boakdcooling can be solved by the use of a small fan or

just by switching the heating off. A thermistdf (temperature dependent resistor) was used as
temperature sensor. By measuring the resistance of this sensor, the temperature can be calculatec
using the following formula:

S NG
s _s - 4 °
— Eg & @— A
G P 69
whereT is the temperature expressed in Kel¥iss the room temperature (25 degrees centi-
grade)n Kelvins 298.1XK), B is a material constant of the thermj®Rayis the resistance of the

thermistor at th&.s room temperatur& he resistance measurement was already discussed in Sec-
tion 3.1. Following that the resistance of the thermistor can be expressed as:

6 L

8, 0
oF 8

The task was to write a program that heats up the power resistor to a given temperature, and this
temperature had to be kept. Students had to use two levels to switch the heating and cooling on
and off, and they had to monitor the temperature by sending the data to the Serial plotter in real
time. They could observe the effect of the levels on the accuracy of regulation. The code can be
easily changed to implement pulse width modulation (PWM) driving that effectively allows differ-
ent levels of impact using a two-state signal. The experiment can be realized in other systems in-
cluding charging a capacitor to a certain level via a resistor. In this case only a capacitor and
resistor is required provided that the resistor value is high enough to limit the charging current to
a safe levelf.

4o L 4ag

Uref
+5V
ANALOG | JU i
Ref
N 10kQ
2 FAN
ARDUINO +
UNO 12V )
Keyes L298 -
DIGITAL OUfF—

Motor B

GND

Figure 8Block diagram of the system used to practicing on-off control. TheoXrdaid
can switch on and off the heating and cooling via a higher pioeecidcuit (L298).
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Figure 9. The assembled temperature control system.

We have experienced that one problem was to implement the hysteresis properly, and it was even
harder to understand why the signal can be out of the levels for a short time and shown in Figure
10.Some everyday examples may help to understand the phenomenon better.

88 COM14 (Arduino/ #Genuino Uno)

t t t |
125 250 378 500

2800baud i v

FigurelQ. Temperature dependence during regulation (green curve).
els of switching the heating and cooling on and off weref4®. D Q G
(blue and red lines).

During the implementation of Equation 4. sometimes integer division caused a problem, since in
C and C++ the result of dividing two integers is an integer too, and it can result large errors
Emphasis should be placed on teaching the most important principles of programming embedded
microcontrollers to avoid introducing errors during codithgNote also, that this was the first
course for the students to meet simple electronics, making the circuits using breadboards.
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4. Conclusion

An important part of the training of informatics teacher students is to teach about the operation
principles of the common electronic devices operated by processors and software. IT and other
technical solutions are gaining importance in other areas too, so interdisciplinary nature is becom-
ing widespread. Due to the rapid development of tools and software, it is essential to become more
familiar with the universal principles and creative application of these. This can be effectively sup-
ported by laboratory practices in addition to theoretical education. Students can become more
confident and demanding by gaining practical experience in a wider range, their problem-solving
skills can be developed significantly.

We have shown four laboratory exercises for the Arduino platform used in the training of infor-
matics teacher students. According to our experience, they could complete the tasks and found
these interesting and exciting. The exercises can be expanded and used both in high school and
university environments at various levels of complexity. Arduino circuits and accessories are readily
available at a low cost, so classrooms can be equipped easily, a separate kit can be provided fol
every student. Students can use the same tools at home, which helps to be prepared and to realize
their own ideas as well.
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XML as an Educational Curriculum
Presentation of a Case Study

0(1<+E57 /iV]Oy *iERU

Abstrad. XML can be found in all areas of information technoldtpesever, there is no such prev-
alence in educatidm this article, | present the result of my case study in wihiebkied how XML
and related technologies appear in education. The researcthe/disternet and it processed several
Hungarian and almost the same number of foreign universiigsJ U inFEx@ishRand German
languages.

Keywords:case stuggducationcurriculum, Internet, XML

1. Introduction

Computer users can be grouped so that there are end-users and professionals. End-users use the
computers for Internet, e-mail, office works and playing. Those professionals are less who use
computers even more developing, operations or they can use computers lower level.

End-users do not meet XML directly, but they do not know any other file formatieitleser,

these files appear on their computers, namely XHTML file can be seen in browser and at this time
an XML file is downloaded into their compWi¢hen they save an Office file like wliblaxxlsx

or odtodsetc file extensions, these compressed files contain a directory structure with XML files
storing configuration and dateD W W H U V OARIIGpBDociyment Format (ODF) [7], for-

mer is MicrosoftV RQ@p@n specification based ODF and Open XML (ECMA-376 and
ISO/IEC-2950). [89]

So, if users do not see XML format direttthppears in low level in a lot of places like configu-
ration, storing data and communication. It used in many places. Here are some examples:

1. Configuration of webservice6 RPDLQ [PO «
. Configuration of applicaton HE [PO «

w N

. Configuration of operations like loggim@RJ M [PO «

. Storing data in applications like Hunga@a@d WLR QDO WD[ DQG HENAgpRPV - JHC
cation EOWDOIQRYV Q\RPWDWYiQ ) Nitedny@ilKkwith XRL shpt&or E 1 <.
UML diagrams are also XML files after sattmge are XML Metadata Interchange (XMI)
files O

5. Data transfer with web-servi¢gandard/V/Swith SOAP)

6. Flexible using between versj@taicture of XML allows to access part of data and ignore
others.

N

So, XML is a good tool for integration between different systems.

I might highlight that big database systems like Oracle and DB2 types were developed to manage
XML and special SQL syntax is available for filtering data with XMI1lyde,[13, 14

At the same time development of native XML databases is st&rté@.1[] There were more
experiments to implement one but only few staied $¢dnaY1§ last version3(5 was pub-
lished in November 2011, eXistt)Bd version3.0can be downloaded from July 2015, Apache
stopped development of xIndice in August 2011,1#ftexars. Oracle bought Berkeley DB and
its version 6.0.17 is available (though its documentation was updated in R66&mbeersion
2.5.16 [2@1]).
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2. The case study

As we saw in the introduction, XML can be found in all part of informatics. But it has not so wide
penetration in education.

In a case study the executor does the next steps: asks questions, selects the cases, decides about t
technic of the data collection and analysis, collects data, evaluates and analyses them finally create
report. Case study is linear; it does not give changing proposal for handling possible problems
founded at analysis of collected data. It gives only report. [23]

In this article | present the information about XML curriculum found in the research of education
organizations. Results of my data collection in raw is available on link [1]. | explain in text here
what | found when | researched where and how XML is taught. References are available in appen-
dix in detail, so these are not mentioned here.

Method of data collection was online research, so it cahgimformation thas published via

Internet, available and found by. @eogle was used as starting point, at first free text search was
used, later thematic search was run on sites of universities and filtering. thistpafglasks

contains every starting page. When searching in databases of the sites was available, | continued i
there. Reading detailed descriptions and curriculums happened, @& LFDWHG WKH WRSI
in the table in the appendix when it was mentioned exaQlfs ZLWK ""u ZKHQ LW ZDV (
written but affected most likely.

2.1. Hungarian institutions

At first, | investigated online published data of Hungarian universities.

XML Markup Language is available between programming languages on portal Bdiwainied
/IRUIQG 8Q L YH U/MEapartment of Programming Languages and Comipisgpears

on more courses lik®esign, implement and manage datapéd&eabATME/1), Modern da-
tabaseg(2+2) (IPM-08irKAEG/1) andTheoretical foundations of information systgnat-

WHU:-V WKHPDWLF GRHV QRW P HRrWaR @picR Qddiffeverit-hn® oD L O D
not cover full palette. There is one more special collegium about XML, | will write about this in
one of the following paragraphs.

There are more coursesBudapest University of Technology and Economic8ME) dealing

with XML and related technologies. For example: XML-based system integration in business, XML
and applicationghe basics of XML7TKHUH DUH VRPH EHWZHHQ WKH XQLYHL
some is started only on higher level vocational training. So, topics and quality of education can be
different.

“;0/ SURJUDPPLQJu BiErsity ParhbniaFRoQIty of Information Technology in

spring semester 2008/09. It taught XML, DTD, DOM processing and XSL transfarBgtion

cause of XSL materials should contain XPath, too. It seems that this course was available on spring
semester 2011/12 for the last time. But coWksb programmings available fro2008 where

XML, XSD and XSL is part of the materials. XML is mentioned in cdu@@sonic business
technologiepand Aethods of modern system development% LOLFNL 9LOPRV:- PDWI
XML, XSD, DOM and XPath are for the courd#&evelopment of program systams + RO Oy

&V D E D - Vs Bld WML LD and DOM are for courdBusiness web technologies

7TRSLFV RI "'DWDEDVH E D \UHi&rsity uf\8ze¢drettpntRiRsXXWY, D TR @nd
natve XML databasdgound only the first two in a lecture notes, but it does not mean that native
XML databases were missed. Maybe there is another independent lecture note and it is about
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XQuery, as well. XML is mentioned in couf8ggplication developmenpt Information technol-
ogiet Web content developmantBusiness web technologiaad ‘Advanced programming
., H %LOLFNL 9LOPRV:- FRXUVH "'H¥ &al&behetQtdb.R1 SURJUDP

XML can be found in a lot of description of coursedmimersity of DebrecenFaculty of In-
formatts It is negotiated in cours@rogramming technologies “+ 70/ ; (bays attention

on XSD, XPathand XSI& RXUVH “;0/ G D W DpreseQIXEH, XELFY and XQuery

as well Aklvanced database technologieaches XQuery, toe HV]H QV]N\A&pwed U -V A
XML technologieppresents XSD, XPath and XSL.

;0/ LV SUHVHQW LQ FRXUVH ’~6&JiZUnivéisity ¢ BWKIEpBSORD, , 1 RQ
XPath and XSL are presented in codssswork technologies, @ourseA , Q W Hhplicatibw D
developmenticontains more, it teaches the previous ones and XSD.

XML is in professional and examination requirements of tertiary qualifications of Web-program-
mer training omBudapest Business SchodBGE) University of Applied Sciences.

On the websites diniversity of ' X Q D ~ M YXMLRc®n be found in materials of coarse
A3(5/agndA:HE SURiAgUD P4 XW FRXUVH ~,QWHUQHW WHFKQRORJL
formatics basic training and Web-programmer advanced vocational training, deals with DTD,
XSD, XPath and XSL topics in detail.

&RXUVH "'DWD P DQ D JH RJigwityZof MiskolcOHacul®y @f Mechanical Engi-
neering and Informatics processes DTD, XSD, SAX and DOM, XPath, XSL and native XML
databases, XQuery topics in detail.

On 8QLYHUVLW\ RI WKWHB RN DéHorogi@amudesigner informatics presents
XML, SAX, DOM and XSL, so XPath, too. In teacher training the cdustied systems
mentions XML, XSD and translations, which is probably XSL. In higher level vocational training
XML based technologies is mentionedtatiated professional practia@nd some books with

XML topic is listed as recommended literature to cdurs@ W tddlsQuirti\services

0/ LV PHQWLRQHG RQO\ LQ FRXUVH "3URJUDRWLsYDOIZHE V\V
Sopron-V :Hiegrammer and General administrator Higher level vocational, tibaihtogirse
AProgramming web systems on clientsigmtions XML, DTD, XPath and XSL, too.

P E X Qbitersity - V F R XneéafyHanhl practice of database managgteanhes XML topics
in detailed, like XML, DTD, XSD, XPath, XSL and XQuery. Another cdurs$eEased tech-
nologiegteaches XSL-FO instead of XQuery, and XSD is not mentioned.

Websites ofLHX P D Q Q Unipdrsity 2 earlier3 D O O D V Urvatsitpadgontain XML at
coursesfCorporate Information Systemgand A : (%programming , p iteDMWL databases

are available on courdgatabases, XML and native XML databases are mentioned in course
A @ual programming

XML, DTD, SAX, DOM, XPathand XSDUH SUHVHQW RQ FRXUVH "%DVLFV R
on 3i]PiQ\ 3 poatholic University.

On 6]pF KH Q\LUnwawsity €urseA : (%echnology pdeals with XML and DTD.

Some XML training material is available on websitéseef/nformation Societyand % tUy
Szabolcs FXUULFXOXP ~ bbsgd/ors W/R €aH befau@Qdlow D QN / Q.1 Y W iU
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2.2. Foreign examples

| was able to process only English and German web pages from foreign unicissteesome
universities from the first two hundréds standardbecause of their high number.

There are more courses dealing with XMUassachusetts Institute of TechnologyThematic

of courseA6SHFLDO 3UREOHPV L @ehtibfskKonWXVEMItXthe HowMoxded. H V
materials contain DTD as wé€lburseA% LRPHGLFDO , QIR U ReBdhes RIQL, htt FK QR O
tive XML databases and XQuery. Coukse "D W D E D Viehcbéd/XWH, hatiue XML
databases, SAX and DOM processing,Goarse A - (6" - 'DWDEDVH ,QWH!
6\VWHPV ,QWH JU D WsLtkeQnostbEdlQIR BeRaliteHVhggotiates the previous ones

and XPath and XSL.

| found two courses with XML in course lisHafrvard Computer ScienceCourseA ; 0/ Z LW K
-DYD -DYD 6H W¥aBith XMLQEI D, X3P, SAX, DOM, XPath, XSL and XQuery
topics CourseA: HE 'HYHOR S P H Q \i¢adhéd t@elpredibus ones and XSL-FO and na-
tive XML databases.

In the course list dtanford| found four courses. Courde& DOOEDFN OH OD\EH &RQ\
-DYDVFUL SMéntiéng XMLuand DOM processir@ourseA; 0/ ' D WedaghesXML,

DTD and XSD CourseA;0/ DQG 'DWDEDV kst in 87 negotipted the previous

ones and XSL and XQuery. While colkssQ WUR G XFW LR Q W RmebtvhD EFatiHV & 6
too.

On website oBerkeley| did not found any course about XML in last years. But earlier between
2003and2005here was acourde; 0/ DQ G 5H O D W H Ghat talrgktQRIOXSDL ¥Pdth W

and XSL topicBetweer2007and2011courseA& RQFHSWYV LQ &R P BegWdtedJ ZL WK
R programming language for statistic calculations, and it mentioned XML. B¥iGaaet?013

courseA ; 0/ )R X Q G DvAslaBoQtXML, XSD, XPath, XSL and XQuery.

On Oxford a courseA ([WHQVLE OH 0D WasXo8nd thg poésedtsl XML, XSD, XPath
and XSL topics.

In the course list dfniversity of Toronto | did not find any course that negotiate XML.

In the course list dfniversity of British Columbia | found only one coursd , QW URGXFWLR Q
'DWD E DV H bétwedv BIY and 2016 which mentions XML, XPath and XQuery.

0/ '7' DQG ;3DWK DUH SUHVHQW LQ PDWHWhayGs Rid FR XUV
*UDSKLFVpu DQG A3URJUDPPLQJ ZLWK 5 IR(LGHISQRG/XNIFK®F
Technische Hochschule =< U L Prbably SAX, DOM and XSL should be negotiated. Not

only the materials of Department of Statistics about R programming language contain XML, DTD,
;6" ;3DWK DQG ;4XHU\ EXW WKHVH DUH SUHVHQW LQ PDWH
as well. Unfortunately, other and newer courses are not available in public.

On websites of the Australifonash University | found materials of the courde, QIRUPDWLRQ
UHWULHY béweeiovedhe 2008 with code CS3201. XML, DTD, XSD and XSL was
present, but XPath must be taught as well. | was unable to check whether there were changes in
the material since then because lsgaguired, and code was changed to FIT5166.

The University of SydneyTV FRA(Y\KW LQHVV (@ 2007 Hasd that@idlwia Internet

with code COMP5347. This contains XML Xi&l, but probably XPath, DTD and XSD is

touched Material of coursa ) RXQGDWLRQV ,QWHUQHW 6RI&MINUH 30D
XML and DTD.
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Websites olNational University of Singaporemention XML, but unfortunately, | did not find
any material via public Internet to prove the appearance in education.

From Germany | checked materialg @fHLH 8 QLY H Uat firgt, WWelis tHerateQals are
public only before 2008. Thematic of coursB WH Q E D Q N Vhevitivrid RML and DTD,

but the materials are about SAX, DOM, XPath, XSL and=®Sis well. Thematic of course
‘Sol W Z D U H \dbdistniemdipn any part of XML topic, but XML and DOM is present in the
materials. The same happened with cotsgekt Webdienste Wong - World of Networked
*D P HXNIL, DTD, XPath and XSL are mentioned in couBigitale Editionsmethold Q

OnwebsitesoPF HFKQLVFKH 8QLYH Uabdallgy oDref@renceltQ XML and related
technologiesMaterial titled Transformation von XML-R N X P H QcontdiQsuXML, XPath,

XQuery, XSL and XSL-FO topicsourse” (LQVDW] XQG 5HDOLVLHUXQJ YRQ '
containsatopi¢; 0/ XQG 'DWH Q E DhathesdNeSKNIP, MRiath and XQuery-t. In course
‘YRXQGDWLRQV LQ tiwWhc (W KO Y H D W@dgdtRh@ed XM, IDTD, XSD,

XPath and XQuery. Courdeatabasee XSSRUWHG ; 0/ iB yeRr R60V/08ptesented in

detailed the XML topics except XSL-FO and native XML databases.

According to8 QLYHU VLW IW 72 B EQ 1 W@iatabBReNSSIRUWHG ;0/ SURFHV
was available with the same content and teacher mentioned in the previous paragraph.till year 2013
From onwards course$ G Y D Q F Hrégdtidteless topics.

After the universities | looked for online courses, whether how XML is educated. Starting point
was a list of online courses and collection of MOB&sexamplegcoursetalk.comcontains

courses from KhanAcademy, Stanford Online, Coursera, edX and other portals. XML is men-
tioned here il84coursesand19are freeSeven courses are rated with 4 stars out of five, 4 of
them are fre.

On sitegpenZstudy.com did not find any courses dealing with XML at the time of the search.

XML was mentioned in two courses oneit¥.org These ardd BURIHVVLRQDO $QGURLG
by GalileoX andd 6 XSSO\ & KDLQ 7HFKQ®R®IRJI\ DQG 6\VWHPVu

8 courses mention XML ofiYison, but they are not exactly about it.
Lynda-V FRXUVHV PHQWLRQ ;0/

On siteUdemythere is a concrete course about XML and 8@/ DQG ;0/ 6 FKHPD 'HIL
QLWLRQ LQ @mi\cousEl HIVWQ ;0/ 3 U R JslhbdetP{P@tl and XSL topics,
there are another 39 courses mentioned XML.

A course from sitenline-learning.comthat last$ weeksneeds 4 hours per week activity and
costs £79is the most detailed and teackldd, DTD, XSD, XPath, XSL, XSL-FO and XQuery.

Education materials are offered4ssociation for Computing MachinerytACM). These are

published every few yealfsK H A&RPSXWLQJ &XUULFXOD &ERMSXWHU 6
EHU GLG QRW PHQWLRQ ;0/ EXW WKH A06,6 02" (
*8,"(/,1(6 )25 *53%$'8%7( '(*5(( 352*5%06 ,1 ,1)250%7,21 6<67(06N
version from 2006 contais, 7 , Q1 U DV W U X RiNexduie webs¥rvic@s dgal with XML.

The A, QI R U P D W L Ry@ufridufukn@Ridemas for Undergraduate Degree Programs in In-
IRUPDWLRQ 7Hfigheime08 \qontaids, QIRUPDWLRQ ODQDJHPHQW ,0
ization Architecture, Managing the Database Environment, Intersystem Communications, Data
Mapping and Ex D Qdrd A :HE 6\VWHPV 7 HpiESQVREDRXMLHDTD, WSD,

SAX, DOM, XPath and XSL technologies are lidtettie same year another publicatid& R P
SXWHU 6FLHQFH &edtionsF*SD R well i topid, QIRUPDWLRQ 0DQDJI
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DataModellin) |iThe same publication from year 2013 has two other pR3VD OR&HOLQJ
A, QWURGXFW L Rhew RMLDDVD, XSD/ MRAfh, XSL and XQuery are present, too.

3. Presentation of my course®ata handling 2 ; 0/ p

In the previous paragraph | wrote about where and how XML is thutiné section | present

P\ "'DWD KDQGOER3IUVH DYDLODEOH RQ (/7 (IHKOXXEGY®IHFLDO F
TANM-INF-300XML codes. | teach this with my own thematic and materials since spring semes-
ter200203.

At first it starts as an optional block on teacher training program, but software designers signed up
in 5050%.The aim of the course is to recognize databases and their integrated environment. At
that time on the teacher trainer progr&tudents had 2+2 (later 2+3) lessons per week with
databases, this timing is not enough to know databases in proper depth, because this knowledge is
important nowadays. Because of the high prevalence of W3C standards and semantic WEB we
selected the XML technology to show the students formal and formatted data. So, the students
learned markup languages for a semester. They learned about possibilities of storing method in
semi-structured databases. They learned about native XML databases and XML type extensions of
relation model.

The condition of practical mark is to present an assignment in XML topic and write a test at least
with adequate qualification.

Topic contains the followings: representation of databases, description of data, XML syntax and
well-formed definition. Constraint data with document type definition (DTD), schema (XSD
Schema) and validation. Programming possibilities like SAX and DOM. Addressing data members
with Xpath Transformation of XML document (XSL, XSLT), formatted appearance (even in
PDF). Native XML databases, for example Xindice. The detailed thematic per weeks:

1. Representation of databadescription of datayntaxintroduction of XML based on HTML
knowledggewith attention regard to syntax and well-formed property

Document Types Definition: its syntax and validation (DTD)

XML Schema syntax and validation (XSD)

Presentation of Simple API for XML and Document Object Model with Javascript or Java
Comparing SAX and DOM, using them in different cases

Query languagexddressing nodes of XML document. Syntax and functions. (XPath)
Different style definition possibilitie®/ 6 FKHP D O [@r@ammiddD drd fshctions (XSL)
Transformation on client and on server side with XML Schema Language (XSLT)

© 00 N O 0 bk~ Wb

Presentation of a native XML database, Xindice. Installation, administration

10Handling XML data in Xindice. Using query languages in practice, XPath examples
11XML:DB, Usage of XUpdate

12 Application of XML document, usage with different technologies: JavaScript, Java, JSP, PHP
13Test

14 Presentation of assignmergplacement of tests if necessadgninistration
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We specified [24], [25], J[2Bd [2T as recommended literature beyond the next R&s2f,
[30, 31, [37, [33] and34.

Structure of 80minutes lesson per week is the next: the first haf garhteractive presentation
about the new knowledge, the second practise part is for solve the sample tasks.

The new technologies learned in this semester must be used and presented in the assignment task
The test stands in two parts. First half an hour is the theoretical part, when concepts, differences
and relationships are written on paper. Next on the practise part looking for mistakes correction
and create new functions are the tasks on computer int hisitiqi2] contains an example test.

6WXGHQWYV:- IHHGEDFN VKRZV WKDW WKH\ OLNH thMigsl VXEMH
Some feedback is available on links [3],][dhdg6.

4. Conclusion

My curriculum about XML and related technologies can be shown at the early stage of the current
informatics training on universities and later students can build their learning knowledge on this.

BUHYLRXV SDUDJUDSKV VKRZ WKDW ;0/ FDQ EH IRXQG LQ D
there is only some lessons about XML in a course, elsewhere there is a whole course about XML.
In some places it is mentioned as a data representing model, but sometimes it is compared with
structured databases.

Teaching XML is inescapable todays informatics training found with a lot of my colleges, because
it is mentioned more timesompared with other technologies, and some is based on this. But
XML is not present between the mandatory foundation courses.

Teaching anothe/ : H-&evelopment olirse realized that XML could be good at an early stage
on the university. So, courses could build onto this and could use the concepts and methods if
there is an introductory course about XML.

My curriculum is designed for a semester and it is one of the most extensive study materials which
present the structured data and types. It introduces the world of text files, sequence processing and
tree data structure in the memdrgncourages abstract, higher-level thinking through configura-

tion constraints.
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The Role of Input-Output Management in Programming
Education

+259E7+ *\K]K

Abstrad. In the introductory programming educataiuring coding input and output management
often suppresses in proportion the essential parts of theAcodeice programmer is essentially
given three tasks with the solution of the original protdewting the input, processing the data and
writing the output. This article attempts to explore the role of mghudugput in the code, and in
some cases, how to make them easier to implement.

Keywords:programming education, methodology, input-output

1. Introduction

Programming is basically data processing: the final result must be produced from the initial
values. Computers are called to help in the process of this calculation. This process can be
examined from different aspects. Programming education focuses on how computer-assisted
problem solving can be done systematically. After reading and understanding the text of the task,
the first three of the steps of problem solving are important to us: 1) define and describe in a
formal waywhatthe task isspecifica}ioB) describe in an abstract langlage¢o solve the

problem &lgorithmand 3) tomplemetite former solution of the task in a specific programming
languagec@ding Breaking the problem into steps is an important methodological support in
achieving the basic goal of introductory programming education, where we expect the student to

x understand the task;

X recognize the input and output data in the text;

x describe the structure of those data;

x formulate the relationship between input and output data (either textually or formally);
x break down the solution into elementary steps;

x implement the solution in a specific programming language;

x check the correctness of the solution.

Students in this process need to learn a lot of new knowledge: the formal language of the
specification (although it can be replaced by textual or visual descriptions in some circumstances),
the algorithm description language (N8bsieiderman diagram, aka NSD, sentence-like
description, pseudocode) and the specific programming language itself. The purpose of this
article is not to consider how much this is necessary, how to simplify or remove it, but rather to
consider the above process as given. It is very important not to burden students with unnecessary
information in this learning process.

The other aspect of looking at programming as data processing is considering how the initial data
gets into this process and how the results come out from the process to the user. The first
operation iseading the input yalndshe second onewsting the output vaduestogether they

are calletiO operations

The 10 operations are very important at the early stage of learning programming. It allows

interaction with the computer, which brings the bare bone hardware closer to the student by
giving it human attributes. With the help of those operations the student can start a conversation
with the computer even if it is programmatically designed in advance. This is a big

methodological advantage in programming education. In addition, without output operation the

user would not know the result of the calculation. So, at least, outputting data is inevitable in
programming, and fortunately is quite simple in most programming languages.
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On the other hand, reading input can be a cumbersome process. The starting point of this article
is the observation, that it is often found during codiagpecially in the early stagethat

reading the input and writing the output (but mainly the former) require disproportionally more
codes and programming language knowledge than the solution itself. Usually, the reading
operation itself is simple, but the communication with the user, filtering out the user's accidental
or intentional errors, and checking the sometimes complicated relations of preconditions, often
leads to unnecessarily lot of codes, and requires the use of language elements that should not be
introduced in the initial phase of programmivigny times, concepts such as input buffer,
compiler switches, type conversions need to be explained to the students, for which they are not
prepared enough, or these concepts unnecessarily take time and effort from .tAddesson
primary goal in programming education is not how to communicate safely, understandably and
politely with the user (those are important, but secondary goals), but how to represent the data in
the problem and how to generate the output data from the input data, i.e. how to solve the
problem. Beside this, the way of obtaining the data (standard input, file, database, network query)
and writing the end result (standard output, file, etc.) can be considered as a separate task. In
other words, when students work on the coding of a task, they suddenly have to solve three
tasks: besides the original task, they have to carry out the input and output parts as well.

It is interesting that the literature has very few references regarding to this topic. Input and
output come to the foreground when it is mentioned among best educational practices that input
values should always be validated [1], but does not mention the complexity coming with it. In an
other article, which defines its own educational programming language, a new abstract interface is
defined to hide the original complexity of input operations [2].

In this article, we look at the role of input and output handliogmputer-assisted problem
solving, how we can make them easier to let the students focus on the real task atel investig
the role of the whole input-output management. The problem is investigated in the context of
introductory programming education in higher education, that is why the code examples are in
C++, but the concepts of this article may be applied to lower levels of programming education as
well.

2. The problem

Reading the input in a program may be exciting, necessary, and on its own it is usually quite
simple in most of the programming languages. However, many times the attention shifts towards
the details of the reading process from the aim of this operation, i.e. getting the initial data for the
problem-solving part. Tasks IkEKHFN WKH I XOILQd&®HRXHRN WKH SWSIHRQC
or "H[LW WKH SURJUDP WUH SYHRPW WKK I JU HELGINGEE cEr@iéie® LW L
different and separate tasks, which usually require advanced concepts of programming. Getting
those tasks too early may cause confusions in beginner students.

The input may be given in a file which is read from the standard input. The structure of the file
sometimes allows easy reading operations, sometimes it makes it harder. Typical examples for the
latter are reading until the end of the file, or numbers and texts in the same line (Figure 1), or
using an unusual separator in a line (Figure 2
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Sometext here 123

Figure 1lnput line with mixed content
Some text;1;Other text;3

Figure 2Special separator in input line

Handling input may take a lot of time, may result a lot of lines of code, and complex reading logic
may introduce errors which makes the reading process unreliable for the main problem-solving
part.

3. Example task

Consider the following task, which serves as a reference for the rest of the article!
Task: Two positive numbers are given, calculate the sum of those numbers!

Input : a b3b B3
Output : c b3
Pre-condition: a>0and b>0

Post -condition: ~ c=a+b
Figure 3: The specification of the example task
The algorithm in its simplest form (NSD or pseudocode):
c:=a+b
Figure 4The short version of the algorithm
The pseudocode form is usually written as a separate subroutine:

Type TInt=Integer

Procedure Task( Const a, b: Tint , Var c:T Int)
c:=a+b

Procedure end

Figure 5: Longer version of the algorithm

The corresponding C++ code with the simplest reading of input is short as possible, but the
reading part may result a lot of lines of code in more complex cases (see Appendix 1

1 The first line of the algorithm indicates that the simple and complex tipespecification can be defined before the
procedure. Usually complex types are defined separately for tatmegfbut there is nothing to prevent us from naming
simple types. Producing the algorithm can thus become more schematic.
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#include <iostream>
using namespacestd;
int main() {

int a,b,c;

cin >>a>>Db;

c=a+b;

cout << ¢ << endl;

Figure 6: The C++ solution of the example task

4. Input and output in the specification and algorithm

The specification (Figure 3) does not hadieeaimpact on reading the input and writing the
output. The input and output section describes the data and their structure required to solve the
task. The pre-condition narrows the range of possible input data, and the post-condition specifies
the connection between the input and output data. However, none of those parts deal with where
and how the data comes from or goes. The specification deals with the conditions that must exist
befor@ndaftesolving a specific task (i.e. the main prpcess

As can be seen from the example algorithms (Figure 4 and Figure 5), the algorithm does not
include, at least in the commonly used shorter form, reading and writing operations. At the same
time, when constructing the algorithm, whether it is a NSD or a pseudocode, we have many
implicit assumptions: 1) it is known from the specification which data are the inputs and outputs
2) ther types are also known from the specification; 3) the input data is correctly given at the
beginning of the algorithm. Implicit assumptions become evident if we construct the algorithm
of not only the essential task, but the whole program (Figuneis)s worth doing because it

can show the general structure of the programs, where each program consists of three main parts:
reading inpptocessargiwriting output

Const ...

Type TInt= Integer

Var a, b, c: Tint

Program
In:a, b[a>0 and b>0]
c:=a+b
Out: c

Program end

Figure 7: The algorithm of the whole program of the example task

In this version, our previous assumptions become explicit: it can be seen what was read and what
was writtenwhat the types of the variables are, and it is also clear that processing is started with
correctly read input values, and the resulting data must be written out. However, usually it is not
necessary to write such detailed algoridsn,) the name and type of variables can be

“J H Q H UfoW HH@ pspecification, and 2) the structure of the program always task-
independently builds up from the triple of input-processing-output, and finally 3) the input and
RXWSXW SDUW DOV &cbrbiny t& te speétifadtiord WhaiGemains is the essential
part: the specification of the data structures (with type defjnitreetsessary) and the sequence

of elementary operations to solve the task.

With subroutines, the algorithm of the example task looks like this:

2 The examples are given with pseudocode in the following.
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Const ...

Type TInt=Integer

Var a, b, c: Tint

Program

Read(a,b)

Process(a,b,c)
Write (c)

Program end

Procedure Read( Var a,b:T Int )
In:a[a>0]
In: b [b>0]

Procedure end

Procedure Process( Const a,b:T Int , 7 Z-€:Tint)
c:=at+b

Procedure end

Procedure Write( Const c:Tint )
Out: c

Procedure end

Figure 8: The algorithm of the example task with subroutines

In this case, it is also obvious that, apart from the data structure descriptions and the processing
algorithm, everything else can be derived mechanically from the specification, and therefore those
parts are usually omitted. However, the advantage of this detailed description is that it gives a
firm recommendation on the code structure.

The above algorithm can be developed further. If the procedures were replaced by functions, the
main program would look like this:

Program
(a,b) := Read()
(c) :=Process(a,h)
Write (c)
Program end
Figure 9: The algorithm of the example task with functions

The parenthesized data on the left side of the assignment indicates that in this case the reading
function should return a complex data structure containing the read data, and the processing
function should return all the output data.

Furthermore, our detailed algoritben be generalized. If a program is considered as a function
mapping the output data from the input data, this concept can be reflected in the data structures:

Const ...
Type Tint = Integer
Type Tinput = Record (a,b:T Int )

Type TOutput = Record (c:T Int )
Var in: TInput
out: T Output

FigurelQ Input-output data structures of the example task

The algorithm of the main program will thus become task-independent:
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Program Program
Read (in) in:= Read()
Process( in, out ) out:= Process( in)
Write( out) Write (out)
Program end Program end

Figurell Task-independent structure of the main program
The functional solution can be simplified to a function composition:
Write (Process(Read())) <===> Write ®rocess Read
Figurel2 The functional approach of the algorithm of the main program
For procedures, the three subroutines can look like this:

Procedure Read( Var in :T Input )
In:in .a[a>0]
In:in.b [b>0]

Procedure end

Procedure Process( Const in:T Input , Var out :TOutput )
out.c:=in.a+in b
Procedure end

Procedure Write( Const out:T Output)
Out: out.c
Procedure end

Figurel3 Subroutines for the generalized input-output data structures

To avoid the continuoum /out references in therocess procedure, we need to do the
following:

Procedure Process( Const in:T Input , Var out :TOutput )
Var a,b,c:Tint
a= in.a
b:=in.b
c:=a+b
out .c:=c
Procedure end

Figurel4 "5HDGLQJH DQG "ZULWLQJp LQ WK HHRMUD S-UREBHMDPBIGMMKH FDVH

In the end, the structure of the main program became task-independent, and the task-specificities
were moved to each subroutine. It should be noted, thatotlees subroutine repeats the
structure of the previous main program, as it reflects the read-process-output triple. The main
difference in this case is thatKH "UHDGpu D QG ’auel badd dedd i) ibov the Q V
outside world, and the work can be done with clean data structures. On algorithmic level there
are not so many benefits coming from this approach, because there are not many differences
EHWZIHH @ D @6&n.a | butthe simplicity of the latter can be utilized during coding.

Finally note that, regardless of a particular implementation, the program is executed in the
following steps: 1) reading the data so that it is available in a predefined structure; 2) the main
process results in a predefined structured output data, which are 3) written out. An interesting
feature of this process is that each step is determined by the structure of the data. Defining the
data structusea very important part of the problem solution, it requires a number of conscious,
algorithmic and code decisions, so this should be considered as the fourth (more precisely the
zero) task of a problem solution. While reading, processing, and writing data can be solved
independently of each other, each of them depends on the chosen data structutg).(Figure
Thus, special attention should be paid to specification and thus to the description of the data
structure.
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Figurels The role of the data structure on the read-process-write triple

5. Input and output in the code

At the beginning of programming education, there are mainly smaller tasks that make students
practice the essential elements of problem solving and programming language. As it was already
mentioned in the introduction, during coding, disproportionally amount of code needs to be
written for reading the input compared to solving the main task. In this chapter, we will discuss
what opportunities we have to simplify inputting. These techniques may be useful not only at the
beginning of programming, but also later, when we want to deal with as many tasks as possible
and not with their inputs.

5.1. Omitting input

If reading the input takes unacceptable effa@tsimplest if it is onlittédis case the defined

input data structure is pre-filled with baked-in values. The solution leaves freedom to define the
data structure that fits the task, only the input part is skipped immediately focusing on the task
solution.

int main() {
int a, b, c;
a= 8k
b= 5;
c=a+b;
cout << ¢ << endl;

Figurel6 The C++ solution of the example task with baked-in input values

The disadvantage of this solution is that the program is not general: the program needs to be
changed every time for specifying new input data. However, at this stage, the goal is not
necessarily to write a general program, but to ensure that the student can solve the task with the
provided data. They can learn the generalization later, e.g. with independent input reading tasks.
The testing process is not much different in the omitted and general case:

X omitted new data (compile run : check the result
x generalrgn : new data check the result

A further disadvantage of this solution is that it cannot be tested automatically in this form.

5.2. Providing helper functions

Reading the input is often complicated, because it can be done with very low-level operations,
and beginners need to use complex language elements to manage and control the standard input-
output, and to transform incoming data. However, these low-level operations can be hidden
behindhigher-level funct@nsourse, this helper library needs to be provided to the students
somehow, for example a properly configured programming environment [3,4] can take care of it.
The helper functions can be freely analysed, expanded, and thus contribute to the learning of
input and output management. A great advantage of this approach, furthermore, that the

3 The steps in parentheses can usually be done in onaautignamming environments.
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definition of data structures remains in the student's hands. Here are some examples for using
such functions:

bool positiv e(int p){
return p> O0;
}

read (a);

read(a, "a=" , "Positive number must be given I"', positive );
read_line(s);

read_line(s, )

write (a);

write_line  (s);

Figurel7: Reading with helper functions

where, for example, verified reading can look like this:

template <typename T>
void read(T& p, string message, string errormsg, bool f(T)) {
bool good;
do{
clog << message;
cin >> p;
good = f(p);
if (good) { clog << errormsg << endl; }
} while ('good );
}

Figurel8 An example for a higher-level helper function for reading input

5.3. Pre-written input reading

Another option for making input reading easier is that the student repeemgaed temphate

which the input and output logic has already been implemented and should only complete the
processing part correctly. As the reading part already éillsiven data structure, the freedom

of data description is missing in these solutions. On the one hand, this can be a disadvantage, as
it does not exercise this ability, but it can also be an advantage, as it can be used to show good
patterns for data description of given problems, and also to practice adaptability, where you need
to understand and work with existing decisions (soft skill).

5.3.1.Without subroutines

In the first case, the code is not divided into subroutines, the processing part is empty from the
quadruple of the declaration-reading-processing-writing. Such tasks require proper preparation
and can be used well in automatic assessment environments. Depending on the environment,
additional option may be to hide certain parts of the prepared code or make it read-only. If the
whole code remains editable, any language elemdon&an) can be used. If the access is
restriced it depends on the programming language what elements can be used or not, that is
why it is important to show the entire context of the code:
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#include <iostream>
using namespacestd;
int main() {

int a,b,c;

cin >>a>>Db;

cout << ¢ << endl;

Figurel9 Pre-written code template without subroutines for the example task

5.3.2. With subroutines

With subroutines, the basic concept of the previous sub-section remains valid, only the body of
the processing function is not filled (Fidd@)e

int process( int a, int b);
int main() {

c= process(a, b);

}

int process( int a, int b){

Figure20. Pre-written code template with subroutines for the example task

Since subroutines are functionally well separable units, with proper task description it is possible
to solve the problem by implementomdy orfanction:

int process( int a, int b){

Figure21 Pre-written code showing only the main processing function

This pattern has many advantages methodologically. On the one hand, it shows very well that the
solution of the problem is sharply separated from input and output management. Functions, as

interfaces, communicate with the outside world through their parameters and return values, not

being interested in where the data comes from and where it goes. They practice modularity,

separation of responsibilities, and they can be tested well as the calling environment determines
the input data and evaluates the outgoing. It is up to the programming language how this kind of

interface should be implemented, what language elements are allowed. The most flexible solution
can be achieved by utilizing the modular options of a particular programming language (modules,
classes, functions). In C++, for example, the user code can be implemented in a header file that
isloaded and used by the runtime or testing environment:
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#include <vector>
typedef vector< int > Numbers
int process( int a, int b){

}

#include " task .h"
int main() {
int a, b, c;

c= process(a, b);

Figure22 C++ user solution in a separate module for the example task

5.3.3. Input-output data structure

Investigating the input-output possibilities in algorithms (Section 4), we saw the option of input
and output as a complex data structure. For prepared inputs, there may be a variant which works
with such data structures. It can work with and without subroutines, of course, but the following
examples utilize subroutines. For C++, such processing may look like this:

typedef int Integer;
struct Input { Integer a, b; };
struct  Output { Integer ¢}
Output process(Input input) {

int a=input.a;

int b =input.b;

int c=a+b;

Output output;

output.c = ¢;

return output;

Figure23 C++ implementation of an input-output data structure for the example task
With modernODQJXDJH HOHPHQWYV "UHDGLQJu DQG "ZULWLQJu F

Output process(Input input) {
auto [a, b] = input;
int c=a+hb;
return {c};

Figure24 Reading and writing using complex data structures in C++ with modern laleguags
For example, in TypeScript, it looks like this:
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type Input = {a: number, b: number};

type Output = {c: number};

export function process ({a, b}: Input) : Output {
const c: number = a +b;
return { c };

Figure25 Reading and writing using complex data structures in TypeScript with mgdage lelements

5.4. Structured input

In the case of console programs, the input is practically the sequence of the requested data. Its
structure is therefore determined by the logic of the requesting program. If this data is saved into
a file, then it will contain a set of numbers and texts, which can be understood in the light of the
requesting logic, but without it, it remains just a meaningless unstructured file. In addition,
reading the input is doneanmeverse ordea sequence of data is given, and this must be read

into the appropriate data structures. One of the advantages of reading unstructured input is to
leave the freedom of data representation. The disadvantage is the complicated logic for reading,
and the lack of transparency when it comes to edit the input file.

Using structured input can help a lot on those disadvantages. This practically means using a
human-readable format for describing the input structure. Among today's popular text-based
data-serialization formats it is worth mentioning JSON and YAallle 1 shows a comparison
between these two format in the case of our example and for a more complex data structure.

YAML JSON
a: 3 {
b: 5 "a": 3,
"b": 5
}
teachers : { "teachers" : |
- { "name": Q +feU 7.:ZUQ
name ofeU ZeceZU "code" : "zslzsl" },
code: zslzsl { "name": Q ®Z7" < 25%1"Q
"code" : "szpszp" }
name @Z7?%¢ 2-%” ]
code: szpszp }

Table 1: Comparing YAML and JSON format for the same examples

How to read structured data depends on the programming language. For these popular formats,
there is usually a library that makes their management easy. For C++, there are external libraries
for both formats, and for TypeScript, JSON is a legal citizen of the language, because it is a
serialized form of JavaScript (and thus TypeScpD QJXDJH VWUXFWSONHY DQC

4 The XML format is used rather for machine processing than fon heglitang. Other formats such as HOCON
(https://github.com/lightbend/config/blob/master/HOCON.mylis exciting, but their support and familiarity is low.

5 It is worth noting that from version 1.2 the JSON description is part of the Y/AMagan
6 JSON for C++ https://github.com/nlohmann/json XWROMiUD PHIJWHNLQWYH

" YAML for C++, https://github.com/jbeder/lyamtpp XWROMiUD PHIJWHNLQWYH
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converter can be found as w&lenerally speaking, it is gabthe structured format can be
easily mapped to the data structures of the language.

Appendix 2 shows how to read JSON data in C++. The applied JSON library automatically
recognizes simple types and vector types, but for complex structures, the developer (teacher or
student) must write the conversion code. For this, the knowledge of the library is required. The
example in the appendix contains an intentionally more complex input reading.

There is no need for extra libraries for TypeScript:
const input : Input = JSONparse (textarea .value);
Figure26. Reading JSON input in TypeScript

The structured input, as its name suggests, already contains the decisions needed to represent the
data. If the input data is given in this form, then the student does not practice the data
representation. Structured inputs can also be used in automatic evaluation environments with
proper preparation [3,4

5.5. Input and output as a separate task

At the beginning of this article, we mentioned that during coding, the student actually meets three
tasks: reading the data, calculating the result, and writing it out. So far, we have been focusing on
how we can concentrate more on problem solving instead of input management. However,
reading the input can also be a separate task: new language elements, concepts and technique
can be taught with it, and in more complex cases special programming theorems can be used
during solution. For example, reading an array is a mapping programming theorem, while in
precondition checking, any programming theorem (most often a decision) can occur. It can be
given as task to student to read a given input file into a specific data structure, or to find out the
data structure himself or herself. Thus, the input reading itself becomes processing, and the result
of the reading must be printed to screen. Otherwise, it may have a positive benefit to force the
students check the read data.

There has been little talk about the output part, because its complexity is usually much less than
U H D Glle§sJanguage items are required also. Thus, these kinds of tasks can come up relatively
early, even at the very beginning. In these tasks, a data structure s giveanoiattesi-should

be printed to the screen. Initially, these are simple types and can be written with a single
command, later a selection is needed for writing logical values out, and an iteration for arrays
The applied programming theorems, if any, is almost always a mapping.

6. Conclusion

Nowadays, in programming education, we often find it natural that reading and writing is an
integral part of problem solution, together with their complexities. Although this is a legitimate
expectation looking at the end result, this article tried to show that this is not always necessarily
the case. The three tasks can be separated from each other and gradually introduced. As we
gradually progress towards the more difficult examples, it is also advisable to familiarize students
with the more complex cases of input reading, when the students are prepared for its. complexity
The three major subtasks of the solution (reading-processing-writing) do not have to go hand in
handin each task, their separation also allows us to deal with more tasks from the curriculum
For most tasks, omit the input or make it very simple, and only sometimes go into details, for

8 YAML for JavaScriphttps:/github.com/nodeca/js-yaml XWROMiUD PHIJWHNLQWYH
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input-specific tasks or home assignmdihis article showed a number of ways how to make
input management easier. Each method also allows the input handling to be progressively
introduced, for example, at first with balkedata, then using prepared code templates

finally with input-only tasks. For most tasks, however, it is advisable to completely ignore the
input-output part. Most methods can work in traditional development environments, but learning
can also be supported in special environments that provide automatic evaluation or editing
capabilities.

References

1. /LQGD 0DQQLOD OLD 3HOWRalabbut azimpié RnduBg@DANEYYINGL
the difficulties in learning to,fCognaoner Science Education, Vol. 16, No. 3, September
2006, pp. 212227. DOI:10.1080/08993400600912384

2. Eric RobertsAn Overview of MiniJ@eaference PaperACM SIGCSE Bulletin, March
2001 DOI: 10.1145/366413.364525

3. +RUYiIWK *\K]K OHQHWEBMJpPW]JKEHQ IXWy SURJUDPR]IVL
PHIJYDOYVtWKDW)Y»i{J$&YL]VJi©DIIB.G L

4. *\K]K R U YAWdb-based programming environment for introductory programming Course
higher educatdmmales Mathematicae et Informaticae, 48 (2018)Bg. 23

Central-European Journal of New Technologies in Research, Education and Practice
Volume 1, Number 1, 2019.



The Role of Input-Output Management in Programming Education 58

Appendix

1. Anexample for a more complex input reading in C++

#include <iostream>
using namespacestd;
int main(){

/I declaration

int a, b;

int c;

/I reading input
bool good;
string sv;
do {
clog << "First number :" ;
cin >> a;
good =cin.good() && (a> 0);
if (! good) {
clog << "The number should be positive I" << endl
cin.clear();
getline(cin, sv);

}
} while (! good);

do{
clog << "Second number :" ;
cin >> b;
good =cin.good() && (b>= 0);
if (! good) {
clog << "The number should be non-negative I" << endl;
cin.clear();

getline(cin, sv);
}
}  while (good );

/[ processing
c=a+hb;

/I writing output
cout << ¢ << endl;

return 0O

2. A complex example for reading JSON in C++

#include <iostream>
#include <vector>

#include "json.hpp"

using json = nlohmann::json;
using namespacestd;

typedef vector<vector< int > > matrix;
struct Pont{ int x,vy;}
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struct  Input {
int a,b;
vector< int > numbers;
vector<Pont> arrayOfPoints;
matrix m;

I

void from_json( const json& j, Pont& p) {
p.x = j.at( "x" ).get< int >();
p.y=jat( "y ).get< int >();

void from_json( const json& j, Input &input) {

input.a = j.at( "a");
input.b =jat( "b");
input.numbers =j.at( "numbers") .get<vector< int >>();
input.arrayOfPoints =j.at( "arrayOfPoints" ).get< vector<Pont> >();
input.m = j.at( "m") .get<matrix>();
}
void process(Input input) {
auto [a, b, numbers , arrayOfPoints, m] = input;
int main() {
json j;
cin >> j;
Input input = j;
process(input);
}
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